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Executive summary

Background 

1.	 Academ�es	are	publ�cly	funded	�ndependent	schools	cater�ng	for	pup�ls	of	all	ab�l�t�es.	They	are	
establ�shed	by	a	w�de	range	of	Sponsors,	�nclud�ng,	educat�onal	foundat�ons,	un�vers�t�es,	
bus�ness,	pr�vate	school	trusts	and	fa�th	commun�t�es.	Generally,	they	replace	ex�st�ng	poorly	
perform�ng	schools,	although	some	are	wholly	new	schools	�n	areas	that	have	exper�enced	low	
educat�onal	ach�evement.	Others,	such	as	C�ty	Technology	Colleges	(CTCs)	are	already	
successful	schools,	and	these	prov�de	support	�n	a	var�ety	of	ways	to	lower-ach�ev�ng	schools,	�n	
order	to	�mprove	school	performance.	All	Academ�es	have	spec�al�sms,	�nclud�ng	for	example,	
bus�ness,	sport,	the	arts	and	the	env�ronment.	By	September	2007	there	w�ll	be	more	than	80	
Academ�es	open	�n	more	than	50	Local	Author�t�es	�n	England	w�th	at	least	100	add�t�onal	
Academ�es	be�ng	developed.	In	the	longer	term,	the	Government	has	�nd�cated	�ts	comm�tment	
to	establ�sh�ng	400	Academ�es,	w�th	at	least	200	open	or	�n	the	p�pel�ne	by	2010.

2.	 In	February	2003,	Pr�cewaterhouseCoopers	LLP	(PwC)	was	comm�ss�oned	by	the	Department	
for	Ch�ldren,	Schools	and	Fam�l�es	(DCSF)	to	conduct	an	�ndependent	five	year	evaluat�on	of	the	
Academ�es	programme.	The	a�m	of	the	evaluat�on	�s	to	assess	the	overall	effect�veness	of	the	
programme	�n	terms	of	�ts	contr�but�on	to	educat�onal	standards,	and	to	exam�ne	the	�mpact	of	
key	features	of	Academ�es	�nclud�ng	sponsorsh�p,	governance,	leadersh�p	and	bu�ld�ngs.	

3.	 Th�s	fourth	Annual	Report	presents	the	find�ngs	from	the	th�rd	round	of	fieldwork,	conducted	
between	Apr�l	and	July	2006.	These	find�ngs	relate	to	the	27	�nst�tut�ons	that	were	v�s�ted	dur�ng	
the	fieldwork	per�od.	As	w�th	prev�ous	Reports,	the	evaluat�on	�s	based	on	extens�ve	�nterv�ew	
and	survey	data	gathered	dur�ng	the	fieldwork,	as	well	as	an	analys�s	of	data	relat�ng	to	pup�l	
performance	and	other	key	educat�onal	�nd�cators.	
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The profile of Academy pupils

4.	 Compared	to	the	nat�onal	average	and	other	schools	�n	s�m�lar	c�rcumstances, Academies have 
significantly higher proportions of pupils who are eligible for Free School Meals (FSM); 
have English as an Additional Language (EAL); and have Special Educational Needs (SEN).

5.	 There	has	been significant growth in the pupil population in Academies over the period of 
the evaluation (2002-2006)	partly	dr�ven	by	the	�ncrease	�n	the	number	of	Academ�es.	In	
relat�on	to	th�s	�ncrease	�n	pup�l	numbers	two	key	po�nts	are	worth	not�ng:	firstly,	as	w�ll	be	
d�scussed	later,	�n	many	Academ�es	pup�l	performance	�s	�mprov�ng,	and	th�s	means	that	they	
are	attract�ng	a	greater	number	and	broader	profile	of	pup�ls.	Th�s	�n	turn,	suggests	a	grow�ng	
confidence	�n	Academ�es.	Secondly,	other	Academ�es	(such	as	CTCs)	are	over-subscr�bed	on	
entry	to	the	programme,	and	th�s	has	also	contr�buted	to	the	overall	growth	�n	pup�l	populat�on.

	
6.	 Along	w�th	th�s	�ncrease	�n	pup�l	numbers	there	has	been	a	correspond�ng	change	�n	the	pup�l	

profile	�n	Academ�es:
	 •			There	has	been	an	overall increase in the absolute number of pupils eligible for Free 

School Meals (FSM) in Academies.	S�m�lar	�ncreases	�n	absolute	numbers,	albe�t	on	a	smaller	
scale,	are	also	ev�dent	�n	relat�on	to	Engl�sh	as	an	Add�t�onal	Language	(EAL)	and	Spec�al	
Educat�onal	Needs	(SEN);
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	 •			As	a	consequence	of	the	�ncrease	�n	pup�l	numbers, in terms of changes in the proportion of 
pupils with FSM, EAL and SEN, the data suggest a more mixed picture depending on the 
measurement index used.	For	example,	for	e�ght	of	the	12	Academ�es	that	opened	�n	e�ther	
2002	or	2003,	the	proport�on	of	pup�ls	el�g�ble	for	FSM	decl�ned,	and	generally	at	a	rate	that	
exceeded	the	correspond�ng	decl�nes	that	took	place	at	nat�onal	level,	and	�n	other,	s�m�lar	
schools.	In	relat�on	to	EAL,	wh�lst	there	was	an	overall	�ncrease	�n	the	proport�on	of	pup�ls,	wh�ch	
was	broadly	�n	l�ne	w�th	correspond�ng	�ncreases	�n	other	s�m�lar	schools,	th�s	average	masks	the	
cons�derable	d�vers�ty	that	ex�sts	between	Academ�es.	For	example,	�n	one	Academy	that	
opened	�n	2003,	there	was	a	17pp	fall	�n	the	proport�on	of	pup�ls	w�th	EAL	between	2003	and	
2006,	and	�n	another	Academy	there	was	a	16pp	�ncrease	over	the	same	per�od;	and

	 •			This diversity is evident when data are compared between Academies opened in 
different phases, as well as between Academies opened in the same phase.	For	example,	
one	of	the	early	Academ�es	commenced	w�th	51	per	cent	of	pup�ls	el�g�ble	for	FSM,	and	over	
t�me	has	reported	a	percentage	decrease	to	12	per	cent.	In	contrast,	one	of	the	later	Academ�es	
entered	the	programme	show�ng	n�ne	per	cent	of	pup�ls	el�g�ble	for	FSM	(wh�ch	�s	
cons�derably	lower	than	the	nat�onal	average),	but	has	subsequently	�ncreased	the	percentage	
of	pup�ls	w�th	FSM	to	41	per	cent.

7.	 Generally,	Academ�es	have	lower	levels	of	pr�or	pup�l	atta�nment	(�n	terms	of	performance	
amongst	the	Year	7	�ntake),	compared	to	other	s�m�lar	schools	and	the	nat�onal	average.	
However,	the	data	suggest	that	there	�s	a	trend towards higher attainment levels of Year 7 
pupils upon entry to Academies.	Th�s	may	be	expla�ned	by	three	ma�n	factors:	firstly,	the	
fieldwork	suggests	that	some	Academ�es	are	proact�vely	broaden�ng	the�r	�ntake	to	�nclude	a	
more	d�verse	pup�l	profile	through	the	use	of	fa�r	band�ng.	Secondly,	and	more	generally,	other	
Academ�es	are	attract�ng	a	broader	profile	of	pup�ls	as	the�r	performance	�mproves.	Th�rdly,	
Academ�es	that	have	converted	from	already	successful	CTCs	have	entered	the	programme	
w�th	h�gher	levels	of	atta�nment	for	Year	7	pup�ls.

8.	 Generally	speak�ng,	the	research	suggests	the	need	to	emphas�se	the	diversity and complexity 
surrounding the pupil profile in Academies,	and	that	caut�on	should	be	exerc�sed	when	
compar�ng	Academ�es’	average	pup�l	profile	w�th	that	of	comparator	schools,	and	schools	�n	
England	as	a	whole.	In	add�t�on,	�t	h�ghl�ghts	the	need	to	take	account	of	the	d�vers�ty	and	
complex�ty	�n	pup�l	profile	when	exam�n�ng	the	performance	of	Academ�es.	
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An overview of pupil performance

9.	 The	general	p�cture	�n	relat�on	to	pup�l	performance	�n	Academ�es	�s	one	of	overall	
�mprovement	aga�nst	a	range	of	�nd�cators	at	Key	Stage	3,	Key	Stage	4	and	post-16	levels.	
Furthermore,	Academ�es’	progress in terms of pupil achievement has generally exceeded 
corresponding improvements at a national level and amongst other similar schools.	Th�s	
means	that	s�nce	they	opened	�n	2002	and	2003,	for	example,	the	early	Academ�es	have	begun	
to	s�gn�ficantly	close	the	gap	between	the�r	performance	levels	and	performance	�n	other	
schools.

10.	 At	Key Stage 3 the trends in pupil performance are broadly favourable	for	Academ�es	when	
compared	to	the	comparator	groups	and	to	England	as	a	whole:

	 •			Performance	for	the	2002-06	per�od	for	Phase	1	Academ�es	(�.e.	the	three	Academ�es	that	
opened	�n	2002),	on	average,	cons�derably	outstr�pped	the	performance	of	other	s�m�lar	
schools.	For	example,	the	average	�mprovement	�n	Level	5	Engl�sh	between	2002	and	2006	
was	31pp	�n	the	first	Academy,	15pp	�n	the	second	Academy	and	42pp	�n	the	th�rd.	The	overall	
average	across	the	three	Academ�es	for	the	per�od,	therefore,	was	29pp.	Th�s	compares	to	a	
correspond�ng	�mprovement	at	a	nat�onal	level	of	6pp,	and	of	9-11pp	�n	other	s�m�lar	schools;	
and

	 •			A	s�m�lar	p�cture	emerges	for	the	e�ght	Phase	2	Academ�es	(opened	�n	2003).	On	average,	the	
year-on-year	�ncreases	�n	Key	Stage	3	performance	�n	each	of	these	�nd�v�dual	Academ�es	�s	
nearly	always	greater	than	the	correspond�ng	�ncreases	at	nat�onal	level	or	�n	other	s�m�lar	
schools.	The	change	between	2003	and	2006	�n	the	Average	Key	Stage	3	Po�nts	Score	for	these	
e�ght	Academ�es	was	around	s�x	po�nts,	compared	to	between	one	and	two	po�nts	for	other	
s�m�lar	schools	and	schools	across	England	as	a	whole.
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11.	 It	�s	�mportant	to	note	that	there	�s	considerable diversity in pupil performance at Key Stage 
3 between individual Academies.	For	example,	wh�lst	the	overall	average	�mprovement	�n	
performance	at	Key	Stage	3	�n	Sc�ence	�n	the	e�ght	Academ�es	that	opened	�n	2003	has	been	
pos�t�ve	(21pp	�mprovement	between	2003	and	2006),	one	Academy	amongst	the	e�ght	has	
struggled	to	�mprove	performance	�n	th�s	�nd�cator,	and	has	exper�enced	a	decl�ne	of	9pp	over	
the	per�od.	Furthermore,	two	of	the	e�ght	Academ�es	have	shown	much	greater	�mprovement	
�n	Sc�ence	(55pp	and	39pp	respect�vely)	than	the	average.	

12.	 At	Key Stage 4 (GCSE), the year-on-year improvements in Academies again compare very 
favourably to other similar schools	and	to	the	nat�onal	average,	although	the	extent	of	the	
d�fferences	are	not	qu�te	as	marked	as	for	Key	Stage	3:

	 •			The	average	�mprovement	�n	Key	Stage	4	Level	2	(5	GCSEs	A*-C)	performance	�n	Phase	1	
Academ�es	between	2002	and	2006	was	33pp	�n	the	first	Academy,	17pp	�n	the	second	
Academy	and	26pp	�n	the	th�rd.	The	average	�mprovement	across	the	three	Academ�es	over	
the	per�od	was	25pp.	Th�s	compares	to	a	correspond�ng	�mprovement	at	a	nat�onal	level	of	
7pp,	of	14-16pp	for	the	two	compar�son	groups	and	of	13pp	�n	the	OIS	group	of	schools.	In	
other	words,	for	these	three	Academ�es	the	average	performance	�mprovement,	based	on	th�s	
part�cular	�nd�cator,	was	nearly	two	t�mes	h�gher	than	that	of	other	s�m�lar	schools	(25pp	
compared	to	13-16pp).	Level	2	performance	�nclud�ng	Engl�sh	and	Maths	shows	a	broadly	
s�m�lar	pattern,	albe�t	the	d�fferences	are	somewhat	smaller;	and

	 •			A	s�m�lar	p�cture	emerges	for	the	e�ght	Phase	2	Academ�es	that	opened	�n	2003.	In	terms	of	
Level	2	A*-C	performance,	the	average	�mprovement	across	the	e�ght	Phase	2	Academ�es	
between	2003	and	2006	was	13pp,	compared	to	12-13pp	for	the	two	compar�son	groups,	and	
6pp	for	the	OIS	group	of	schools	and	across	schools	�n	England	as	a	whole.	

13.	 As	w�th	the	Key	Stage	3	�nd�cators,	there	�s	also	clear diversity in performance at Key Stage 4 
between individual Academies,	for	example:

	 •			The	percentage	of	15	year	old	pup�ls	atta�n�ng	the	Level	2	threshold	at	Key	Stage	4	�s,	on	
average,	greater	for	Academ�es	wh�ch	opened	�n	Phases	1	and	2,	w�th	part�cularly	large	
�mprovements	for	those	�n	Phase	1;	and

	 •			The	percentage	of	15	year	olds	ach�ev�ng	Key	Stage	4	Level	2,	�nclud�ng	Maths	and	Engl�sh	has	
�ncreased	for	Phase	1	Academ�es,	but	�s	st�ll	s�gn�ficantly	lower	than	the	average	percentage	
for	Academ�es	�n	Phase	3.	
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Towards an understanding of the variable rates of progress

14.	 Our	deta�led	case	study	analys�s	has	prov�ded	some hypotheses around why Academies may 
be improving at different rates:

	 •			Ind�v�dual	contextual factors	are	l�kely	to	have	an	�mpact	on	the	overall	rate	at	wh�ch	
Academ�es	�mprove.	These	�nclude	factors	such	as	the	pup�l	profile	�n	Academ�es,	�nclud�ng	
FSM,	EAL,	SEN,	the	length	of	t�me	�n	the	programme,	and	whether	an	Academy	has	opened	
from	a	predecessor	school;

	 •			D�fferent	Academ�es	use	d�fferent	adm�ss�ons	arrangements.	Many	have	exercised their 
independence	to	ach�eve	a	more	balanced	�ntake	of	pup�ls	by	us�ng	such	adm�ss�ons	
processes	as	fa�r	band�ng;

	 •			Changes	to	the	curr�culum,	part�cularly	the introduction of vocational subjects and GNVQs,	
wh�ch,	the	ev�dence	suggests,	often	better	su�t	the	spec�fic	needs	of	Academy	pup�ls	and	the	
w�der	commun�ty.	The	greater	focus	on	pup�l	�nterests	and	needs	of	these	qual�ficat�ons	�s	
l�kely	to	expla�n,	at	least	�n	part,	the	rap�d	�mprovement	�n	results	�n	some	Academ�es;

	 •			Strong and stable leadership is critical,	part�cularly	�n	the	early	days	when	the	v�s�on	and	
strateg�c	d�rect�on	are	be�ng	set	by	the	school	leadersh�p	team	and	Sponsor(s);

	 •			The	new buildings	are	serv�ng	as	a	s�gn�ficant	enabler	for	some	Academ�es,	and	the	data	
suggest	that	the	move	�nto	new	bu�ld�ngs	can	be	a	major	threshold	�n	the	pathway	to	
�mprovement;

	 •			Academy size	can	have	an	�mportant	�mpact	on	the	rate	at	wh�ch	Academ�es	are	�mprov�ng.	
Academ�es	accommodat�ng	�n	excess	of	1,000	pup�ls	are	more	complex	organ�sat�ons,	and	
data	suggest	that	some	of	the	larger	Academ�es	are	tak�ng	longer	to	show	�mprovement;	and

	 •			Academy	starting points	(�.e.	the�r	basel�ne	pos�t�on	relat�ng	to	pr�or	pup�l	atta�nment	and	
pup�l	profile)	�s	s�gn�ficant,	because	these	work	w�th	other	factors	to	shape	the	type	of	
challenges	that	each	Academy	faces	upon	enter�ng	the	programme.
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Engaging pupils to achieve

15.	 There	�s	strong	ev�dence	from	the	fieldwork	that	all Academies are proactively focused on 
raising pupils’ aspirations as a key driver to improvement.	For	example,	many	Academ�es	
are	work�ng	to	support	Year	7s	as	they	make	the	trans�t�on	�nto	secondary	school,	as	th�s	�s	
cr�t�cal	to	both	establ�sh�ng	h�gh	expectat�ons	and	ensur�ng	that	younger	students	are	
supported	�n	the�r	new	env�ronment.	In	add�t�on,	ra�s�ng	pup�ls’	asp�rat�ons	through	
part�c�pat�on	�n	a	var�ety	of	act�v�t�es	�nclud�ng	pup�l	counc�ls,	house	systems,	rewards	and	
sanct�ons,	are	all	strateg�es	that	are	reportedly	hav�ng	an	�mpact	on	pup�l	behav�our	and	
performance	�n	Academ�es.

16.	 The	research	has	also	�dent�fied	a	number	of	other key enablers to success,	some	of	wh�ch	are	
unique to Academies,	and	wh�ch	�nd�v�dually	and	collect�vely	are	support�ng	school	
�mprovement:

	 •			There	�s	ev�dence	that	the	specialism is having a positive impact in a number of 
Academies,	although	the	degree	to	wh�ch	th�s	has	acted	as	an	enabler	var�es	depend�ng	upon	
the	Academ�es’	context,	the�r	bu�ld�ng	programme	and	the�r	h�story	w�th	the�r	respect�ve	
spec�al�sms;	

	 •			Sponsors’ engagement and participation is generally seen as a positive element of the 
Academies’ programme,	br�ng�ng	benefits	such	as	expert�se,	resources,	and	l�nks	to	the	
w�der	bus�ness	commun�ty.	The	nature	of	the	relat�onsh�p	between	Sponsors	and	the�r	
Academy	pr�nc�pals	var�es,	rang�ng	from	some	Sponsors	act�ng	as	mentors,	to	other	Sponsors	
adopt�ng	a	completely	hands-off	approach;	

	 •			Strong leadership continues to be a key factor in ensuring the transformation of 
previously failing schools and,	�n	th�s	context,	the	select�on	of	a	pr�nc�pal	w�th	the	
appropr�ate	sk�lls	and	exper�ence	for	the	un�que	context	of	the	Academy	�s	cr�t�cal.	Academy	
Pr�nc�pals	are	generally	h�ghly	regarded	by	pup�ls,	parents	and	staff	and	by	Sponsors.	New 
leadership models are beginning to emerge in Academies	and	these	can	be	attr�buted,	�n	
part,	to	the	Sponsorsh�p	and	governance	arrangements.	For	example,	some	Academ�es	have	
developed	execut�ve	pr�nc�pals	who	prov�de	support	and	adv�ce	across	a	group	of	schools;

	 •			Most	Academ�es	reported	that	whilst behaviour is still a challenge they are experiencing 
steady improvement,	and	th�s	�s	reflected	�n	an	overall	reduct�on	�n	the	average	number	of	
pup�l	exclus�ons,	although	a	small	number	of	Academ�es	cont�nue	to	have	a	h�gher	than	
average	�nc�dence	of	permanent	exclus�ons;
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	 •			As	w�th	exclus�ons,	the figures for Academies relating to authorised and unauthorised 
absences are mixed,	w�th	some	Academ�es	show�ng	s�gn�ficant	�mprovements	well	above	
the	nat�onal	average.	However,	a small number of Academies still have high levels of 
absences confirming that the focus on improving attendance, which was evident in the 
fieldwork, needs to continue.	In	th�s	context,	establ�sh�ng	systems	and	processes	to	track,	
mon�tor	and	reward	good	behav�our	and	attendance	are	�mportant	aspects	of	ra�s�ng	
asp�rat�ons	and	ach�evement,	as	are	a	w�de	range	of	structures	and	support	for	pup�ls	w�th	very	
challeng�ng	behav�our.	Academ�es	generally	cons�der	that	progress	�n	relat�on	to	attendance	
and	exclus�ons	w�ll	only	be	ach�eved	through	partnersh�p	w�th	the�r	Local	Author�ty	and	the	
local	fam�ly	of	schools;	and

	 •			The independent status of Academies has been shown to be an overarching enabler,	
wh�ch	�s	be�ng	ut�l�sed	to	var�ous	degrees	by	Academ�es.	Changes	to	the	school	day,	teachers’	
pay	and	cond�t�ons,	and	the	flex�ble	use	of	support	staff	have	been	noted	as	pos�t�ve	benefits	
l�nked	to	the	Academ�es’	�ndependence.	Furthermore,	�ndependence	has	been	seen	as	a	key	
dr�ver	to	ra�s�ng	the	confidence	of	the	Academy	to	encourage	the	explorat�on	of	new	
partnersh�ps	and	relat�onsh�ps	w�th	bus�ness	and	the	local	commun�ty.

Challenges as the programme moves forward

17.	 The	research	has	shown	that	many Academies clearly face huge challenges	as	they	adapt	
from	prev�ously	fa�l�ng	schools	and	at	the	same	t�me	nav�gate	a	pathway	towards	success.	The	
spec�fic	challenges	should	not	be	underest�mated,	part�cularly	for	those	Academ�es	that	entered	
the	programme	from	a	very	low	base.	These	challenges	are	as	follows:

	 •			Academ�es	st�ll	reported	that	they	need time, resources and completed buildings to meet 
the challenge	assoc�ated	w�th	broaden�ng	the�r	�nfluence	on	local	or	s�m�lar	schools.	
Notw�thstand�ng	these	challenges,	Academ�es	are	strongly	comm�tted	to	shar�ng	the�r	
expert�se	and	resources;

	 •			New	bu�ld�ngs,	add�t�onal	fund�ng	and	�ncreased	resources	w�ll	not	�n	themselves	�mprove	pup�l	
outcomes.	Rather,	as	th�s	year’s	fieldwork	suggests,	�t	�s	also	essential to engage pupils, parents 
and their local communities in the change process	�f	the	�ntended	outcomes	are	to	be	ach�eved;

	 •			Although	the	spec�al�sm	has	had	a	pos�t�ve	�mpact	on	some	Academ�es,	others	have	
suggested	that	the specialism has presented some challenges	�n	meet�ng	the	needs	of	
pup�ls	and	the	local	commun�ty.	Furthermore,	new	challenges	assoc�ated	w�th	structur�ng	a	
coherent	14-19	programme	across	the	local	commun�ty	of	schools,	wh�ch	�nclude	both	
academ�c	and	vocat�onal	pathways,	h�ghl�ght	the	need	for	the	select�on	of	the	spec�al�sm	to	be	
made	w�th	due	cons�derat�on	to	the	overall	ex�st�ng	prov�s�on	and	the	needs	of	the	local	
commun�ty.	Th�s	also	has	s�gn�ficant	�mpl�cat�ons	for	future	bu�ld�ng	programmes;
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	 •			Some	�nterv�ewees	reported	that,	�n	the�r	v�ew,	the links between Academies and the 
Specialist Schools and Academy Trust (SSAT) might be strengthened,	perhaps	through	
further	measures	to	ra�se	the	profile	of	the	SSAT	amongst	Academ�es,	�n	order	to	max�m�se	the	
opportun�t�es	to	bu�ld	on	best	pract�ce.	Th�s	was	part�cularly	notable	for	some	governors	who	
suggested	that	wh�lst	tra�n�ng	and	support	was	strong	for	pr�nc�pals	and	Sponsors,	�t	was	less	
so	for	others	�nvolved	�n	governance;

	 •			Related	to	th�s,	th�s	year’s	fieldwork	v�s�ts	further	h�ghl�ghted	the	importance of Sponsors’ 
succession planning, induction and support for Sponsors;

	 •			New	Sponsorsh�p	arrangements	are	emerg�ng,	�nclud�ng	co-Sponsorsh�p	by	Local	Author�t�es,	
wh�ch	have	g�ven	r�se	to	�ssues	that	need	to	be	further	explored	�n	next	year’s	fieldwork.	These	
�nclude	the	implications for the independent status of Academies, alongside the 
strengths which might flow from Academies being more closely aligned to their Local 
Authority and their local family of schools;	and

	 •			Changes	to	the	pol�cy	landscape,	�nclud�ng	the	�mpacts	of	Bu�ld�ng	Schools	for	the	Future,	
Extended	Schools,	14-19	Curr�culum,	and	Every	Ch�ld	Matters	have	all	been	s�gn�ficant	for	
Academ�es,	and	have	resulted	�n	closer	l�nks	be�ng	forged	between	Academ�es	and	the�r	local	
commun�ty	of	schools.	There	are	challenges for Academies in negotiating this evolving 
policy landscape.

Suggestions for the future

18.	 Based	on	these	challenges,	we	have	�dent�fied	a	number	of	areas	for	cons�derat�on	by	the	
Department	and	other	key	stakeholders:

	 •			Examine ways in which to strengthen relationships between successful Academies and 
predecessor schools that are on the point of entering the programme;	th�s	would	help	to	
bu�ld	on	the	collect�ve	pos�t�ve	exper�ences	of	Academ�es,	and	to	m�n�m�se	the	workload	
assoc�ated	w�th	establ�sh�ng	a	new	Academy.	For	example,	there	m�ght	be	benefits	to	be	
ga�ned	from	requ�r�ng	h�gh-ach�ev�ng	schools	(such	as	CTCs)	on	entry	to	the	programme	to	
comm�t	some	resources	and	t�me	to	lower	ach�ev�ng	Academ�es	�n	the	areas	of	leadersh�p,	
teach�ng	and	learn�ng	and	financ�al	management,	all	of	wh�ch	have	been	shown	to	have	a	
major	�mpact	on	the	performance	of	Academ�es;
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	 •	  Sponsors should be encouraged to plan for succession and be supported in doing this	�n	
order	to	ensure	cont�nu�ty	of	prov�s�on	and	that	the	benefits	ga�ned	from	the	�n�t�al	�nject�ons	
of	�ntellectual	and	financ�al	cap�tal	are	not	lost;

	 •			In choosing the specialism, Academies and their Sponsors should give due consideration	
to	the	local	context,	the	profile	of	the	pup�ls	and	the	commun�ty,	and	the	curr�culum	prov�s�on	
planned	w�th�n	the	local	14-19	strategy,	�n	order	to	max�m�se	the	�mpact	of	the	spec�al�sm;

	 •			Behaviour and attendance in Academies require an ongoing focus,	as	these	have	been	
shown	to	be	cr�t�cal	to	ra�s�ng	ach�evement.	Good	pract�ce	�n	behav�our	and	attendance	
management,	some	of	wh�ch	has	been	�dent�fied	�n	th�s	Report,	should	be	d�ssem�nated	
w�dely	throughout	the	network;

	 •			W�th�n	the	context	of	a	chang�ng	pup�l	profile	�n	Academ�es,	the Department should 
undertake a closer review of admissions and the impact of NFER testing �n	those	
Academ�es	that	are	us�ng	fa�r	band�ng.	Th�s	�s	necessary	�n	order	to	ensure	that	there	are	no	
overt	or	covert	barr�ers	prevent�ng	the	most	d�sadvantaged	pup�ls	from	access�ng	Academ�es.	
As	part	of	such	a	rev�ew,	�t	may	be	necessary	to	cons�der	offer�ng	the	tests	dur�ng	school	t�me	
�n	ne�ghbour�ng	feeder	pr�mary	schools	�n	order	to	ensure	equal�ty	of	opportun�ty;	and

	 •			Academies and Local Authorities should continue to work in even stronger partnerships	
espec�ally	�n	l�ght	of	the	chang�ng	educat�onal	landscape	and	the	al�gnment	of	Academ�es	to	
BSF,	14-19	Curr�culum,	Extended	Schools	and	Every	Ch�ld	Matters.	

Way forward

19.	 The	fourth	and	final	round	of	fieldwork	for	the	evaluat�on	took	place	between	Apr�l	and	June	
2007.	Th�s	�nvolved	v�s�t�ng	the	part�c�pat�ng	Academ�es	as	w�th	prev�ous	years,	and	undertak�ng	
the	full	su�te	of	stakeholder	�nterv�ews	and	surveys.	Dur�ng	the	Autumn	of	2007,	these	data	w�ll	
be	analysed.	In	add�t�on,	between	Autumn	2007	and	Spr�ng	2008	add�t�onal	adm�n�strat�ve	data	
relat�ng	to	pup�l	performance	w�ll	be	analysed	�n	order	to	prov�de	a	complete	p�cture	of	the	
development	of	Academ�es	between	2002	and	2007	(the	analys�s	�n	the	current	report	was	up	
to	2006).	All	of	these	data	w�ll	be	presented	�n	the	fifth	Annual	Report	for	the	evaluat�on	wh�ch,	�t	
�s	ant�c�pated,	w�ll	be	publ�shed	�n	July	2008.
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Chapter 1: 
Introduction

Background to Academies

1.1	 Academ�es	are	publ�cly	funded	�ndependent	schools	cater�ng	for	local	pup�ls	of	all	ab�l�t�es,	
establ�shed	by	a	var�ety	of	Sponsors,	�nclud�ng	educat�onal	foundat�ons,	un�vers�t�es,	bus�ness,	
pr�vate	school	trusts	and	fa�th	commun�t�es.	Generally,	they	replace	ex�st�ng	schools	fac�ng	
problems	of	low	ach�evement,	though	some	are	wholly	new	schools	�n	areas	of	low	
ach�evement.	Others,	such	as	C�ty	Technology	Colleges	(CTCs)	are	very	successful	schools	wh�ch	
are	prov�d�ng	support	�n	a	var�ety	of	ways	to	other	ne�ghbour�ng	schools	�n	order	to	support	
�mprovement	across	the	local	area.	The	two	ma�n	object�ves	of	Academ�es	are	as	follows:

	 •			Challeng�ng	the	culture	of	educat�onal	under-atta�nment	and	del�ver�ng	real	�mprovements	�n	
standards	to	Academ�es	and	the�r	local	fam�ly	of	schools;	and

	 •			Increas�ng	cho�ce	and	d�vers�ty	by	creat�ng	a	new	type	of	local	school	that	prov�des	a	good	
standard	of	educat�on.

1.2	 By	September	2007,	there	w�ll	be	more	than	80	Academ�es	open	�n	over	50	Local	Author�t�es	
w�th	at	least	100	more	under	construct�on	or	firmly	comm�tted.	In	the	longer	term	the	
Government	�s	comm�tted	to	establ�sh�ng	400	Academ�es,	w�th	at	least	200	open	or	�n	the	
p�pel�ne	by	2010.1

1			Some	of	the	newer	Academ�es	may	not	necessar�ly	fall	w�th�n	the	�n�t�al	entry	cr�ter�on	of	low	ach�evement	but	may,	for	example,	be	�n	spec�al	
measures,	or	have	been	g�ven	not�ce	to	�mprove.	In	these	cases	the	Government	�s	encourag�ng	Local	Author�t�es	to	cons�der	an	Academy	as	an	
alternat�ve	route	to	school	�mprovement.
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Evolution of the Academies policy

1.3	 The	Academ�es	pol�cy,	wh�ch	began	�n	2000,	has	evolved	over	t�me.	At	the	outset	�t	�s	worth	
plac�ng	the	pol�cy	�n	the	context	of	the	academ�c	l�terature	that	prov�des	an	�ns�ght	�nto	the	
process	and	�mpact	of	educat�onal	pol�cy	mak�ng	(Ball,	1994;	Magu�re	&	Ball,	1994;	F�tz	and	
Halp�n,	1994;	and	Bowe	et	al.,	1992).2	

	

"Pol�cy	�s	not	s�mply	rece�ved	and	�mplemented	w�th�n	(the	context	of	pract�ce)	rather	�t	�s	subject	
to	�nterpretat�on	and	then	‘recreated’…Pract�t�oners	do	not	confront	pol�cy	texts	as	naïve	
readers,	they	come	w�th	h�stor�es	and	exper�ence,	w�th	values	and	purposes	of	the�r	own,	they	
have	vested	�nterests	�n	the	mean�ng	of	pol�cy…furthermore,	yet	aga�n,	�nterpretat�on	�s	a	
matter	of	struggle.	D�fferent	�nterpretat�ons	w�ll	be	�n	context	as	they	relate	to	d�fferent	�nterest."	
(Bowe et al., 1992, 21-2)

1.4	 Th�s	resonates,	�n	our	v�ew,	w�th	var�ous	ways	�n	wh�ch	the	Academ�es	pol�cy	has	evolved	s�nce	
�ts	�ncept�on.	In	part�cular,	the	pol�cy	�s	not	stat�c,	nor	has	�t	been	s�mply	des�gned	centrally	to		
be	�mplemented	at	a	local	level	accord�ng	to	a	part�cular	formula.	In	add�t�on,	the	development	
of	the	Academ�es	pol�cy	cannot	be	v�ewed	�n	�solat�on	from	the	range	of	other	pol�c�es,	such	as	
14-19	Curr�culum,	Every	Ch�ld	Matters,	Extended	Schools,	and	Bu�ld�ng	Schools	for	the	Future3	
(BSF).	In	th�s	context,	a	number	of	po�nts	are	worth	not�ng:

	 •			The	Academ�es	pol�cy	�s	now	fully	�ntegrated	w�th	Bu�ld�ng	Schools	for	the	Future	and,	as	such,	
�s	more	closely	al�gned	w�th	the	ma�nstream	school	bu�ld�ng	process.	Th�s	has	allowed	
Partnersh�ps	for	Schools	(PfS)4	to	harness	the	same	cost–effect�ve	econom�es	of	scale	for	the	
Academ�es	programme	as	�t	has	appl�ed	to	BSF,	and	�t	�s	the	�ntent�on	that	processes	spec�ally	
developed	for	BSF	w�ll	del�ver	s�gn�ficant	sav�ngs	to	the	Academ�es	programme;

	 •			In	the	same	way	that	the	14-19	strategy	�s	a	dr�ver	for	new	relat�onsh�ps	so	too	�s	the	Every	
Ch�ld	Matters	pol�cy.	Collaborat�ons	around	extended	schools	are	�ncreas�ngly	focus�ng	
Academ�es	towards	partnersh�ps	w�th	the�r	local	commun�ty	of	schools;	and

	 •			Academ�es’	relat�onsh�ps	w�th	Local	Author�t�es	are	also	chang�ng.	For	example	Local	
Author�t�es	must	now	�ntegrate	Academ�es	�nto	the�r	educat�on	v�s�on	wh�ch	�s	requ�red	�n	
order	to	secure	BSF	fund�ng.	Th�s	�s	�ntended	to	help	Local	Author�t�es	to	evaluate	and	
�mplement	a	cohes�ve	plan	for	the	future	of	secondary	educat�on	�n	the�r	d�str�ct,	and	to	enable	
campus–style	cross–school	work�ng.

2			Ball,	S.J.	(1994)	‘Education Reform: A critical and poststructural approach.’	Buck�ngham.	Open	Un�vers�ty	Press;	Magu�re,	M.	and	Ball,	S.	(1994).	‘Researching 
and the politics of research: recent qualitative studies in the UK.’	Internat�onal	Journal	of	Qual�tat�ve	Stud�es	�n	Educat�on	7	(3),	269-285;	F�tz,	J.,	&	Halp�n,	D.	
(1994).	‘Implementation Research and Education Policy: Practice and Prospects.’	Br�t�sh	Journal	of	Educat�onal	Stud�es,	53-69;	Bowe,	R.,	Ball,	S.,	&	Gold,	A.	
(1992).	‘Reforming Education and Changing Schools.’	London:	Routledge.	

3			BSF	�s	the	b�ggest	s�ngle	Government	�nvestment	�n	�mprov�ng	school	bu�ld�ngs	for	over	50	years.	The	a�m	�s	to	rebu�ld	or	renew	every	secondary	
school	�n	England	over	a	10-15	year	per�od.	(http://www.bsf.gov.uk/)	

4			Partnersh�ps	for	Schools	(PfS)	�s	respons�ble	for	del�ver�ng	the	Government's	secondary	school	renewal	programme,	Bu�ld�ng	Schools	for	the	Future	
(BSF).	(http://www.p4s.org.uk/)	
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5			The	first,	second	and	th�rd	Annual	Reports	are	ava�lable	on	the	DCSF	webs�te	(www.standards.dfes.gov.uk/Academ�es/publ�cat�ons).	Th�s	Report	also	
draws	on	two	add�t�onal	stud�es,	the	Nat�onal	Aud�t	Office	(February,	2007)	‘The Academies Programme’	and	the	Nat�onal	Foundat�on	for	Educat�onal	
Research	Report	(August,	2006)	‘Admissions who goes where? Messages from the statistics’.	

Scope and structure of the Report

1.5	 In	February	2003,	PwC	was	comm�ss�oned	by	the	DCSF	to	conduct	an	�ndependent	five	year	
evaluat�on	of	the	Academ�es	programme.	The	a�m	of	the	evaluat�on	�s	to	assess	the	overall	
effect�veness	of	the	programme	�n	terms	of	�ts	contr�but�on	to	educat�onal	standards,	and	to	
exam�ne	the	�mpact	of	key	features	of	Academ�es	�nclud�ng	sponsorsh�p,	governance,	
leadersh�p	and	bu�ld�ngs.	

1.6	 Th�s	fourth	Annual	Report	draws	together	data	from	the	th�rd	round	of	fieldwork	undertaken	
w�th	a	sample	of	Academ�es	and	predecessor	schools,	wh�ch	jo�ned	the	programme	before	
2005,	along	w�th	a	deta�led	analys�s	of	stat�st�cal	data.1	

1.7	 The	rema�nder	of	the	Report	�s	structured	around	the	follow�ng	Chapters:
	 •		Chapter	2:	Methodology;
	 •		Chapter	3:	The	profile	of	Academy	pup�ls;
	 •		Chapter	4:	An	overv�ew	of	pup�l	performance;
	 •		Chapter	5:	Towards	an	understand�ng	of	the	var�able	rates	of	progress;
	 •		Chapter	6:	Engag�ng	pup�ls	to	ach�eve	success;
	 •		Chapter	7:	Other	enablers	of	success;	and
	 •		Chapter	8:	Conclus�ons.	

1.8	 In	add�t�on,	the	Report	conta�ns	the	follow�ng	Annexes:
	 •		Annex	A:	Pup�l	profile	–	add�t�onal	stat�st�cal	�nformat�on;	and
	 •		Annex	B:	Pup�l	performance	–	add�t�onal	stat�st�cal	�nformat�on.
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Chapter 2: 
Methodology

Overview

2.1	 	As	outl�ned	�n	Chapter	1,	th�s	Report	presents	find�ngs	from	the	th�rd	round	of	evaluat�on	
fieldwork.	The	27	Academ�es	�ncluded	�n	the	fieldwork	opened	at	d�fferent	t�mes	s�nce	the	
programme	started,	as	�nd�cated	below:	

	 •		Ten	Academ�es	were	�n	the�r	first	year;
	 •		F�ve	Academ�es	were	�n	the�r	second	year;
	 •		N�ne	Academ�es	were	�n	the�r	th�rd	year;	and	
	 •		Three	Academ�es	were	�n	the�r	fourth	year.6	

2.2	 The	2005/06	fieldwork	was	undertaken	by	three	fieldwork	teams	wh�ch	each	v�s�ted	up	to	n�ne	
Academ�es.	As	�n	prev�ous	years,	there	are	three	key	strands	to	the	methodology	underp�nn�ng	
the	evaluat�on,	namely:

	 •		Surveys	w�th	pup�ls,	parents	and	all	Academy	staff	(teach�ng	and	non-teach�ng);
	 •			Interv�ews	w�th	stakeholders,	�nclud�ng	Sponsors,	pr�nc�pals,	arch�tects	and	offic�als	from	Local	

Author�t�es	(LAs);	and
	 •			Analys�s	of	ex�st�ng	data,	prov�ded	to	the	study	team	by	the	Department	and	drawn	mostly	

from	Pup�l	Level	Annual	School	Census	(PLASC).
	

6			It	�s	worth	not�ng	at	the	outset	that	three	of	the	27	Academ�es	v�s�ted	were	C�ty	Technology	Colleges	(CTCs)	wh�ch	have	trans�t�oned	to	Academ�es.	
These	schools	have	long	h�stor�es	of	success	and	have	taken	on	Academy	status	w�th	a	v�ew	to	contr�but�ng	to	the	overall	school	�mprovement	agenda.	
One	of	these	schools	has,	for	example,	taken	pup�ls	from	a	prev�ously	fa�l�ng	school	wh�ch	was	closed.	In	order	to	avo�d	skew�ng	of	the	data,	the	analys�s	
takes	account	of	the	d�fferent	start�ng	po�nts	of	CTCs	alongs�de	more	trad�t�onal	Academ�es,	and	�n	some	cases	these	data	are	shown	separately.
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Surveys

2.3	 	Surveys	were	conducted	w�th	pup�ls,	staff	and	parents.7	As	�n	prev�ous	years,	wherever	
poss�ble,	fieldworkers	read	the	surveys	to	the	younger	pup�ls	�n	Year	7	and	support	was	
prov�ded,	when	needed,	for	Year	9	and	Year	11	pup�ls.	In	add�t�on,	�n-school	Learn�ng	Support	
Ass�stants	(LSAs)	and	teachers	also	offered	ass�stance	to	pup�ls	w�th	spec�al	needs.	The	Tables	
below	prov�de	an	overv�ew	of	the	survey	element	of	the	2006	fieldwork.

Overview of survey element of fieldwork: 2006

Survey Description

Pup�ls Part�c�pat�ng	schools	were	asked	to	�dent�fy	the	100	tracked	pup�ls	who	
were	e�ther	�n	Year	7,	8	or	9	depend�ng	on	the	year	the	Academy	opened,	
and	a	random	sample	of	50	Year	7/9	pup�ls	and	50	Year	11	pup�ls.	The	v�ews	
of	the	tracked	cohort	of	pup�ls	together	w�th	the�r	parents	have	been	
followed	over	the	course	of	the	evaluat�on.	The	parents/carers	of	the	pup�ls	
had,	�n	advance	of	the	fieldwork	v�s�t,	rece�ved	a	letter	offer�ng	them	the	
opportun�ty	to	opt	the�r	ch�ldren	out	of	the	research.	Of	the	4,615	letters	
sent	home	to	�dent�fy	pup�ls,	a	total	of	3,539	surveys	were	completed	�n	
school	by	pup�ls	dur�ng	the	fieldwork	v�s�ts.	

Staff In	total,	staff	quest�onna�res	were	d�str�buted	across	22	�nst�tut�ons.	A	total	
of	817	completed	quest�onna�res	were	returned.	The	survey	covered	both	
teach�ng	and	non-teach�ng	staff.

Parents Surveys	were	posted	to	4,000	parents	who	had	prev�ously	agreed	to	
part�c�pate	and	a	total	of	992	were	returned	d�rectly	to	PwC	�n	a	pre-pa�d,	
self-addressed	envelope.

7			Survey	quest�onna�res	are	ava�lable	at	www.standards.dfes.gov.uk/Academ�es/pdf/Annualreportannexes03.pdf?vers�on=1.	In	some	Academ�es	�t	was	
not	poss�ble	to	complete	the	full	su�te	of	surveys.	Four	Academ�es	d�d	not	part�c�pate	�n	any	of	the	surveys,	because	they	were	conduct�ng	the�r	own	
evaluat�on	and	d�d	not	want	to	put	any	add�t�onal	burden	on	staff	and	pup�ls.	The	other	two	Academ�es	were	sponsored	by	the	same	organ�sat�on	and	
�nd�cated	that	they	were	not	ready	to	take	part	�n	the	evaluat�on.	Parental	deta�ls	of	the	pup�ls	�n	two	Academ�es	were	not	ava�lable	to	the	fieldwork	
team,	and	one	Academy	only	perm�tted	pup�ls	to	be	surveyed.
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Survey response rates: 2004-06

Questionnaire type Evaluation year 
2005/06

Evaluation year 
2004/05

Evaluation year 
2003/04

Pup�l 3,539	(77%) 1,832	(77%) 1,666	(83%)

Staff 817 394	(24%) 403	(29%)

Parents 992	(25%) 571	(26%) 433	(27%)

Note:	

2005/06:	the	number	of	Academ�es	for	wh�ch	the	evaluat�on	team	was	able	to	obta�n	pup�ls	survey	data	was	23,	for	staff	�t	was	22	and	for	parents	
20	Academ�es.

2004/05:	the	number	of	Academ�es	for	wh�ch	the	evaluat�on	team	was	able	to	obta�n	pup�ls,	staff	and	parents	survey	data	was	13.

2003/04:	the	number	of	Academ�es	for	wh�ch	the	evaluat�on	team	was	able	to	obta�n	pup�ls,	staff	and	parents	survey	data	was	11.

	
2.4	 	Every	staff	member	�n	the	part�c�pat�ng	Academ�es	was	�nv�ted	to	complete	a	staff	survey,	

w�th	a	pre-pa�d,	self-addressed	envelope	prov�ded	for	return.	Where	poss�ble,	fieldworkers	
prov�ded	br�efings	to	groups	of	staff	and	were	ava�lable	throughout	the	v�s�t	to	d�scuss	
the	survey.8

2.5	 	To	support	Academ�es	�n	the�r	school	�mprovement	plann�ng,	the	evaluat�on	team	made	
annual	staff,	pup�l	and	parent	survey	data	ava�lable	to	all	Academ�es	part�c�pat�ng	�n	the	
evaluat�on.	Each	Academy	rece�ves	a	full	su�te	of	school-spec�fic	data,	prov�d�ng	them	w�th	
comparat�ve	�nformat�on	for	the	prev�ous	year	for	the�r	own	Academy	as	well	as	data	show�ng	
the	average	results	for	all	Academ�es	�n	the	sample.	In	th�s	way	Academ�es	are	able	to	ut�l�se	
the	evaluat�on	data	to	make	judgements	about	progress	(or	otherw�se)	and	to	�dent�fy	areas	
that	requ�re	development.	Feedback	from	pr�nc�pals	suggests	that	th�s	�s	apprec�ated	
generally	by	Academ�es	part�c�pat�ng	�n	the	study	and	a	number	are	us�ng	the	feedback	as	part	
of	the�r	self	evaluat�on.

Stakeholder interviews

2.6	 	Dur�ng	the	27	Academy	v�s�ts	140	stakeholder	�nterv�ews	were	conducted.	Interv�ews	were	
conducted	on-s�te	w�th	key	personnel,	�nclud�ng	the	pr�nc�pal,	F�nance	D�rector,	Head	of	
Spec�al�sm	and	Head	of	S�xth	Form.	Where	poss�ble,	�nterv�ews	were	also	conducted	e�ther	
face-to-face	or	by	telephone	w�th	a	local	ne�ghbour�ng	headteacher	and	sen�or	LA	officers.	A	
breakdown	of	the	�nterv�ews	�s	shown	�n	the	Table	overleaf.	When	compared	to	last	year’s	
fieldwork	th�s	equates	to	an	�ncrease	of	35	�nterv�ews.	

8				In	order	to	�ncrease	parental	response	rates,	an	alternat�ve	language	opt�on	sheet,	wh�ch	was	translated	�nto	11	languages,	prov�ded	parents	w�th	the	
opportun�ty	to	request	a	survey	�n	the�r	preferred	language.	Th�s	enabled	us	to	send	out	tw�ce	as	many	parental	surveys	compared	to	prev�ous	years.	In	
add�t�on,	�n	one	Academy	the	attendance	of	the	PwC	team	at	a	parent	open	day	(where	the	fieldworkers	were	ava�lable	to	encourage	and	support	
parents	to	complete	the	surveys),	was	shown	to	�mpact	pos�t�vely	on	parental	response	rates.	Th�s	approach	resulted	�n	the	return	of	almost	1,000	
parental	surveys	(tw�ce	as	many	as	the	prev�ous	year)	and	has	meant	we	have	ach�eved	our	goal	to	cons�stently	ma�nta�n	a	m�n�mum	25%	response	
rate.	These	efforts	not	only	support	the	evaluat�on	�n	terms	of	captur�ng	parents’	v�ews,	they	also	prov�de	an	�nd�cat�on	of	parents’	pos�t�ve	
engagement	w�th	the�r	ch�ld’s	Academy.
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Completed stakeholder interviews: 2004-06 

Stakeholder Number of 
completed 

interviews 2005/06

Number of 
completed 

interviews 2004/05

Number of 
completed 

interviews 2003/04

Pr�nc�pal 25 25 13

Sponsor 13 17 11

Governor 19 10 8

F�nance	D�rector 19 16 12

LA	Representat�ve 7 5 4

Local	headteacher 8 9 5

Head	of	Spec�al�sm 15 – –

Head	of	S�xth	Form 13 – –

Other 21 23 21

Total 140 105 74

Analysis of existing data

2.7	 Th�s	year	we	exam�ned	and	compared	data	�n	each	of	the	27	Academ�es	that	were	opened	
between	September	2002	and	September	2005.	A	number	of	key	data	cuts	and	analyses	
separated	out	the	CTCs	�n	order	that	the	data	from	these	‘successful’	schools	d�d	not	skew	the	
overall	averages	for	the	sample	as	a	whole.	

2.8	 Pup�l	profile	data	were	analysed	�n	relat�on	to	Free	School	Meals	(FSM),	Engl�sh	as	an	Add�t�onal	
Language	(EAL)	and	Spec�al	Educat�onal	Needs	(SEN).	In	add�t�on	to	exam�n�ng	the	pup�l	profile	
data,	Key	Stage	3	and	Key	Stage	4	performance	and,	where	relevant,	Post-16	data	were	
analysed,	together	w�th	the	comparat�ve	results	of	the	educat�onal	value	added	for	each	of	the	
Academ�es.	Attendance	and	exclus�ons	data	were	also	exam�ned	closely	as	these	�nd�ces	
prov�de	an	add�t�onal	layer	of	�nformat�on	relat�ng	to	Academ�es’	progress.	

2.9	 Th�s	year,	as	�n	prev�ous	years,	the	performance	of	Academ�es	has	been	compared	to	the	
nat�onal	average	(�.e.	performance	of	all	ma�nta�ned	schools	�n	England)	as	well	as	three	key	
compar�son	groups:

	 •			Compar�son	Group	1:	Lowest	15	per	cent	of	nat�onal	performance	d�str�but�on	at	Key	Stage	2;
	 •			Compar�son	Group	2:	Lowest	10	per	cent	of	nat�onal	performance	d�str�but�on	at	Key	Stage	2;	

and
	 •			Compar�son	Group	3:	Overlapp�ng	Intake	Schools	(OIS)	�.e.	secondary	schools	whose	feeder	

pr�mary	schools	overlap	s�gn�ficantly	w�th	those	of	an	open	Academy.
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2.10	 In	prev�ous	reports,	we	have	assessed	the	average	level	of	pr�or	atta�nment	�n	Academ�es	and	
h�ghl�ghted	the	fact	that	the	pr�or	atta�nment	of	pup�ls	enter�ng	Academ�es	�s	amongst	the	
weakest	nat�onally.	G�ven	that	there	may	be	systemat�c	d�fferences	�n	pup�l	progress	spec�fically	
as	a	result	of	factors	such	as	soc�o-econom�c	depr�vat�on	and	reflected	�n	pr�or	atta�nment,	we	
have	compared	the	outcomes	ach�eved	by	pup�ls	�n	Academ�es	w�th	those	pup�ls	attend�ng	
schools	w�th	the	lowest	levels	of	pr�or	atta�nment.	Essent�ally,	�n	generat�ng	Compar�son	Groups	
1	and	2	(the	15	per	cent	and	10	per	cent	of	schools	w�th	the	lowest	levels	of	pr�or	atta�nment	at	
Key	Stage	2),	we	have	adopted	the	ma�nstream	methodolog�cal	approach	undertaken	�n	other	
evaluat�ons	(such	as	the	evaluat�on	of	Excellence	�n	C�t�es),	and	compared	l�ke-w�th-l�ke	�n	terms	
of	pup�l	�nput.	In	add�t�on	to	th�s,	we	have	generated	Compar�son	Group	3	wh�ch	�ncludes	those	
non-Academ�es	that	have	at	least	10	pup�ls	com�ng	from	the	same	pr�mary	feeder	schools	as	
Academ�es.	Th�s	�s	a	quas�-geograph�c	compar�son	group,	as	�t	�s	l�kely	that	many	of	the	schools	
�n	th�s	group	w�ll	be	relat�vely	close	to	Academ�es	�n	geograph�c	terms	(though	�t	allows	also	for	
more	complex	geograph�cal	patterns	of	recru�tment).	Importantly,	the	compar�son	�s	aga�n	
between	schools	w�th	s�m�lar	pup�l	�ntakes	rather	than	s�mple	geograph�cal	prox�m�ty.9	

9			As	w�th	all	stat�st�cal	analys�s,	care	must	be	taken	�n	�nterpret�ng	the	reported	data	and	as	such	an	overly	s�gn�ficant	rel�ance	should	not	be	placed	upon	
�nd�v�dual	data	�tems,	wh�ch	may	be	subject	to	errors	�n	report�ng	and	other	qual�ty	�ssues	that	may	l�m�t	the�r	accuracy.
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Chapter 3: 
The profile of 
Academy pupils

Introduction

3.1	 Th�s	Chapter	prov�des	an	overv�ew	of	the	character�st�cs	of	the	pup�ls	�n	Academ�es,	and	the	
extent	to	wh�ch	these	have	changed	over	t�me.	The	t�me	span	ranges	from	January	2002,	before	
the	first	wave	of	three	Academ�es	opened	�n	September	2002,	to	January	2006	wh�ch	�s	the	
latest	date	for	wh�ch	Annual	School	Census	data	were	ava�lable	to	the	study	team.	It	�s	�mportant	
to	understand	the	profile	of	Academy	pup�ls	for	two	ma�n	reasons:	firstly,	�t	helps	to	prov�de	
some	explanat�on	around	the	var�able	rates	at	wh�ch	Academ�es	are	�mprov�ng.	Secondly,	
changes	�n	the	pup�l	profile	are	�nterest�ng	�n	the�r	own	r�ght,	s�nce	a	key	focus	of	pol�cy	debate	
to	date	has	been	the	extent	to	wh�ch	Academ�es	are	meet�ng	the	needs	of	all	pup�ls	�n	the�r	
local�ty	and,	�n	part�cular,	pup�ls	from	the	most	d�sadvantaged	backgrounds.

3.2	 The	Chapter	focuses	on	a	number	of	key	aspects	of	pup�l	profile,	and	�s	structured	�n	the	
follow�ng	sect�ons:

	 •		Pup�l	numbers;
	 •		Soc�al	depr�vat�on;
	 •		Ethn�c�ty;
	 •		Pr�or	atta�nment;
	 •		Spec�al	Educat�onal	Needs;	and
	 •		Conclus�on.

Pupil numbers

3.3	 At	the	outset,	�t	�s	�mportant	to	note	that	there	has	been	s�gn�ficant	growth	�n	the	pup�l	
populat�on	�n	Academ�es	over	the	per�od	of	the	evaluat�on	(2002-2006).	For	example,	amongst	
the	three	Academ�es	that	opened	�n	2002,	there	was	an	�ncrease	�n	total	pup�l	numbers	over	the	
2002-06	per�od	of	654	pup�ls	(or	25	per	cent),	from	2,589	to	3,243	(see	Table	overleaf).
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Number of pupils in Academies: 2002-06

Academy Phase Date 
opened

2002 2003 2004 2005 2006

A 1 2002 859 845 738 712 753

B 2002 1,115 1,160 1,126 1,123 1,075

C 2002 615 711 836 1379 1415

Phase 1 total 2,589 2,716 2,700 3,214 3,243

D 2 2003 551 575 685 726 794

E 2003 395 294 449 630 754

F 2003 1,004 1,049 1,086 1,095 1,180

G 2003 327 1,363 1,482 1,580 1,628

H 2003 1,185 1,175 1,037 1042 1,097

I 2003 622 689 841 911 969

J 2003 960 950 987 1,079 1,125

K 2003 758 724 780 1,129 1,217

W 2003 – – 177 361 574

Phase 2 total 5,936 6,970 7,633 7,827 8,544

L 3 2004 633 697 745 1,244 1,280

M 2004 665 581 541 584 669

N 2004 1,111 1,131 1,147 1,199 1,252

V 2004 – – – 184 358

X 2004 – – – 218 423

Phase 3 total 2,409 2,409 2,433 3,429 3,982
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Number of pupils in Academies: 2002-06 (cont)
 

Academy Phase Date 
opened

2002 2003 2004 2005 2006

O 4 2005 443 502 501 480 566

P 2005 997 953 872 745 710

Q 2005 583 548 572 567 560

R 2005 524 592 601 559 538

S 2005 1,272 1,276 1,296 1,270 1,232

T 2005 545 560 564 563 633

U 2005 653 648 552 469 559

Phase 4 total 5,017 5,079 4,958 4,653 4,798

Academy/predecessor	
school	total

15,817 17,023 17,615 19,849 21,361

Academy/predecessor	
school	average

753 811 801 827 890

Overlapp�ng	Intake	
Schools	average

1,058 1,070 1,086 1,109 1,114

England total 3,264,086 3,328,272 3,351,514 3,347,683 3,344,491

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4	Academ�es	opened	�n	
2005.	Academ�es	V,	W	and	X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	
be�ng	an	Academy.	The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.

Social Deprivation

3.4	 Assoc�ated	w�th	the	aforement�oned	�ncrease	�n	pup�l	numbers	there	has	been	a	correspond�ng	
change	�n	the	pup�l	profile	�n	some	Academ�es.	In	terms	of	el�g�b�l�ty	for	Free	School	Meals	(FSM)	
the	figures	(�n	the	Table	overleaf)	show,	firstly,	that	there	has	been	an	overall	�ncrease	�n	the	
absolute	number	of	pup�ls	el�g�ble	for	FSM.	Secondly,	when	the	figures	are	exam�ned	for	
Academ�es	wh�ch	opened	�n	d�fferent	phases,	there	�s	clear	d�vers�ty	between	Academ�es.	For	
example,	�f	we	exam�ne	the	three	Phase	1	Academ�es	wh�ch	opened	�n	2002,	�n	Academ�es	A	
and	B,	the	total	number	of	pup�ls	el�g�ble	for	FSM	decl�ned	between	2002	and	2006	by	47	and	91	
respect�vely.	However,	�n	Academy	C,	there	was	a	correspond�ng	�ncrease	of	258	pup�ls	over	the	
same	per�od.	Th�s	�ncrease	�n	Academy	C	reflects	the	large	growth	�n	the	total	number	of	pup�ls	
�n	the	Academy	over	the	same	per�od	(a	net	�ncrease	of	800	pup�ls	between	2002	and	2006).	
Further	d�vers�ty	�s	also	apparent	between	Academ�es.	For	example,	�n	Academy	K,	wh�ch	
opened	�n	2003,	228	add�t�onal	pup�ls	were	el�g�ble	for	FSM	�n	2006	compared	to	2003,	whereas	
�n	Academy	H,	179	fewer	pup�ls	were	el�g�ble	for	FSM	�n	2006	compared	to	2003.
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Total number of pupils in Academies eligible for FSM: 2002-06

Academy Phase Date 
opened

2002 2003 2004 2005 2006

A 1 2002 338 364 345 315 291

B 2002 565 570 559 546 474

C 2002 282 297 306 522 540

Phase 1 total 1,185 1,231 1,210 1,383 1,305

D 2 2003 395 362 347 449 459

E 2003 201 149 115 100 90

F 2003 317 373 386 409 528

G 2003 193 414 519 561 570

H 2003 490 487 389 328 308

I 2003 254 288 327 313 336

J 2003 636 603 592 697 648

K 2003 298 302 322 474 530

W 2003 – – 44 99 192

Phase 2 total 2,784 2,978 3,041 3,430 3,661
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Total number of pupils in Academies eligible for FSM: 2002-06 (cont)

Academy Phase Date 
opened

2002 2003 2004 2005 2006

L 3 2004 181 230 197 239 220

M 2004 217 253 229 259 290

N 2004 427 433 455 511 512

V 2004 – – – 16 145

X 2004 – – – 82 193

Phase 3 total 825 916 881 1,107 1,360

O 4 2005 286 313 280 265 268

P 2005 573 478 484 402 319

Q 2005 181 164 178 167 169

R 2005 116 104 114 115 108

S 2005 256 260 251 261 269

T 2005 134 155 136 148 158

U 2005 241 219 172 168 184

Phase 4 total 1,787 1,693 1,615 1,526 1,475

Academy/predecessor		
school	total

6,581 6,818 6,747 7,446 7,801

Academy/predecessor		
school	average

313 325 307 310 325

Overlapp�ng	Intake		
Schools	average

257 254 259 265 254

England total 486,353 482,924 483,883 473,738 458,686

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4	Academ�es	opened	
�n	2005.	Academ�es	V,	W	and	X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	
first	year	of	be�ng	an	Academy.	The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	
�n	Chapter	2.
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3.5	 It	�s	�mportant	to	note	that	a	rather	d�fferent	pattern	becomes	apparent	when	the	proportion	of	
pup�ls	el�g�ble	for	FSM	and	the	changes	�n	th�s	proport�on	over	t�me	are	exam�ned.	For	example,	
�n	relat�on	to	�n	Phase	1	Academ�es,	wh�lst	there	was	an	�ncrease	�n	the	absolute	numbers	of	
pup�ls	el�g�ble	for	FSM	between	2002	and	2006,	the	proport�on	of	pup�ls	el�g�ble	for	FSM	�n	2006	
was	lower	than	the	correspond�ng	proport�on	�n	2002	(see	Table	below).	In	Academy	A,	there	
was	a	decl�ne	�n	the	proport�on	of	around	1pp,	and	�n	Academ�es	B	and	C	there	were	
correspond�ng	decl�nes	of	7pp	and	8pp.	Tak�ng	a	s�mple	ar�thmet�c	average	across	the	three	
Academ�es,	there	was	an	average	decl�ne	�n	the	proport�on	of	pup�ls	el�g�ble	for	FSM	of	5pp,	
compared	to	correspond�ng	decl�nes	of	2pp	for	the	OIS	group	of	schools	and	1pp	for	schools	
across	England	as	a	whole.

Percentage of pupils in Academies eligible for FSM: 2002-06

Academy Phase Date 
opened

2002 2003 2004 2005 2006

A 1 2002 39 43 47 44 39

B 2002 51 49 50 49 44

C 2002 46 42 37 38 38

D 2 2003 72 63 51 62 58

E 2003 51 51 26 16 12

F 2003 32 36 36 37 43

G 2003 59 30 35 36 35

H 2003 41 41 38 32 28

I 2003 41 42 39 34 35

J 2003 66 64 60 65 58

K 2003 39 42 41 42 44

W 2003 – – 25 27 33

L 3 2004 29 33 26 19 17

M 2004 33 44 42 44 43

N 2004 38 38 40 43 41

V 2004 – – – 9 41

X 2004 – – – 38 46
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Percentage of pupils in Academies eligible for FSM: 2002-06 (cont)

Academy Phase Date 
opened

2002 2003 2004 2005 2006

O 4 2005 65 62 56 55 47

P 2005 58 50 56 54 45

Q 2005 31 30 31 30 29

R 2005 22 18 19 21 20

S 2005 20 20 19 21 22

T 2005 25 28 24 26 25

U 2005 37 34 31 36 33

Academy/predecessor	school	
average

42 40 38 38 36

Overlapp�ng	Intake	Schools	
average

24 24 24 24 23

England 15 15 14 14 14

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4	Academ�es	opened	�n	
2005.	Academ�es	V,	W	and	X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	
year	of	be�ng	an	Academy.	The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	
Chapter	2.

3.6	 The	d�vers�ty	between	Academ�es	�s	re�nforced	when	average	data	are	compared	between	
Academ�es	�n	d�fferent	phases,	and	when	�nd�v�dual	data	are	compared	for	Academ�es	both	
w�th�n	and	between	phases.	For	example:

	 •			In	the	five	Academ�es	that	opened	�n	2004,	there	was	an	�ncrease	�n	both	the	number	and	
proport�on	of	pup�ls	el�g�ble	for	FSM;	

	 •			For	the	seven	Academ�es	that	opened	�n	2005	there	was	a	decl�ne	�n	both	the	number	and	the	
proport�on	of	pup�ls	el�g�ble	for	FSM;

	 •			Furthermore,	one	Academy	wh�ch	opened	�n	2003	commenced	w�th	51	per	cent	of	pup�ls	
el�g�ble	for	FSM,	and	over	t�me	has	seen	a	reduct�on	�n	th�s	percentage.	By	2006	the	percentage	
of	pup�ls	el�g�ble	for	FSM	�n	th�s	Academy	was	12	per	cent;	and

	 •			In	contrast,	another	Academy	wh�ch	opened	�n	2005	entered	the	programme	show�ng	9	per	
cent	of	pup�ls	el�g�ble	for	FSM	(wh�ch	�s	cons�derably	lower	than	the	nat�onal	average).	In	th�s	
Academy	the	per	cent	of	pup�ls	w�th	FSM	has	subsequently	�ncreased	to	41	per	cent.
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Ethnicity

3.7	 Pup�ls	�n	Academ�es	are	much	more	l�kely	than	pup�ls	�n	other	schools	to	be	from	Black	and	
M�nor�ty	Ethn�c	(BME)	backgrounds.	The	Table	overleaf	shows	that	�n	2006,	for	example,	the	
average	percentage	(60	per	cent)	of	pup�ls	�n	Academ�es	of	wh�te	or�g�n	was	below	that	for	the	
OIS	group	of	schools	(65	per	cent)	and	substant�ally	lower	than	the	average	across	all	
ma�nstream	ma�nta�ned	secondary	schools	�n	England	(83	per	cent).	The	figures	show	that	there	
are	clear	var�at�ons	between	�nd�v�dual	Academ�es.	For	example,	data	for	2006	�nd�cate	that	the	
percentage	of	wh�te	pup�ls	�n	�nd�v�dual	Academ�es	ranged	from	18	per	cent	to	97	per	cent.10	In	
add�t�on,	between	2002	and	2006,	there	has	been	a	proport�onately	greater	�ncrease	�n	the	
percentage	of	pup�ls	from	BME	backgrounds	�n	Academ�es	compared	to	other	schools.	

Percentage of pupils in Academies classified as white: 2002-06

Academy Phase Date 
opened

2002 2003 2004 2005 2006

A 1 2002 24 18 17 17 18

B 2002 99 98 98 96 96

C 2002 70 73 72 65 63

D 2 2003 43 25 23 21 22

E 2003 93 90 85 84 83

F 2003 47 45 45 45 43

G 2003 45 48 46 46 44

H 2003 94 93 94 94 94

I 2003 21 17 19 21 21

J 2003 25 25 25 25 26

K 2003 71 56 52 53 50

W 2003 – – 51 36 56

10			It	should	be	noted	that	the	profile	of	pup�ls	from	BME	groups	�n	Academ�es	w�ll	vary	depend�ng	upon	the	degree	of	ethn�c	d�vers�ty	w�th�n	each	
�nd�v�dual	Academy’s	local	commun�ty.	For	example,	some	reg�onal	Academ�es	are	located	�n	commun�t�es	wh�ch	are	predom�nantly	of	wh�te	Br�t�sh	
background.	In	contrast,	other	Academ�es	are	s�tuated	�n	�nner	c�ty	areas	wh�ch	have	far	h�gher	proport�ons	of	BME.		
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Percentage of pupils in Academies classified as white: 2002-06 (cont)

Academy Phase Date 
opened

2002 2003 2004 2005 2006

L 3 2004 82 56 65 79 83

M 2004 85 80 76 74 73

N 2004 55 51 49 50 49

V 2004 – – – 38 34

X 2004 – – – 29 30

O 4 2005 94 90 91 89 88

P 2005 55 46 45 45 42

Q 2005 98 98 97 96 96

R 2005 89 85 83 81 84

S 2005 100 100 97 97 97

T 2005 66 67 63 58 46

U 2005 97 96 97 96 93

Academy/predecessor		
school	average

69 64 62 61 60

Overlapp�ng	Intake		
Schools	average

67 65 66 66 65

England 83 83 84 83 83

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4	Academ�es	opened	�n	
2005.	Academ�es	V,	W	and	X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	
year	of	be�ng	an	Academy.	The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	
Chapter	2.
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3.8	 Data	�n	the	follow�ng	Table,	wh�ch	was	taken	from	the	recent	NFER	(2006)	study,	prov�de	
add�t�onal	ev�dence	relat�ng	to	Academ�es’	�ntakes	compared	to	other	schools:

	 •			Row	4	shows	that	Academ�es	were	s�tuated	�n	commun�t�es	where	there	were	on	average	50	
per	cent	of	pup�ls	of	BME	or�g�n,	whereas	the	voluntary-controlled	schools	were	s�tuated	�n	
areas	where	an	average	of	only	9	per	cent	of	pup�ls	were	of	BME	or�g�n;

	 •			Row	5	shows	that	the	percentage	of	pup�ls	of	BME	or�g�n	�n	Academ�es	was	45	per	cent;	and
	 •			L�ke	all	types	of	secondary	schools,	Academ�es	were	found	to	adm�t	a	h�gher	proport�on	of	

pup�ls	of	BME	or�g�n	from	outs�de	the	local	postcode	d�str�cts	(row	7)	than	there	were	l�v�ng	
w�th�n	the	local	postcode	d�str�cts.

Pupils of BME origin by type of secondary school

Academies Community 
Schools

Foundation 
Schools

Voluntary 
Aided 

Schools

Controlled
 Schools

Number	of	schools 17 2168 514 546 120

%	of	�ntake	from	
local	postcode	
d�str�ct

18 28 27 13 31

Mean	number	of	
postcode	d�str�cts	
per	school

21 14 18 25 14

%	of	pup�ls	of	BME	
or�g�n	l�v�ng	�n	local	
postcode	d�str�ct

50 17 18 24 9

%	of	pup�ls	of	BME	
or�g�n	at	school

45 16 16 22 9

%	of	pup�ls	of	BME	
or�g�n	at	school	
l�v�ng	�n	local	
postcode	d�str�ct

38 13 14 16 7

%	of	pup�ls	of	BME	
or�g�n	at	school	
l�v�ng	outs�de	local	
postcode	d�str�ct

55 22 19 25 12

Note:	Table	taken	from	Admissions: who goes where? Messages from the statistics,	NFER,	2006,	page	9

3.9	 Bu�ld�ng	on	th�s,	�t	�s	�nterest�ng	to	exam�ne	ethn�c�ty	�nd�cators	for	the	n�ne	Academ�es	that	
opened	�n	2003,	for	wh�ch	we	have	three	years’	data	(2003-06).	The	figures	�n	the	Table	below	
shows	there	was	an	average	decl�ne	of	1.2pp	�n	the	proport�on	of	pup�ls	class�fied	as	wh�te	
between	2003	and	2006.
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Change in ethnicity profile in Phase 2 Academies: 2003-06

Academy Change after 1 
year – 2003-04

Change after 2 
years – 2003-05

Change after 3 
years – 2003-06

Change in per cent of pupils classified as white

D -1.1pp -3.3pp -3.0pp

E -4.7pp -5.8pp -7.2pp

F 0.8pp 0.2pp -1.4pp

G -1.9pp -2.0pp -4.1pp

H 0.2pp 0.4pp 0.8pp

I 2.3pp 4.0pp 4.4pp

J 0.3pp -0.4pp 0.4pp

K -3.6pp -2.6pp -5.6pp

W 	 -15.1pp 4.9pp

Phase	2	Academ�es	average -1.0pp -2.7pp -1.2pp

Overlapp�ng	Intake	Schools	
average

0.7pp 1.1pp -0.5pp

England 1.0pp 0.8pp 0.3pp

Note:	Phase	2	Academ�es	opened	�n	2003.	W	opened	as	new	school	w�th	no	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.

3.10	 However,	as	outl�ned	earl�er,	s�mple	ar�thmet�c	averages	l�ke	th�s	can	potent�ally	mask	some	of	
the	d�vers�ty	that	�s	ev�dent	�n	the	data	between	�nd�v�dual	Academ�es.	For	example	as	shown	�n	
the	Table	overleaf,	�n	Academy	J	there	was	a	decl�ne	�n	the	proport�on	of	pup�ls	w�th	EAL	of	17pp	
between	2003	and	2006,	whereas	�n	Academy	W	there	was	a	correspond�ng	�ncrease	over	the	
same	per�od	of	16pp.
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Change in EAL in Phase 2 Academies: 2003-06

Academy Change after 1 
year – 2003-04

Change after 2 
years – 2003-05

Change after 3 
years – 2003-06

Change in number of EAL pupils 	 	

D 72 93 171

E -18 -18 -18

F -34 0 13

G 19 50 134

H -40 -30 -22

I 83 128 107

J 131 -100 -81

K 27 75 149

W 	 135 105

Phase	2	Academ�es	total 240 333 558

England 3,940 10,872 27,313

Change in per cent of EAL pupils

D 3.9pp 4.2pp 10.1pp

E -6.1pp -6.1pp -6.1pp

F -4.2pp -1.3pp -2.2pp

G 1.2pp 2.9pp 8.0pp

H -3.4pp -2.4pp -1.8pp

I -1.0pp -0.6pp -6.3pp

J 10.9pp -16.9pp -17.1pp

K 1.4pp -1.4pp 3.7pp

W 	 36.0pp 16.4pp

Phase	2	Academ�es	average 0.3pp 1.6pp 0.5pp

Overlapp�ng	Intake	Schools 0.1pp -0.2pp 0.8pp

England 0.1pp 0.3pp 0.8pp

Note:	Phase	2	Academ�es	opened	�n	2003.	Academy	W	opened	as	new	school	w�th	no	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	
Chapter	2.
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Prior attainment

3.11	 It	�s	of	�nterest	to	exam�ne	the	nature	of	the	pup�l	�ntake	and,	�n	part�cular,	the	pr�or	atta�nment	
of	Year	7	pup�ls	based	on	the	Key	Stage	2	exam�nat�ons	taken	�n	the�r	pr�mary	schools.	The	Table	
overleaf	prov�des	a	range	of	�nformat�on	relat�ng	to	the	pr�or	educat�onal	atta�nment	of	Year	7	
pup�ls	at	Key	Stage	2	for	all	Academ�es	�n	2006.11	It	h�ghl�ghts	the	follow�ng:

	 •			Generally,	the	average	pr�or	atta�nment	scores	of	Year	7	pup�ls	are	lower	�n	Academ�es	
compared	to	OIS	schools	and	other	schools	across	England	(26	per	cent	�n	Academ�es	
compared	to	27	per	cent	�n	the	OIS	group	of	schools	and	28	per	cent	�n	schools	�n	England	as	a	
whole);

	 •			However,	as	w�th	other	measures,	there	�s	cons�derable	d�vers�ty	and	th�s	�s	reflected	�n	the	
percent�le	pos�t�ons	of	Academ�es.	The	percent�le	pos�t�ons	range	from	99.9	to	31.6.	The	
var�at�on	�s	ev�dent	�n	Academ�es	across	all	phases;

	 •			There	are	five	Academ�es	w�th	Key	Stage	2	pr�or	atta�nment	scores	that	place	them	�n	the	
lowest	dec�le	nat�onally.	The	we�ghted	average	pos�t�on	of	the	open	Academ�es	has	moved	up	
the	assoc�ated	Year	7	Key	Stage	2	nat�onal	d�str�but�on	across	all	ma�nstream	ma�nta�ned	
secondary	schools;	

	 •			In	contrast,	the	OIS	group	of	schools	has	moved	down	the	nat�onal	d�str�but�on,	though	�t	�s	
st�ll	closer	to	the	top	of	the	nat�onal	d�str�but�on	than	the	we�ghted	average	for	the	open	
Academ�es;	and

	 •			A	number	of	Academ�es	have	a	h�gher	percentage	of	male	pup�ls	and	th�s	may	present	
add�t�onal	challenges,	g�ven	that	boys	trad�t�onally	fare	less	well	compared	to	g�rls	at	var�ous	
Key	Stages.

	
Prior attainment of Year 7 pupils in Academies at Key Stage 2 (KS2): 2006

Academy Phase Date of 
opening

Number 
of pupils

Average 
KS2 APS

KS2 APS 
percentile

% Males

A Phase	1 2002 132 25.7 89.3 62.3

B 2002 177 26.0 85.0 56.7

C 2002 205 25.4 92.4 47.4

D Phase	2 2003 144 25.4 92.5 68.4

E 2003 166 28.3 31.6 54.2

F 2003 189 24.4 98.0 57.9

G 2003 270 26.5 77.2 52.7

H 2003 202 27.3 59.2 49.5

I 2003 179 26.6 74.1 58.9

11				These	are	the	average	pr�or	atta�nment	scores	(APS)	for	pup�ls’	performance	at	Key	Stage	2	SATS.	In	read�ng	the	data	�n	the	table	overleaf	the	
follow�ng	should	be	noted:	APS	for	those	Academ�es	w�th	a	phased	�ntake	are	not	�ncluded;	a	KS2	APS	of	21	�s	equ�valent	to	a	Nat�onal	Curr�culum	
Level	3.		



22

Academy Phase Date of 
opening

Number 
of pupils

Average 
KS2 APS

KS2 APS 
percentile

% Males

J 2003 223 23.8 99.6 60.2

K 2003 167 26.0 85.5 50.8

W 2003 178 27.5 53.6 54.7

L Phase	3 2004 237 26.0 85.5 47.9

M 2004 172 25.8 88.3 52.5

N 2004 199 26.5 76.4 56.4

V 2004 167 27.0 65.0 50.5

X 2004 203 26.6 73.6 58.9

O Phase	4 2005 164 26.4 78.5 60.7

P 2005 152 26.5 76.6 66.0

Q 2005 109 27.0 64.7 53.6

R 2005 102 27.8 43.3 59.2

S 2005 220 27.5 53.1 50.2

T 2005 169 26.0 85.0 69.3

U 2005 99 23.2 99.9 60.6

Academy/
predecessor	
school	average

176.0 26.2 76.5 56.2

Overlapp�ng	
Intake	Schools	
average

175.5 26.8 65.3 47.2

England	average 171.1 27.7 – 51.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4	Academ�es	opened	�n	
2005.	Academ�es	V,	W	and	X	opened	as	new	schools	w�th	no	predecessor	schools.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.	APS	refers	to	
Average	Po�nts	Score.

3.12	 The	F�gure	overleaf	shows	the	change	�n	the	average	Key	Stage	2	APS	for	Phase	1	and	Phase	2	
Academ�es	between	2002	and	2006.	For	ten	out	of	the	11	Academ�es	the�r	APS	has	�ncreased	
over	th�s	per�od.	Also,	the	average	change	for	these	Academ�es	�s	h�gher	when	compar�ng	to	
both	the	OIS	group	of	schools	and	to	schools	�n	England	as	a	whole.
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Change in Key Stage 2 Average Points Score (APS) in Phase 1 and 2 Academies: 2002-06
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Note: Phase 1 Academies opened in 2002 and Phase 2 Academies opened in 2003. OIS refers to 
Overlapping Intake Schools as defined in Chaper 2.

Special Educational Needs

3.13	 The	overall	proport�on	of	pup�ls	w�th	SEN12	without	a	statement	for	all	Academ�es	�s	cons�derably	
above	that	of	the	OIS	group	of	schools,	and	of	all	ma�nstream	ma�nta�ned	secondary	schools	�n	
England	as	a	whole.	There	�s	cons�derable	d�vers�ty	across	the	�nd�v�dual	open	Academ�es	�n	
2006,	w�th	the	percentage	of	SEN	pup�ls	w�thout	a	statement	rang�ng	from	5	per	cent	to	52	per	
cent.	There	are	also	s�gn�ficant	var�at�ons	�n	the	changes	�n	these	percentages	between	2002	
and	2006.	

3.14	 Long�tud�nal	data	(see	Table	overleaf)	for	Phase	1	Academ�es	wh�ch	opened	�n	2002	�llustrates	
some	of	the	complex	patterns	and	profiles:

	 •			In	Academ�es	A	and	B	there	was	a	small	decl�ne	�n	the	number	and	the	proport�on	of	pup�ls	
w�th	SEN	with	a	statement	between	2002	and	2006,	whereas	�n	the	th�rd	Academy	(C)	there	
was	a	correspond�ng	�ncrease	of	47	pup�ls	(or	1pp)	w�th	SEN	w�th	a	statement;	and

12			The	term	'Spec�al	Educat�onal	Needs'	(SEN)	has	a	legal	defin�t�on,	referr�ng	to	ch�ldren	who	have	learn�ng	d�fficult�es	or	d�sab�l�t�es	that	make	�t	harder	
for	them	to	learn	or	access	educat�on	than	most	ch�ldren	of	the	same	age	(http://www.d�rect.gov.uk/en/Educat�onAndLearn�ng/Schools/
Spec�alEducat�onalNeeds/DG_4008600).	The	Academ�es	pol�cy	�nd�cates	that	Academ�es	should	have	a	strong	comm�tment	to	ensur�ng	access	and	
�nclus�on	for	pup�ls	w�th	SEN,	and	where	an	Academy	has	consented	to	be	named	�n	a	ch�ld’s	statement	of	SEN,	or	the	Secretary	of	State	has	
determ�ned	that	�t	should	be	named,	the	Academy	�s	requ�red	to	adm�t	that	pup�l	(www.standards.dfes.gov.uk/academ�es/software/
SEND�sputeResPack.doc?vers�on=1).
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	 •			In	terms	of	the	SEN	without	a	statement,	a	s�m�larly	m�xed	p�cture	emerges.	In	Academy	A	
there	was	a	decl�ne	of	11	pup�ls	w�th	SEN	w�thout	a	statement,	whereas	�n	Academ�es	B	and	C	
there	were	correspond�ng	�ncreases	of	54	pup�ls	and	398	pup�ls	respect�vely.	In	all	three	
Academ�es,	the	proport�on	of	pup�ls	w�th	SEN	w�thout	a	statement	�ncreased	over	the	2002-06	
per�od	(by	2pp	�n	Academy	A,	6pp	�n	Academy	B	and	5pp	�n	Academy	C).

Change in SEN with and without a statement in Phase 1 Academies: 2002-06

Academy Change 
after 1 year  

(2002-03)

Change 
after 2 

years 
(2002-04)

Change 
after 3 

years 
(2002-05)

Change 
after 4 

years 
(2002-06)

Change in number of SEN pupils with a statement

A -4 -6 -6 -2

B 2 2 1 -4

C 1 15 52 47

Phase	1	total -1 11 47 41

England 927 378 -1352 -3904

Change in per cent of SEN pupils with a statement

A -0.5pp -0.6pp -0.6pp -0.1pp

B 0.0pp 0.1pp 0.0pp -0.3pp

C -0.4pp 0.8pp 1.6pp 1.1pp

Phase	1	total -0.3pp 0.1pp 0.3pp 0.2pp

OIS	average 0.1pp 0.1pp 0.0pp 0.0pp

England 0.0pp 0.0pp -0.1pp -0.2pp

Change in number of SEN pupils without a statement

A -4 -26 -31 -11

B 73 13 39 54

C -69 170 335 398

Phase	1 total 0 157 343 441

England -86695 -64873 -39897 -5132
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Change in SEN with and without a statement in Phase 1 Academies: 2002-06 (cont)

Academy Change 
after 1 year  

(2002-03)

Change 
after 2 

years 
(2002-04)

Change 
after 3 

years 
(2002-05)

Change 
after 4 

years 
(2002-06)

Change in per cent of SEN pupils without a statement

A -0.1pp 0.5pp 0.7pp 2.0pp

B 5.2pp 0.9pp 3.3pp 6.1pp

C -15.2pp 9.5pp 1.7pp 5.1pp

Phase	1	average -3.4pp 3.6pp 1.9pp 4.4pp

OIS	average -3.1pp -2.7pp -1.5pp -0.2pp

England -2.9pp -2.3pp -1.6pp -0.5pp

Note:	Phase	1	Academ�es	opened	�n	2002.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2

Conclusion

3.15	 The	data	reveal	that	many	Academ�es	have	opened	from	a	very	challeng�ng	start�ng	po�nt	�n	
terms	of	the�r	pup�l	profile.	Compared	to	the	nat�onal	average	and	to	schools	�n	s�m�lar	
c�rcumstances,	Academ�es	have	s�gn�ficantly	h�gher	proport�ons	of	pup�ls	who	are	el�g�ble	for	
Free	School	Meals	(FSM);	have	Engl�sh	as	an	Add�t�onal	Language	(EAL);	and	have	Spec�al	
Educat�onal	Needs	(SEN).	

3.16	 There	has	been	s�gn�ficant	growth	�n	the	pup�l	populat�on	�n	Academ�es,	alongs�de	wh�ch	there	
has	been	an	overall	�ncrease	�n	the	absolute number	of	pup�ls	el�g�ble	for	FSM.	S�m�lar	�ncreases	
�n	absolute	numbers,	albe�t	on	a	smaller	scale,	are	also	ev�dent	�n	relat�on	to	EAL	and	SEN.	There	
has	been	an	�ncrease	�n	the	proport�on	of	BME	pup�ls	�n	Academ�es,	and	these	proport�ons	have	
�ncreased	at	a	greater	rate	than	for	other	s�m�lar	schools.	In	terms	of	changes	�n	the	proportion	of	
pup�ls	w�th	FSM	and	SEN,	the	data	suggest	a	more	m�xed	p�cture	depend�ng	on	the	
measurement	�ndex	used.	In	the	three	Phase	1	Academ�es,	for	example,	the	proport�on	el�g�ble	
for	FSM	decl�ned,	whereas	the	proport�on	w�th	SEN	(w�th	and	w�thout	a	statement)	�ncreased.

3.17	 The	data	also	suggest	that	there	has	been	a	trend	towards	h�gher	atta�nment	levels	upon	entry	
to	Academ�es	of	Year	7	pup�ls.	Th�s	may	be	expla�ned	by	three	factors:	

	 •			F�rstly,	th�s	year’s	fieldwork	suggests	that	some	Academ�es	are	proact�vely	broaden�ng	the�r	
�ntake	to	�nclude	a	more	d�verse	pup�l	profile	through	the	use	of	fa�r	band�ng;

	 •			Secondly,	and	more	generally,	other	Academ�es	are	attract�ng	a	broader	profile	of	pup�ls	as	
the�r	performance	�mproves;	and	

	 •			Th�rdly,	Academ�es	wh�ch	have	converted	from	already	successful	CTCs	have	entered	the	
programme	w�th	a	h�gher	average	APS	for	Year	7	pup�ls.
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3.18	 Generally,	th�s	Chapter	h�ghl�ghts	the	d�vers�ty	and	complex�ty	surround�ng	pup�l	profile	�n	
Academ�es	and	also	h�ghl�ghts	the	need	for	caut�on	when	mak�ng	judgements	about	the	relat�ve	
progress	of	Academ�es	over	t�me,	w�thout	due	cons�derat�on	to	the	basel�ne	pup�l	profile,	
alongs�de	the	changes	that	have	occurred	over	t�me.	In	add�t�on,	the	data	suggest	that	changes	�n	
the	profile	of	pup�ls	�n	Academ�es	may	be	l�nked	to	changes	�n	the	pup�l	profile	of	a	small	number	
of	ne�ghbour�ng	schools.	Wh�lst	there	�s	no	doubt	that	Academ�es	cont�nue	to	adm�t	a	broad	and	
d�verse	range	of	pup�ls,	�n	the	final	year	of	the	evaluat�on	�t	w�ll	be	�mportant	to	exam�ne	�n	greater	
deta�l	the	�mpact	of	Academ�es	on	the	pup�l	profile	of	the�r	ne�ghbour�ng	schools.
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Chapter 4: 
An overview of pupil 
performance 

Introduction

4.1	 Th�s	Chapter	exam�nes	the	patterns	of	pup�l	performance	�n	Academ�es,	over	the	per�od	2002-
06.	Academ�es’	progress	�s	compared	to	comparator	schools,	and	to	schools13	across	England	as	
a	whole.	The	find�ngs	are	based	on	a	deta�led	stat�st�cal	analys�s	of	pup�l	performance	data	
wh�ch,	bu�ld�ng	on	prev�ous	evaluat�on	reports,	tr�es	to	prov�de	an	overv�ew	of	the	ma�n	
patterns	and	trends	�n	performance	across	all	ex�st�ng	Academ�es.

4.2	 Two	po�nts	are	worth	mak�ng	at	the	outset:	firstly,	cons�stent	w�th	the	analys�s	of	pup�l	profile	
presented	�n	the	prev�ous	Chapter,	the	performance	data	show	that	the	exper�ences	of	
�nd�v�dual	Academ�es	are	very	d�fferent	and,	as	such,	the	process	of	averag�ng	performance	data	
across	all	Academ�es	potent�ally	masks	some	of	th�s	d�vers�ty.	For	th�s	reason,	the	Chapter	
presents	pup�l	performance	�nd�cators	for	each	of	the	�nd�v�dual	Academ�es	as	well	as,	where	
appropr�ate,	the	averages	across	the	group	as	a	whole.	Secondly,	as	�n	the	prev�ous	Chapter,	the	
data	are	generally	presented	accord�ng	to	phase;	�.e.	the	year	�n	wh�ch	the	Academy	opened.	
Notably,	�n	our	analys�s	of	pup�l	performance	we	tend	to	focus	more	closely	on	the	earl�er	phase	
Academ�es	(�.e.	those	that	opened	�n	2002	and	2003),	as	these	Academ�es	prov�de	the	greatest	
opportun�ty	to	exam�ne	long�tud�nal	data	over	t�me,	thereby	enabl�ng	some	conclus�ons	to	be	
drawn	regard�ng	the	�mpact	of	the	programme.14	

4.3	 In	order	to	prov�de	an	hol�st�c	p�cture	of	how	pup�l	performance,	broadly	defined,	�s	chang�ng	�n	
Academ�es,	we	have	exam�ned	a	range	of	d�fferent	performance	�nd�cators,	and	so	we	have	
structured	the	Chapter	accord�ngly:

	 •		Key	Stage	3	performance;
	 •		GCSE	(Key	stage	4)	performance;
	 •		Post-16	performance;	and	
	 •		Conclus�on.

13		By	wh�ch	we	mean	Compar�son	Groups	1	and	2	and	Overlapp�ng	Intake	Schools	(OIS),	as	defined	�n	Chapter	2	of	th�s	Report.

14			Th�s	�s	�mportant	because,	although	we	have	performance	data	from	2002	–	2006	for	all	21	Academ�es	and	predecessor	schools,	only	3	of	these	
Academ�es	have	been	�n	the	programme	throughout	th�s	per�od.	
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Key Stage 3 performance

4.4	 In	terms	of	Key	Stage	3,	the	level	of	performance	�n	Academ�es	�n	2006	was	clearly	below	the	
nat�onal	average.	For	example,	as	shown	�n	the	F�gure	overleaf,	58	per	cent	of	pup�ls	atta�ned	
Level	5	�n	Engl�sh	�n	2006,	compared	to	73	per	cent	�n	schools	�n	England	as	a	whole.	When	
compared	to	other	s�m�lar	schools,	the	level	of	performance	�n	Academ�es	�n	2006	was	
somewhat	above	the	two	compar�son	groups,	and	sl�ghtly	lower	than	the	OIS	group	of	schools.	
For	example,	63	per	cent	of	pup�ls	�n	Academ�es	ach�eved	Level	5	�n	Maths	compared	to	59	and	
61	per	cent	�n	the	two	compar�son	groups,	and	72	per	cent	�n	OIS	schools.

4.5	 These	figures	also	show	the	clear	d�vers�ty	between	Academ�es.	For	example,	the	performance	
of	Academy	T	�n	Sc�ence	�s	s�gn�ficantly	above	the	nat�onal	average	(over	80	per	cent	of	pup�ls	
ach�ev�ng	Level	5	or	above).	In	contrast,	the	performance	of	Academy	U	�s	s�gn�ficantly	lower	
than	the	nat�onal	average,	the	Academy	average,	and	the	average	for	all	of	the	compar�son	
schools	at	just	over	30	per	cent	of	pup�ls	ach�ev�ng	Level	5	or	above.

	
Percentage of pupils achieving Key Stage 3 Level 5 or above in Academies: 2006
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Percentage of pupils achieving Key Stage 3 Level 5 or above in Academies: 2006
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Note:	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	Groups	1	and	2	are	also	defined	�n	Chapter	2.



30

4.6	 The	figures	presented	above	relate	to	the	levels	of	performance	�n	Academ�es	�n	2006.	Bu�ld�ng	
on	th�s,	and	look�ng	at	year-on-year	performance improvements,	the	�mprovements	�n	
Academ�es	compare	favourably	w�th	correspond�ng	�mprovements	at	a	nat�onal	level	and	�n	
other	s�m�lar	schools.	Tak�ng,	for	example,	the	first	three	Academ�es,	shown	�n	the	Table	
overleaf,	(�.e.	Phase	1	Academ�es	wh�ch	opened	�n	2002),	the	follow�ng	trends	can	be	observed:

	 •			Generally,	performance	between	2002	and	2006	for	these	three	Academ�es	cons�derably	
outstr�pped	that	of	other	s�m�lar	schools.	For	example,	the	average	�mprovement	�n	
performance	�n	Level	5	Engl�sh	between	2002	and	2006	was	31pp	�n	the	first	Academy,	15pp	�n	
the	second	Academy	and	42pp	�n	the	th�rd;

	 •			The	average	�mprovement	�n	Level	5	performance	�n	Engl�sh	across	the	three	Academ�es	over	
th�s	per�od	was	29pp.	Th�s	compares	to	a	correspond�ng	�mprovement	of	6pp	at	a	nat�onal	
level;	of	10-11pp	�n	the	two	compar�son	groups;	and	of	9pp	�n	the	OIS	group	of	schools.	In	
other	words,	for	these	three	Academ�es	the	average	performance	�mprovement,	based	on	th�s	
part�cular	�nd�cator,	was	two	or	three	t�mes	h�gher	than	that	of	other	s�m�lar	schools	(29pp	
compared	to	9-11pp);	and

	 •			Other	�nd�cators	of	Key	Stage	3	performance	for	these	three	Academ�es	show	s�m�lar	patterns,	
albe�t	the	d�fferences	between	them	and	the	comparator	schools	are	smaller.	For	example,	�n	
terms	of	Level	5	performance	�n	Maths,	the	average	�mprovement	across	these	three	
Academ�es	between	2002	and	2006	was	23pp,	compared	to	17-18pp	for	the	two	compar�son	
groups,	15pp	for	the	OIS	group	of	schools	and	10pp	for	schools	across	England	as	a	whole.	The	
correspond�ng	figures	for	Sc�ence	were	17pp	�n	the	three	Academ�es,	11pp	for	the	two	
compar�son	groups	and	the	OIS	group	of	schools,	and	5pp	for	schools	across	England	as	a	
whole.
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Change in percentage of pupils in Phase 1 Academies achieving Key Stage 3 Level 5: 2002-06

Academy Change after 
1 year  

(2002-03)

Change after 
2 years 

(2002-04)

Change after 
3 years 

(2002-05)

Change after 
4 years 

(2002-06)

English

A 13pp 21pp 26pp 31pp

B -5pp 3pp 8pp 15pp

C 4pp 21pp 32pp 42pp

Academy average 4pp 15pp 22pp 29pp

Compar�son	Group	1 3pp 7pp 12pp 10pp

Compar�son	Group	2 4pp 7pp 12pp 11pp

OIS	average -1pp 5pp 11pp 9pp

England 2pp 4pp 7pp 6pp

Maths

A -2pp 3pp 12pp 15pp

B 1pp 11pp 14pp 24pp

C 9pp 9pp 21pp 31pp

Academy	average 3pp 8pp 16pp 23pp

Compar�son	Group	1 6pp 10pp 12pp 17pp

Compar�son	Group	2 6pp 11pp 13pp 18pp

OIS	average 5pp 8pp 11pp 15pp

England 4pp 6pp 7pp 10pp

Science

A 3pp -1pp 10pp 21pp

B -4pp -8pp -6pp -1pp

C 2pp 3pp 24pp 30pp

Academy	average 0pp -2pp 9pp 17pp

Compar�son	Group	1 4pp 2pp 7pp 11pp

Compar�son	Group	2 4pp 3pp 8pp 11pp

OIS	average 3pp 1pp 6pp 11pp

England 1pp -1pp 3pp 5pp
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Academy Change after 
1 year  

(2002-03)

Change after 
2 years 

(2002-04)

Change after 
3 years 

(2002-05)

Change after 
4 years 

(2002-06)

Average Points Score

A 1.9	po�nts 2.1	po�nts 3.6	po�nts 4.3	po�nts

B -1.0	po�nts 0.6	po�nts 0.6	po�nts 2.7	po�nts

C 0.2	po�nts 1.1	po�nts 3.4	po�nts 4.4	po�nts

Academy	average 0.4	po�nts 1.3	po�nts 2.5	po�nts 3.8	po�nts

Compar�son	Group	1 0.7	po�nts 1.0	po�nts 1.5	po�nts 2.0	po�nts

Compar�son	Group	2 0.8	po�nts 1.1	po�nts 1.6	po�nts 2.1	po�nts

OIS	average 0.5	po�nts 0.6	po�nts 1.4	po�nts 2.1	po�nts

England 0.6 points 0.4 points 0.8 points 1.3 points

Note:	Phase	1	Academ�es	are	those	Academ�es	wh�ch	opened	�n	2002.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	
Groups	1	and	2	are	also	defined	�n	Chapter	2.

4.7	 Aga�n,	there	�s	cons�derable	d�vers�ty	between	�nd�v�dual	Academ�es	�n	terms	of	the	rate	at	
wh�ch	they	are	�mprov�ng.	For	example,	two	of	the	three	Academ�es	that	opened	�n	2002,	
Academ�es	A	and	C,	have	performed	cons�derably	better	�n	Engl�sh	than	Academy	B.	In	
part�cular,	performance	�n	Engl�sh	decl�ned	(by	5pp)	�n	Academy	B	�n	�ts	first	year	of	open�ng	
(2002-03),	compared	to	correspond�ng	�ncreases	of	13pp	and	4pp	�n	Academ�es	A	and	C	
respect�vely.	Notw�thstand�ng	th�s,	Academy	B	performs	better	than	Academy	A	�n	Maths.

4.8	 Bu�ld�ng	on	th�s	analys�s	of	the	first	three	Academ�es,	a	broadly	s�m�lar	p�cture	emerges	for	the	
e�ght	Academ�es	that	opened	�n	2003,	for	wh�ch	we	have	performance	data	for	three	years	(see	
Table	overleaf).	The	year-on-year	�ncreases	�n	Key	Stage	3	performance	�n	each	of	these	
�nd�v�dual	Academ�es	are	nearly	always	greater	than	the	correspond�ng	�ncreases	at	nat�onal	
level	or	�n	other	s�m�lar	schools.	Th�s	means	that	the	average	�mprovement	across	these	e�ght	
Academ�es	�s	s�gn�ficantly	h�gher	than	�n	other	schools,	for	example:	

	 •			In	terms	of	performance	at	Level	5	�n	Engl�sh,	the	average	�mprovement	across	these	
Academ�es	between	2003	and	2006	was	26pp,	compared	to	7pp	for	the	two	compar�son	
groups,	10pp	for	the	OIS	group	of	schools	and	4pp	across	schools	�n	England	as	a	whole;	

	 •			S�m�larly,	the	change	between	2003	and	2006	�n	the	Average	Po�nts	Score	for	these	e�ght	
Academ�es	averaged	at	around	s�x	po�nts,	compared	to	between	one	and	two	po�nts	for	the	
two	compar�son	groups,	OIS	schools	and	schools	across	England	as	a	whole.	In	other	words,	
the	Key	Stage	3	performance	�mprovement	�n	these	e�ght	Academ�es,	based	on	th�s	�nd�cator,	
was	generally	two	or	three	t�mes	h�gher	than	the	correspond�ng	�mprovements	�n	other	
s�m�lar	schools.	
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Change in percentage of pupils in Phase 2 Academies achieving Key Stage 3 Level 5: 2003-06

Academy Change after 1 
year (2003-04)

Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

English

D 15pp 14pp 13pp

E 14pp 60pp

F 14pp 27pp 24pp

G 17pp 10pp 13pp

H 6pp 19pp 32pp

I 17pp 34pp 42pp

J 3pp 13pp 5pp

K 12pp 7pp 22pp

Academy	average 12pp 18pp 26pp

Compar�son	Group	1 4pp 9pp 7pp

Compar�son	Group	2 4pp 9pp 7pp

OIS	average 7pp 13pp 10pp

England 2pp 5pp 4pp

Maths

D 11pp 8pp 13pp

E 10pp 54pp

F 3pp 5pp 10pp

G 0pp 1pp 5pp

H 8pp 12pp 26pp

I 22pp 28pp 47pp

J 3pp 0pp 6pp

K 6pp 14pp 29pp

Academy	average 8pp 10pp 24pp

Compar�son	Group	1 4pp 6pp 11pp

Compar�son	Group	2 4pp 6pp 11pp

OIS	average 3pp 6pp 10pp

England 2pp 3pp 6pp
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Academy Change after 1 
year (2003-04)

Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

Science

D 0pp 9pp 18pp

E 6pp 0pp 55pp

F -7pp -7pp 6pp

G -6pp -6pp -9pp

H 12pp 9pp 24pp

I 13pp 13pp 39pp

J -1pp 0pp 7pp

K 4pp 15pp 27pp

Academy	average 3pp 5pp 21pp

Compar�son	Group	1 -1pp 4pp 7pp

Compar�son	Group	2 -1pp 4pp 7pp

OIS	average -2pp 3pp 8pp

England -2pp 2pp 4pp

Average Points Score

D 1.6	po�nts 0.2	po�nts 3.2	po�nts

E 2.8	po�nts 	 10.6	po�nts

F -0.8	po�nts 0.5	po�nts 2.0	po�nts

G 0.9	po�nts 0.5	po�nts 0.4	po�nts

H 1.7	po�nts 2.7	po�nts 4.3	po�nts

I 15.1	po�nts 15.8	po�nts 19.4	po�nts

J 0.7	po�nts 1.0	po�nts 1.6	po�nts

K 0.8	po�nts 2.1	po�nts 3.8	po�nts

Academy	average 2.9	po�nts 3.3	po�nts 5.7	po�nts

Compar�son	Group	1 0.3	po�nts 0.8	po�nts 1.3	po�nts

Compar�son	Group	2 0.3	po�nts 0.8	po�nts 1.3	po�nts

OIS	average 0.1	po�nts 0.9	po�nts 1.6	po�nts

England -0.2 points 0.2 points 0.7 points

Note:	Phase	2	Academ�es	are	those	Academ�es	wh�ch	opened	�n	2003.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	
Groups	1	and	2	are	also	defined	�n	Chapter	2.
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4.9	 The	d�vers�ty	�n	pup�l	performance	�s	also	apparent	for	the	e�ght	Academ�es	that	opened	�n	2003	
(�.e.	Phase	2	Academ�es),	and	perhaps	to	a	greater	extent.	For	example,	wh�lst	the	overall	
average	�mprovement	across	the	e�ght	Academ�es	�n	Sc�ence	�s	pos�t�ve	(on	average	a	21pp	
�mprovement	between	2003	and	2006):

	 •			Two	Academ�es	(F	and	G)	have	struggled	to	�mprove	performance	�n	th�s	�nd�cator;	and
	 •			Conversely,	Academ�es	E	and	I	show	�mprovements	wh�ch	are	s�gn�ficantly	greater	than	the	

average	�mprovement	across	all	Academ�es	(Academy	E	�mproved	by	55pp,	and	Academy	I	
showed	an	�mprovement	of	39pp).

4.10	 F�nally,	when	we	exam�ne	the	seven	Academ�es	that	opened	�n	2005	for	wh�ch	we	have	
performance	data,	the	F�gure	below	shows	that	there	�s	d�vers�ty,	�n	the	change	�n	each	of	the	
�nd�v�dual	Key	Stage	3	�nd�cators.	Two	out	of	the	seven	Academ�es	had	�mproved	�n	all	three	of	
the	�nd�cators,	wh�lst	Academy	S	had	a	fall	�n	Engl�sh,	Maths	and	Sc�ence	over	th�s	per�od.

	
Change in percentage of pupils in Phase 4 Academies achieving Key Stage 3 Level 5: 2005-06
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Note:		Phase	4	Academ�es	opened	�n	2005.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chaper	2.	Compar�son	Groups	1	and	2	are	also	
defined	�n	Chapter	2.
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GCSE (Key Stage 4) Performance

4.11	 In	terms	of	Key	Stage	4,	the	level	of	performance	�n	Academ�es	�n	2006	was	s�m�lar	to	Key	Stage	3	
�nd�cators,	clearly	below	the	nat�onal	average	(see	F�gure	overleaf).	For	example,	across	the	21	
Academ�es	that	were	open	�n	2006,	40	per	cent	of	pup�ls	ach�eved	Key	Stage	4	Level	2	(5+	A*-C),	
compared	to	59	per	cent	�n	schools	�n	England	as	a	whole.	When	compared	to	other	s�m�lar	
schools,	the	level	of	performance	�n	Academ�es	�n	2006	was	s�m�lar	to	the	two	compar�son	
groups	(both	41	per	cent	compared	to	the	Academy	average	of	40	per	cent),	and	sl�ghtly	lower	
than	the	OIS	schools	wh�ch,	at	54	per	cent,	was	very	close	to	the	nat�onal	average.

	
Percentage of pupils in Phase 4 Academies achieving Key Stage 4 Level 2 threshold: 2006
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Note: Phase 4 Academies opened in 2005. OIS refers to Overlapping Intake Schools as defined in Chapter 2. 
Comparison Groups 1 and 2 are also defined in Chapter 2.
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4.12	 In	terms	of	�mprovements	�n	performance	year-on-year,	as	w�th	Key	Stage	3,	data	are	presented	
for	the	three	Academ�es	that	opened	�n	2002	(see	Table	below).15

	 •			On	average,	performance	across	the	2002-06	per�od	was	cons�derably	better	than	that	of	other	
s�m�lar	schools.	For	example,	the	average	�mprovement	�n	Level	2	A*-C	performance	�n	these	
three	Academ�es	between	2002	and	2006	was	33pp	�n	the	first	Academy,	17pp	�n	the	second	
Academy	and	26pp	�n	the	th�rd;	

	 •			The	average	�mprovement	across	the	three	Academ�es	over	the	per�od	was	25pp.	Th�s	
compares	to	a	correspond�ng	�mprovement	at	a	nat�onal	level	of	7pp;	of	14-16pp	for	the	two	
compar�son	groups	and	of	13pp	�n	the	OIS	group	of	schools;	

	 •			In	other	words,	for	these	three	Academ�es	the	average	performance	�mprovement,	based	on	
th�s	part�cular	�nd�cator,	was	nearly	two	t�mes	h�gher	than	that	of	other	s�m�lar	schools	(25pp	
compared	to	13-16pp);	and

	 •			Level	2	performance	�nclud�ng	Engl�sh	and	Maths,	shows	a	broadly	s�m�lar	pattern,	albe�t	the	
d�fferences	are	somewhat	smaller.	For	example,	between	2003	and	2006,	there	was	an	average	
�ncrease	of	5pp	�n	the	three	Academ�es	compared	to	correspond�ng	�ncreases	of	3-4pp	�n	the	
two	compar�son	groups	and	the	OIS	group	of	schools.

Change in percentage of pupils in Phase 1 Academies achieving Key Stage 4 Level 2: 2002-06

Academy Change after 1 
year (2002-03)

Change after 2 
years (2002-04)

Change after 3 
years (2002-05)

Change after 4 
years (2002-06)

Key Stage 4 Level 2 – A*-C

A 9pp 0pp 28pp 33pp

B -1pp 0pp -1pp 17pp

C 15pp 28pp 23pp 26pp

Academy	average 8pp 9pp 17pp 25pp

Compar�son	
Group	1

3pp 5pp 10pp 14pp

Compar�son	
Group	2

3pp 6pp 11pp 16pp

OIS	average 7pp 7pp 10pp 13pp

England average 1pp 2pp 5pp 7pp

Note:	Phase	1	Academ�es	opened	�n	2002.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	Groups	1	and	2	are	also	
defined	�n	Chapter	2.

15			Correspond�ng	Key	Stage	4	(GCSE)	data	for	the	three	Academ�es	that	opened	�n	2002	(for	wh�ch	we	have	two	year-on-year	changes)	and	for	the	
seven	Academ�es	wh�ch	opened	�n	2003	(for	wh�ch	there	�s	one	year-on-year	change)	are	presented	�n	Append�x	B.
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Academy Change after 2 
years (2003-04)

Change after 3 
years (2003-05)

Change after 4 
years (2003-06)

Key Stage 4 Level 2 including English and Maths

A -9pp -9pp -4pp

B 0pp -1pp 7pp

C -2pp 0pp 12pp

Academy	average -4pp -3pp 5pp

Compar�son	Group	1 1pp 2pp 3pp

Compar�son	Group	2 1pp 2pp 4pp

OIS	average 0pp 2pp 3pp

England average -9pp -9pp -4pp

4.13	 A	s�m�lar	p�cture	emerges	for	the	e�ght	Academ�es	that	opened	�n	2003	(see	Table	overleaf):
	 •			The	average	�mprovement	across	these	e�ght	Academ�es	�s	generally	h�gher	than	�n	other	

schools;
	 •			In	terms	of	Level	2	A*-C	performance,	the	average	�mprovement	across	the	e�ght	Phase	2	

Academ�es	between	2003	and	2006	was	13pp,	compared	to	12-13pp	for	the	two	compar�son	
groups,	and	6pp	for	the	OIS	group	of	schools	and	across	schools	�n	England	as	a	whole;	and

	 •			Correspond�ng	changes	over	the	same	per�od	�n	the	same	�nd�cator	�nclud�ng	Maths	and	
Engl�sh	were	9pp	for	the	Academ�es,	compared	to	2-3pp	for	the	two	compar�son	groups,	OIS	
schools	and	schools	across	England	as	a	whole.	
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Change in percentage of pupils in Phase 2 Academies achieving Key Stage 4 Level 2: 2003-06

Academy Change after 1 
year (2003-04)

Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

Key Stage 4 Level 2 – A*-C

D -4pp 13pp 16pp

E 1pp 18pp 8pp

F 7pp 26pp 24pp

G -9pp -3pp -4pp

H 12pp 21pp 13pp

I 22pp 10pp 22pp

J -4pp 6pp 14pp

K -2pp -9pp 10pp

Academy	average 3pp 10pp 13pp

Compar�son	Group	1 2pp 7pp 12pp

Compar�son	Group	2 3pp 8pp 13pp

OIS	average 0pp 3pp 6pp

England average 1pp 3pp 6pp
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Academy Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

Key Stage 4 Level 2 including English and Maths

D 6pp 16pp

E 16pp 19pp

F 3pp 2pp

G -1pp 6pp

H -3pp -4pp

I -6pp 0pp

J 8pp 13pp

K 3pp 17pp

Academy	average 3pp 9pp

Compar�son	Group	1 1pp 3pp

Compar�son	Group	2 1pp 3pp

OIS	average	 2pp 2pp

England average 2pp 2pp

Note:	Phase	2	Academ�es	opened	�n	2003.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	Groups	1	and	2	are	also	
defined	�n	Chapter	2.

4.14	 The	Key	Stage	4	data	presented	above	also	confirm	the	�mportant	theme	of	d�vers�ty	between	
Academ�es.	For	example,	for	the	e�ght	Academ�es	that	opened	�n	2003,	�t	�s	clear	that	the	overall	
average	�mprovement	�n	Level	2	A*-C	performance	�s	pos�t�ve	(an	average	�mprovement	of	13pp	
between	2003	and	2006)	compared	to	6pp	�n	the	OIS	group	of	schools	and	�n	England	as	a	
whole.	However,	one	Academy	(Academy	G)	has	fa�led	to	�mprove	performance	�n	th�s	�nd�cator.	
Conversely,	there	are	two	Academ�es	(Academ�es	F	and	I)	for	wh�ch	�mprovements	�n	th�s	
�nd�cator	have	been	much	greater	than	the	average	�mprovement	across	the	e�ght	Academ�es	
(24pp	and	a	22pp	�mprovement	respect�vely).

4.15	 In	terms	of	the	seven	Academ�es	that	opened	�n	2005	there	�s	a	m�xed	p�cture.	The	F�gure	
overleaf	shows	that	three	out	of	the	seven	Academ�es	have	shown	an	�ncrease	�n	the	number	of	
pup�ls	ach�ev�ng	Key	4	Level	2,	wh�lst	the	other	four	Academ�es	exper�enced	small	decl�nes.	
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Change in percentage of pupils in Phase 4 Academies achieving Key Stage 4 Level 2: 2005-06
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Post-16 Performance

4.16	 Due	to	a	change	�n	the	measurement	system,16	the	post-16	Average	Po�nt	Scores	�n	2006	are	not	
d�rectly	comparable	w�th	those	�n	prev�ous	years.	However,	�t	�s	poss�ble	to	ga�n	an	�mpress�on	
of	the	changes	wh�ch	have	occurred	by	compar�ng	the	percent�le	pos�t�on	of	each	Academy	
from	the	top	of	the	nat�onal	d�str�but�on	for	each	of	the	performance	measures	�n	2006	w�th	
those	of	�ts	respect�ve	Predecessor	school	�n	2002,	as	�llustrated	�n	the	F�gure	overleaf.

	 •			Generally,	there	�s	a	w�de	range	of	var�at�on	�n	the	Average	Level	3	Po�nt	Score	per	pup�l,	
rang�ng	from	763.2	to	98.1	(bottom	of	the	nat�onal	d�str�but�on)	�n	the	14	Academ�es	wh�ch	
had	pup�ls	at	Key	Stage	5;	and

	 •			The	Average	Level	3	Po�nt	Score	per	pup�l	across	the	14	open	Academ�es	�n	2006	that	reported	
post-16	results	was	525.9.	Th�s	was	above	the	average	of	that	ach�eved	for	both	Compar�son	
Group	1	and	Compar�son	Group	2,	though	st�ll	s�gn�ficantly	below	the	average	ach�eved	by	the	
Overlapp�ng	Intake	Schools	and	the	nat�onal	average.	

16			The	reported	performance	�nd�cators	�n	2006	of	the	Average	Level	3	Po�nt	Score	per	Pup�l	and	per	entry	�nclude	a	w�der	range	of	post-16	qual�ficat�ons	
than	those	wh�ch	were	�ncluded	�n	prev�ous	years	�n	the	reported	performance	�nd�cator	of	the	Average	GCE/VCE	A/AS	and	VCE	DA	Po�nt	Score	per	
student	and	per	exam�nat�on	entry	for	students	who	passed	the	‘tr�gger’	cr�ter�a	as	be�ng	el�g�ble	for	�nclus�on	�n	th�s	performance	measure.	In	
add�t�on,	the	po�nt	scores	g�ven	to	d�fferent	exam	grades	�n	2006	d�ffer	s�gn�ficantly	from	those	that	were	assoc�ated	w�th	the	same	exam	grades	�n	
prev�ous	years.	The	post-16	APS	�n	2006	are	therefore	not	d�rectly	comparable	w�th	those	�n	prev�ous	years.
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Average Level 3 point score per pupil in Academies: 2006
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Note: OIS refers to Overlapping Intake Schools as defined in Chaper 2. Comparison Groups 1 and 2 
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Conclusion

4.17	 Th�s	Chapter	has	exam�ned	pup�l	performance	�n	Academ�es	us�ng	a	range	of	�nd�cators	of	
ach�evement.	The	p�cture	that	emerges	�s	one	of	pos�t�ve	overall	progress,	although	the	scale	of	
th�s	�s	not	un�form	across	all	measures	of	ach�evement.	In	terms	of	�mprovements	�n	pup�l	
performance,	the	analys�s	has	focused	on	the	three	Academ�es	that	opened	�n	2002,	and	the	
e�ght	that	opened	�n	2003,	as	we	have	the	longest	run	of	performance	data	for	these	Academ�es.	
Focus�ng	on	these	early	Academ�es	the	follow�ng	po�nts	are	worth	not�ng:

	 •			The	ex�st�ng	level	of	performance	(at	2006)	�s	lower	than	the	nat�onal	average	at	both	Key	
Stage	3	and	Key	Stage	4.	There	�s,	however,	clear	d�vers�ty	�n	performance,	w�th	some	
Academ�es	(albe�t	a	small	number)	perform�ng	s�gn�ficantly	above	the	nat�onal	average.	The	
range,	�.e.	the	gap	between	the	best	perform�ng	and	worst	perform�ng	Academ�es,	�s	large;

	 •			The	early	Academ�es	(those	that	opened	�n	2002	and	2003)	have	generally	�mproved	the�r	Key	
Stage	3	performance	faster	than	the	nat�onal	average	or	other	s�m�lar	schools.	Depend�ng	on	
the	measurement	�nd�cator	used,	the	d�fferences	between	Academ�es	and	other	schools	can	
be	large.	For	example,	on	average	the	first	3	Academ�es	�mproved	the�r	Key	Stage	3	
performance	at	a	rate	that	was	2	or	3	t�mes	faster	than	that	of	other	s�m�lar	schools;

	 •			A	s�m�lar	p�cture	emerges	�n	relat�on	to	Key	Stage	4.	For	example,	amongst	the	e�ght	
Academ�es	that	opened	�n	2003,	and	depend�ng	on	the	measurement	�nd�cator	used,	the	
average	�mprovement	�n	Academ�es	�s	at	least	tw�ce	the	correspond�ng	�mprovement	at	the	
nat�onal	level;	and

	 •			Although	the	overall	trends	are	pos�t�ve,	�t	�s	�mportant	to	note	that	there	�s	clear	d�vers�ty	�n	
the	rate	at	wh�ch	Academ�es	are	�mprov�ng.	For	example,	�n	some	Academ�es	the	overall	trend	
�n	performance	has	been	downwards,	not	upwards,	wh�lst	�n	other	Academ�es	there	�s	an	
�mprovement	�n	some	�nd�cators	and	a	deter�orat�on	�n	others.	
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Chapter 5: 
Towards an 
understanding of the 
variable rates of progress 

Introduction

5.1	 Th�s	Chapter	uses	a	Case	Study	approach	to	exam�ne	more	closely	those	factors	that	are	
�mpact�ng	on	the	progress	made	�n	�nd�v�dual	Academ�es.17	The	�ntent�on	of	the	Case	Stud�es	�s	
not	to	d�saggregate	or	�dent�fy	any	s�ngle	var�able	that	can	expla�n	the	var�at�ons	�n	Academ�es’	
progress;	rather,	the	Case	Stud�es	are	�ntended	to	explore	some	of	the	key	factors	that	help	to	
expla�n	why	Academ�es	are	�mprov�ng	at	d�fferent	rates.	In	part�cular,	they	compare	and	
contrast	the	un�que	contexts	and	pup�l	profiles	of	�nd�v�dual	Academ�es	and,	based	on	th�s,	start	
to	develop	some	hypotheses	related	to	the	var�able	rates	at	wh�ch	Academ�es	are	�mprov�ng	
more	generally.

5.2	 Th�s	Chapter	presents	three	Case	Stud�es,	wh�ch	each	�nvolve	compar�ng	the	exper�ences	of	two	
Academ�es	wh�ch	opened	�n	the	same	year.	Each	of	these	Case	Stud�es	has	been	labelled	and	
presented	�n	such	a	way	as	to	prov�de	an	�nd�cat�on	of	the	key	challenges	fac�ng	the	Academ�es	
be�ng	cons�dered.	The	follow�ng	sub-sect�ons	present	the	key	find�ngs	from	each	of	these	Case	
Stud�es	and	the	Chapter,	therefore,	�s	structured	as	follows:

	 •		Case	Study	1:	 Lead�ng	the	way	–	del�ver�ng	a	pol�cy	�n	�ts	�nfancy;
	 •			Case	Study	2:	 Balanc�ng	the	pressure	to	�mprove	w�th	a	comm�tment	to	d�sadvantaged	

pup�ls;
	 •		Case	Study	3:	 Ra�s�ng	ach�evement	through	a	chang�ng	curr�culum;	and	
	 •		Conclus�on.
	

17			The	Case	Study	approach	to	research	�s	outl�ned	�n:	Y�n,	R.	(1993).	‘Applications of case study research.’	Newbury	Park,	CA:	Sage	Publ�sh�ng.;	Y�n,	R.	
(1994).	‘Case study research: Design and methods’	(2nd	ed.).	Thousand	Oaks,	CA:	Sage	Publ�sh�ng.
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Case Study 1: leading the way – delivering a policy in its infancy

5.3	 The	first	Case	Study	relates	to	two	Academ�es	wh�ch	both	opened	�n	2002,	when	the	Academ�es	
programme	was	just	be�ng	establ�shed.	These	Academ�es	were	therefore	negot�at�ng	an	
evolv�ng	pol�cy	context	and,	as	such,	�n	many	ways	were	tra�l	blaz�ng.	The	Case	Study	�llustrates	
that	desp�te	the	challenges	that	these	early	Academ�es	faced	as	they	nav�gated	the	pol�cy	�n	�ts	
�nfancy	(e.g.	Sponsorsh�p,	new	bu�ld�ngs	and	governance	were	all	be�ng	newly	�mplemented),	
they	have	both	made	steady	progress	wh�ch	appears	to	be	have	been	susta�ned.	Some	key	
contextual	factors	relat�ng	to	the	two	Academ�es	are	shown	�n	the	Table	below.

Contextual factors for Case Study 1 Academies

 Academy 1 Academy 2

2002 2006 2002 2006

Total	number	of	pup�ls	(headcount) 615 1415 859 753

15	Year	Olds	ach�ev�ng	Key	Stage	4,	5	A*-C	(%) 6.0* 32.0 26.0* 59.0

FSM	(%) 45.9 38.2 39.3 38.6

EAL	(%) 11.1 13.0 56.6 47.9

SEN	w�th	statement	(%) 3.9 5.0 1.3 1.2

SEN	w�thout	statement	(%) 40.7 45.8 24.7 26.7

Pr�or	atta�nment	at	Key	Stage	2	Average	Po�nt	Score	for	Year	
7	�ntake	(note	21.0%	�s	cons�dered	a	low	�nd�v�dual	score)

24.0 25.7 24.5 25.4

Opened	�n	new	bu�ld�ng 3 X

Stable	leadersh�p	�n	first	2	years	of	open�ng 3 X

Sponsors	w�th	prev�ous	exper�ence	�n	educat�on	 X 3

Mult�ple	Academy	Sponsor X X

Phased	�ntake X X

Changes	to	adm�ss�ons X X

*	Last	val�dated	performance

Percentage of pupils in Academies 1 and 2 achieving Key Stage 4 – 5 A* – C: 2005-6

2002 2003 2004 2005 2006

Academy	1 6% 21% 34% 29% 32%

Academy	2 26% 35% 26% 54% 59%
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5.4	 Academy	1	entered	the	programme	w�th	the	second	lowest	performance	�nd�cators	for	all	the	
Academ�es.	Furthermore,	the	percentages	of	pup�ls	w�th	FSM,	EAL	and	SEN	were	also	
substant�ally	above	the	nat�onal	average.	The	Academy	opened	�n	a	completed	new	bu�ld�ng,	
located	�n	a	catchment	area	w�th	h�gh	soc�o-econom�c	depr�vat�on,	and	w�th	all	of	the	
assoc�ated	soc�al	problems.	W�th�n	four	years	th�s	Academy	has	�ncreased	�ts	performance	at	Key	
Stage	4	from	6.0	per	cent	to	32.0	per	cent.	Leadersh�p	was	�n�t�ally	stable,	and	the	foundat�on	
pr�nc�pal	was	�n	post	for	four	years.	In	add�t�on,	the	Academy	had	a	staff	made	up	of	both	new	
and	TUPEd	staff.	The	Academy	had	also	made	s�gn�ficant	changes	�n	�ts	m�ddle	management	�n	
the	first	two	years,	and	faced	an	add�t�onal	set	of	challenges	assoc�ated	w�th	becom�ng	an	all-
age	(pr�mary	and	secondary)	Academy.	Consequently,	the	pup�l	populat�on	almost	doubled	
between	2002	and	2006,	and	�s	currently	�n	excess	of	1,400	from	recept�on	to	Year	13,	mak�ng	�t	
one	of	the	largest	Academ�es	�n	the	programme.	Sponsorsh�p	�s	prov�ded	by	a	s�ngle	Sponsor	
w�th	no	prev�ous	educat�onal	exper�ence.	

5.5	 Academy	2	came	to	the	programme	w�th	pup�l	performance	at	Key	Stage	4	of	26	per	cent,	20pp	
above	Academy	1.	The	basel�ne	percentage	of	pup�ls	w�th	FSM	and	SEN	was	also	above	the	
nat�onal	average,	and	more	than	half	of	the	pup�ls	�n	the	Academy	had	EAL.	As	w�th	Academy	1,	
th�s	Academy	was	also	located	�n	an	area	w�th	h�gh	levels	of	soc�o-econom�c	depr�vat�on.	In	
contrast	to	Academy	1,	Academy	2	underwent	a	programme	of	refurb�shment,	rather	than	a	
completely	new	bu�ld.	Furthermore,	the	refurb�shment	of	the	bu�ld�ngs	was	ongo�ng	when	the	
Academy	opened,	result�ng	�n	much	d�srupt�on	�n	the	first	year.	Academy	2	also	exper�enced	
h�gh	levels	of	turbulence	assoc�ated	w�th	leadersh�p	changes	due	to	the	�ll	health	of	the	
pr�nc�pal.	Sponsorsh�p	was	prov�ded	by	a	jo�nt	Sponsor	who	had	prev�ous	exper�ence	�n	
educat�on.	

5.6	 Desp�te	both	Academ�es’	GCSE	results	decl�n�ng	at	certa�n	po�nts	over	the�r	first	four	years,	both	
made	s�gn�ficant	progress,	wh�lst	at	the	same	t�me	ma�nta�n�ng	the�r	comm�tment	to	young	
people	w�th�n	the	categor�es	of	EAL,	FSM	and	SEN.	More	generally	th�s	Case	Study	h�ghl�ghts	the	
s�gn�ficant	progress	these	early	Academ�es	have	made,	desp�te	the	many	challenges	they	faced,	
�nclud�ng:

	 •			The	Academ�es’	programme	be�ng	�n	�ts	�nfancy;	
	 •			An	evolv�ng	�nfrastructure	from	the	DCSF;
	 •			H�gh	publ�c	�nterest	and	scrut�ny;	and
	 •			These	Academ�es	were	some	of	the	most	challeng�ng	predecessor	schools.

5.7	 In	th�s	context,	the	follow�ng	observat�ons	can	be	made	about	the	key	factors	that	have	
�mpacted	on	the	progress	made	�n	each	of	these	Academ�es:

	 •			The	Case	Study	shows	that	manag�ng	the	buildings	programme	wh�lst	mak�ng	the	trans�t�on	
to	Academy	status	�s	a	s�gn�ficant	factor	�n	an	Academy’s	development.	The	on-go�ng	bu�ld�ng	
programme	assoc�ated	w�th	the	refurb�shment	of	Academy	2	requ�red	add�t�onal	resources	
and	attent�on	by	the	school’s	leadersh�p	team.	In	contrast,	Academy	1’s	bu�ld�ng	was	
completed	for	the	open�ng	of	the	new	academ�c	year	and	the	new	bu�ld�ngs	served	as	a	clear	
s�gnal	to	the	pup�ls	and	the	commun�ty	that	the	Academy	offered	new	opportun�t�es;

	 •			Academy	1	benefited	from	a	greater	degree	of	stab�l�ty	�n	leadership	dur�ng	the	early	stages	
of	development,	whereas	Academy	2	exper�enced	some	changes	to	leadersh�p	wh�ch	created	
an	add�t�onal	layer	of	challenges	to	address	�n	an	already	complex	env�ronment;
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	 •			Academy	1	opened	w�th	larger	numbers	of	pup�ls,	and	w�th�n	the	first	two	years	began	
plann�ng	for	�ts	expans�on	to	�nclude	a	new	pr�mary	school.	It	�s	now	one	of	the	largest	
Academ�es.	The	research	has	shown	that	juggl�ng	the	demands	of	the	expans�on	of	the	
Academy	to	�nclude	a	pr�mary	school	�n	the	early	days	�s	l�kely	to	have	been	a	contr�but�ng	
factor	�n	�ts	overall	rate	of	progress;

	 •			The	Sponsors’ experience	�n	develop�ng	educat�onal	organ�sat�ons	d�ffered.	In	part�cular,	the	
Sponsors	of	Academy	2	had	prev�ous	exper�ence	w�th�n	an	educat�onal	sett�ng	and	the	
ev�dence	suggests	that	th�s	contr�buted	pos�t�vely	to	the	development	of	the	Academy;	and

	 •			Both	of	these	Academ�es	demonstrated	a	clear and uncompromising focus on improvement	
through	h�gh	standards	of	teach�ng	and	learn�ng,	wh�ch	the	ev�dence	suggests	was	a	part�cularly	
�mportant	contr�butor	to	the�r	progress,	espec�ally	w�th�n	the	context	of	an	emerg�ng	pol�cy	�n	
�ts	�nfancy.

	
Case Study 2: Balancing the pressure to improve with a commitment to 
disadvantaged pupils

5.8	 Th�s	Case	Study	prov�des	a	compar�son	of	two	Phase	2	Academ�es	wh�ch	both	opened	�n	2003.	
In	th�s	Case	Study	we	draw	on	long�tud�nal	data	to	�nvest�gate	how	changes	�n	the	pup�l	profile	
can	�mpact	on	the	rate	at	wh�ch	Academ�es	�mprove.	Some	key	contextual	factors	relat�ng	to	the	
two	Academ�es	are	shown	�n	the	Table	below.

Contextual factors for Case Study 2 Academies

 Academy 3 Academy 4

2002 2006 2002 2006

Total	number	of	pup�ls	(headcount) 960 1125 395 754

15	Year	Olds	ach�ev�ng	Key	Stage	4,	5	A*-C	(%) 22.0 30.0 22.0 57.0

FSM	(%) 66.3 57.6 50.9 11.9

EAL	(%) 67.0 46.3 6.1 0.0

SEN	w�th	statement	(%) 4.3 4.3 4.3 3.2

SEN	w�thout	statement	(%) 16.8 4.8 36.2 4.9

Pr�or	atta�nment	at	Key	Stage	2	Average	Po�nt	Score	for	Year	
7	�ntake	(note	21.0%	�s	cons�dered	a	low	�nd�v�dual	score)

24.2 25.4 24.1 28.3

Opened	�n	new	bu�ld�ng X 3

Stable	leadersh�p	�n	first	2	years	of	open�ng 3 3

Sponsors	w�th	prev�ous	exper�ence	�n	educat�on	 3 3

Mult�ple	Academy	Sponsor X X

Phased	�ntake X X

Changes	to	adm�ss�ons X 3
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Percentage of pupils in Academies 3 and 4 achieving Key Stage 4 – 5 A* – C: 2003-06
 

2003 2004 2005 2006

Academy	3 22% 12% 22% 30%

Academy	4 22% 50% 67% 57%

5.9	 It	�s	clear	from	the	data	above	that	Academy	3	started	off	w�th	a	very	h�gh	proport�on	of	
challeng�ng	pup�ls	from	d�sadvantaged	backgrounds	(66.3	per	cent	of	pup�ls	w�th	FSM	and	67.0	
per	cent	EAL).	Wh�lst	the	percentage	of	pup�ls	w�th	EAL	and	FSM	reduced	(57.6	per	cent	FSM	and	
46.3	per	cent	EAL	�n	2006),	the	figures	are	st�ll	well	�n	excess	of	the	correspond�ng	averages	and	
for	England	as	a	whole.	Th�s	Academy	has	made	progress	but	at	a	slower	rate	than	Academy	4.	

5.10	 In	contrast,	Academy	4	has	exper�enced	dramat�c	�mprovement	and	has	shown	an	annual	
average	�ncrease	�n	performance	of	11.8	per	cent.	However,	the	change	�n	pup�l	profile	(FSM	has	
fallen	from	50.9	per	cent	to	11.9	per	cent,	EAL	from	6.1	per	cent	to	0	per	cent)	would	suggest	
that	th�s	Academy	has	used	�ts	�ndependence	and	sponsorsh�p	by	a	CTC	as	levers	for	change,	
part�cularly	�n	relat�on	to	adm�ss�ons.

5.11	 In	th�s	context,	the	follow�ng	observat�ons	can	be	made	about	the	key	factors	that	have	
�mpacted	on	the	progress	made	�n	each	of	these	Academ�es:

	 •			The	pupil profile	�nclud�ng	the	number	and	proport�ons	of	pup�ls	w�th	FSM,	EAL	and	SEN	have	
changed,	and	th�s	�s	part�cularly	notable	for	Academy	4.	Some	of	these	changes	could	be	
accounted	for	�n	terms	of	an	expans�on	�n	the	total	numbers	of	pup�ls	w�th�n	the	Academy.	
However,	the	s�gn�ficance	of	the	changes	for	Academy	3	may	also	be	accounted	for	by	
changes	�n	the	admissions processes,	�nclud�ng	the	�ntroduct�on	of	NFER	test�ng	for	fa�r	
band�ng;

	 •			The	Sponsors	�n	both	of	these	Academ�es	have	prev�ous	educat�onal	exper�ence,	and	�n	the	
case	of	Academy	4,	sponsorsh�p	was	prov�ded	by	an	exper�enced	CTC.	Assoc�ated	w�th	th�s,	
each	of	these	Academ�es	also	had	a	clear	focus	on	�mprov�ng	the	quality of teaching and 
learning;

	 •			The	research	suggests	that	progress	�n	Academy	3	was	supported	by	the	�ntroduct�on	of	
d�fferent	curr�cular	cho�ces	through	GNVQ	and	other	vocational courses	�n	order	to	prov�de	
personal�sed	learn�ng	pathways;	and

	 •			Both	Academ�es	opened	�n	fully	completed	new	bu�ld�ngs,	and	both	had	stable	leadersh�p	�n	
the	first	two	years	of	open�ng.

Case Study 3: Raising Achievement Through A Changing Curriculum 

5.12	 Th�s	Case	Study	�s	based	on	two	Academ�es	wh�ch	opened	�n	2005,	hav�ng	had	the	benefit	of	
be�ng	able	to	draw	on	the	exper�ence	of	the	earl�er	Academ�es.	Some	key	contextual	factors	
relat�ng	to	the	two	Academ�es	are	shown	�n	the	Table	oppos�te.
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Contextual factors for Case Study 3 Academies

 Academy 5 Academy 6

2002 2006 2002 2006

Total	number	of	pup�ls	(headcount) 443 566 583 560

15	Year	Olds	ach�ev�ng	Key	Stage	4,	5	A*-C	(%) 24.0 40.0 24.0 50.0

FSM	(%) 64.6 47.3 31.0 29.3

EAL	(%) 3.4 6.7 1.7 3.4

SEN	w�th	statement	(%) 2.3 1.2 3.3 1.1

SEN	w�thout	statement	(%) 22.6 32.0 32.6 26.4

Pr�or	atta�nment	at	Key	Stage	2	Average	Po�nt	Score	for	Year	
7	�ntake	(note	21	�s	cons�dered	a	low	�nd�v�dual	score)

24.6 26.4 25.0 27.0

Opened	�n	new	bu�ld�ng 3 X

Stable	leadersh�p	�n	first	2	years	of	open�ng 3 3

Sponsors	w�th	prev�ous	exper�ence	�n	educat�on	 3 3

Mult�ple	Academy	Sponsor X 3

Phased	�ntake X X

Changes	to	adm�ss�ons X X

Percentage of pupils in Academies 5 and 6 achieving Key Stage 4 – 5 A* – C: 2002-06

2005 2006

Academy	5 22% 40%

Academy	6 44% 50%

5.13	 In	exam�n�ng	the	data	for	the	two	Academ�es,	we	can	see	that	Academy	5	has	to	date	shown	the	
b�ggest	annual	�ncrease	�n	pup�l	performance	(18.2pp	between	2005	and	2006)	of	all	the	
Academ�es,	and	th�s	was	ach�eved	�n	�ts	first	year.	As	w�th	some	of	the	earl�er	Case	Study	
Academ�es,	one	of	the	s�gn�ficant	changes	�n	Academy	5	was	the	�ntroduct�on	of	GNVQs	and	
th�s,	reportedly,	changed	the	subject	profile	of	pup�ls	enter�ng	Year	11	who	were	due	to	take	
GCSEs	�n	the	first	year	of	the	Academy’s	open�ng.	
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5.14	 Academy	6	entered	the	programme	w�th	results	that	were	already	h�gh	compared	to	
ne�ghbour�ng	schools.	Progress	�n	the	first	year,	�n	terms	of	pup�l	performance	at	Key	Stage	4,	
was	6pp	wh�ch	took	performance	data	close	to	nat�onal	average	levels.	The	Sponsor	for	th�s	
Academy	has	extens�ve	exper�ence	�n	educat�on,	and	the	Academy	has	also	benefited	from	
be�ng	federated	w�th	other	Academ�es	w�th�n	the	Sponsor�ng	organ�sat�on.	

	5.15	 Wh�lst	Academy	6	�mproved	by	6pp	�n	�ts	first	year	of	open�ng,	�t	had	a	start�ng	po�nt	of	45	per	
cent	of	pup�ls	w�th	5+	GCSEs	A*-C.	The	enablers	of	new	bu�ld�ngs	and	Sponsorsh�p	helped	th�s	
Academy	to	bu�ld	on	�ts	success.	Academy	5	used	�ts	�ndependence	to	ach�eve	a	far	more	
personal�sed	curr�culum	g�ven	the	profile	of	�ts	pup�ls.	The	�ntroduct�on	of	a	GVNQ	�n	IT	and	
other	vocat�onal	programmes	have	been	a	key	factor	�n	ach�ev�ng	�mprovement,	as	have	the�r	
new	bu�ld�ngs.	Furthermore,	the	spec�al�sm,	wh�ch	�s	kn�tted	�nto	the	fabr�c	of	the	curr�culum,	
has	been	a	key	dr�ver	�n	the	Academy.	

5.16	 In	th�s	context,	the	follow�ng	observat�ons	can	be	made	about	the	key	factors	that	have	
�mpacted	on	the	progress	made	�n	each	of	these	Academ�es:

	 •			One	of	the	Academ�es	entered	the	�n�t�at�ve	w�th	a	part�cularly	h�gh	baseline pupil 
performance position,	and	th�s	has	constra�ned	the	rate	at	wh�ch	�t	has	been	able	to	
�mprove	further;

	 •			Leadership and sponsorship,	once	aga�n,	were	�mportant	factors	underp�nn�ng	the	progress	
made	�n	these	Academ�es	and,	�n	part�cular,	there	were	clear	benefits	assoc�ated	w�th	be�ng	
part	of	a	w�der	federat�on;	and

	 •			Both	Academ�es	are	relat�vely	small in size,	w�th	pup�l	numbers	of	around	560,	and	th�s	meant	
that,	�n	a	sense,	the	challenges	they	faced	were	rather	more	tractable	and	eas�er	to	manage	
compared	to	some	of	the�r	larger	counterparts.
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Conclusion

5.17	 Based	on	th�s	Case	Study	analys�s,	a	number	of	hypotheses	have	emerged	wh�ch,	�n	our	v�ew,	
are	useful	as	the	bas�s	for	explor�ng	the	var�able	rates	of	progress	�n	the	Academ�es.	It	�s	
�mportant	to	note	that	such	hypotheses	are	based	ma�nly	on	the	qual�tat�ve	research	presented	
above,	w�th	a	relat�vely	small	number	of	Case	Study	Academ�es	(s�x	�n	total)	and,	as	such,	w�ll	
need	to	be	explored	further	�n	next	year’s	fieldwork.	Nonetheless,	they	prov�de	a	start�ng	po�nt	
for	�nterpret�ng	some	of	the	patterns	�n	pup�l	profile	and	performance	that	were	ev�dent	�n	the	
earl�er	Chapters	of	th�s	Report.	The	hypotheses	�nclude:

	 •			Ind�v�dual	contextual factors	are	l�kely	to	have	an	�mpact	on	the	overall	rate	at	wh�ch	
Academ�es	�mprove.	These	�nclude	factors	such	as	the	pup�l	profile	�n	Academ�es,	�nclud�ng	
FSM,	EAL,	SEN,	the	length	of	t�me	�n	the	programme,	and	whether	an	Academy	has	opened	
from	a	predecessor	school;

	 •			D�fferent	Academ�es	use	d�fferent	adm�ss�ons	arrangements.	Many	have	exercised their 
independence	to	ach�eve	a	more	balanced	�ntake	of	pup�ls	by	us�ng	such	adm�ss�ons	
processes	as	fa�r	band�ng;

	 •			Changes	to	the	curr�culum,	part�cularly	the	introduction of vocational subjects and GNVQs,	
wh�ch,	the	ev�dence	suggests,	often	better	su�t	the	spec�fic	needs	of	Academy	pup�ls	and	the	
w�der	commun�ty.	The	greater	focus	on	pup�l	�nterests	and	needs	of	these	qual�ficat�ons	�s	
l�kely	to	expla�n,	at	least	�n	part,	the	rap�d	�mprovement	�n	results	�n	some	Academ�es;

	 •			Strong and stable leadership	�s	cr�t�cal,	part�cularly	�n	the	early	days	when	the	v�s�on	and	
strateg�c	d�rect�on	are	be�ng	set	by	the	school	leadersh�p	team	and	Sponsor(s);

	 •			The	new buildings	are	serv�ng	as	a	s�gn�ficant	enabler	for	some	Academ�es,	and	the	data	
suggest	that	the	move	�nto	new	bu�ld�ngs	can	be	a	major	threshold	�n	the	pathway	to	
�mprovement;

	 •			Academy size	can	have	an	�mportant	�mpact	on	the	rate	at	wh�ch	Academ�es	are	�mprov�ng.	
Academ�es	�n	excess	of	1,000	pup�ls	are	more	complex	organ�sat�ons,	and	data	suggest	that	
some	of	the	larger	Academ�es	are	tak�ng	longer	to	show	�mprovement;	and

	 •			Academy	starting points	(�.e.	the�r	basel�ne	pos�t�on	relat�ng	to	pr�or	pup�l	atta�nment	and	
pup�l	profile)	�s	s�gn�ficant,	because	these	work	w�th	other	factors	to	shape	the	type	of	
challenges	that	each	Academy	faces	upon	enter�ng	the	programme.
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Chapter 6: 
Engaging pupils to 
achieve success

Introduction

6.1	 Th�s	Chapter	explores	how	Academ�es	are	support�ng	pup�ls	to	engage	more	w�th	the�r	school	
and	the�r	educat�on.	In	the	first	three	years	of	the	evaluat�on	we	observed	a	strong	focus	by	
Academ�es	on	bu�ld�ngs,	pol�cy	development	and	staffing.	In	th�s	year’s	fieldwork	we	observed	
what	seemed	to	be	a	s�gn�ficant	sh�ft	�n	focus	towards	chang�ng	the	asp�rat�ons	and	
part�c�pat�on	of	pup�ls.	Th�s	sh�ft	�n	focus	�s,	�n	a	sense,	a	log�cal	part	of	the	development	of	
Academ�es,	many	of	wh�ch	now	have	more	secure	governance,	robust	staffing	and	strong	
leadersh�p;	there	are	also	more	Academ�es	�n	the�r	completed	bu�ld�ngs	and	snagg�ng	problems	
related	to	the	new	bu�ld�ngs	have	generally	been	addressed.	The	CTCs	�nvolved	�n	the	�n�t�at�ve	
also	confirm	that	pup�l	engagement	and	h�gh	asp�rat�ons	from	both	pup�ls	and	parents	are	
cr�t�cal	elements	to	the�r	success.	Th�s	h�ghl�ghts	the	s�gn�ficance	of	engag�ng	young	people	�n	
order	to	�mprove	atta�nment.

6.2	 In	order	to	explore	these	�ssues	�n	deta�l	th�s	Chapter	�s	structured	�n	the	follow�ng	sect�ons:
	 •			Mak�ng	the	trans�t�on	from	pr�mary	to	secondary;
	 •			Ra�s�ng	pup�ls’	asp�rat�ons	and	part�c�pat�on;
	 •			Improv�ng	behav�our	and	attendance;	and
	 •			Conclus�on.

Making the transition from primary to secondary 

6.3	 The	trans�t�on	from	pr�mary	to	secondary	school	�s	a	cr�t�cal	t�me	�n	the	development	of	young	
adolescents.18	In	part�cular,	�t	�s	w�dely	accepted	that	th�s	�s	a	developmental	per�od	dur�ng	
wh�ch	t�me	pup�ls	may	fa�l	to	succeed,	not	just	because	of	the�r	own	att�tudes	and	pr�mary	
school�ng	exper�ences,	but	also	as	a	result	of	the	secondary	school’s	structure.19

18			Rudduck,	J.	and	Flutter,	J.	(2000)	‘Pupil Participation and Pupil Perspectives: carving a new order of experience’	Cambr�dge	Journal	of	Educat�on,		
30,	pp.75-89

19		Pajares,	Frank	and	Urdan,	T�m.	(Eds.),	(2004).	‘Educating Adolescents: Challenges and Strategies.’	Charlotte,	NC:	Informat�on	Age	Publ�sh�ng,	Inc.
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6.4	 Many	of	the	Academ�es	that	we	v�s�ted	th�s	year	seemed	to	be	focus�ng	proact�vely	on	
support�ng	the	trans�t�on	of	Year	7	pup�ls	�nto	the�r	new	env�ronment,	and	ensur�ng	that	
success�ve	years	were	structured	�n	order	to	fac�l�tate	ongo�ng	�mprovement	and	support.	Some	
of	the	pastoral	and	organ�sat�onal	strateg�es	observed	for	support�ng	pup�ls	�ncluded:

	 •			Prov�d�ng	access	to	Academy	bu�ld�ngs	and	teach�ng	for	ne�ghbour�ng	pr�mary	school	pup�ls;
	 •			Locat�ng	Year	7	pup�ls	�n	the�r	own	learn�ng	areas	and	m�n�m�s�ng	the	extent	of	change	

assoc�ated	w�th	lesson	transfers;
	 •			All-age	Academ�es	prov�d�ng	flex�ble	opportun�t�es	for	pr�mary	aged	pup�ls	to	work	

collaborat�vely	w�th	secondary	aged	pup�ls	and	staff.	These	opportun�t�es	�ncluded	secondary	
teachers	tak�ng	spec�al�st	lessons	(e.g.	�n	Sc�ence)	wh�ch	served	the	dual	purpose	of	prov�d�ng	
contact	w�th	secondary	teachers	and	prov�d�ng	expert	Sc�ence	teach�ng	�n	a	purpose-bu�lt	room;

	 •			Nurture	groups	and	l�teracy	and	numeracy	catch-up	classes,	for	youngsters	who	were	not	at	
the	‘expected’	ach�evement	level	for	the�r	age;

	 •			Camps	and	�nduct�on	programmes	to	support	pup�ls’	understand�ng	of	the	pastoral	support,	
curr�culum	and	d�sc�pl�ne	expectat�ons	of	the	school;

	 •			Cross-curr�cular	teach�ng	w�th	a	key	focus	on	learn�ng	to	learn	sk�lls;
	 •			Ma�nta�n�ng	regular	and	cons�stent	contact	w�th	parents/carers;	and
	 •			Vert�cal	tutor	groups	w�th	older	pup�ls	mentor�ng	Year	7	pup�ls.

6.5	 In	add�t�on,	a	number	of	Academ�es	have	spec�al�st	programmes	and	fac�l�t�es	such	as:
	 •			A	un�t	for	pup�ls	on	the	aut�st�c	spectrum;	and
	 •			A	spec�al	school	w�th�n	a	school.	One	Academy	has	a	spec�al	school	on-s�te,	where	pup�ls	are	

fully	�ntegrated	�nto	a	broad	range	of	programmes	�n	both	the	pr�mary	and	secondary	sect�ons	
of	th�s	all-age	Academy.

6.6	 Survey	data	confirm	that	most	Year	7	pup�ls	feel	safe	and	bel�eve	that	the�r	work	has	�mproved	
s�nce	arr�v�ng	at	the�r	Academy.	80	per	cent	of	Year	7	pup�ls	�nd�cated	that	the�r	school	work	had	
�mproved	s�nce	com�ng	to	the	Academy	and	a	further	84	per	cent	�nd�cated	that	they	felt	safe	at	
the�r	Academy	dur�ng	break	and	lunch	t�me.	The	long�tud�nal	survey	data	also	suggest,	on	the	
bas�s	of	a	number	of	key	�nd�cators,	that	the	v�ews	of	Year	7	pup�ls	about	the�r	Academy	have	
�mproved	s�gn�ficantly	over	the	last	few	years	(see	Table	below).

How important are the following for you? – views of Year 7 pupils

Pupil questionnaire  
2005/06	survey	data	n=698		
(2003/04	survey	data)	n=652

Extremely/ 
Fairly 
important

Slightly 
important

Not 
important

Not sure

The	qual�ty	of	the	Academy's	resources	and	
equ�pment	such	as	computers	and	the	l�brary

88%	(78%) 6%	(9%) 3%	(6%) 2%	(7%)

The	pr�nc�pal	�s	very	good	at	th�s	Academy 81%	(71%) 9%	(9%) 5%	(9%) 5%	(11%)

The	school	rules	at	the	Academy 80%	(68%) 12%	(31%) 5%	(11%) 4%	(11%)

D�fferent	subject	cho�ces	at	the	Academy 78%	(63%) 14%	(12%) 4%	(11%) 4%	(14%)

The	qual�ty	of	the	Academy's	bu�ld�ngs 73%	(63%) 17%	(13%) 6%	(10%) 3%	(14%)

Note:	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	Academ�es	last	year

6.7	 Desp�te	the	fact	that	all	Academ�es	recogn�sed	the	cr�t�cal	�mportance	of	the	trans�t�on	of	Year	7	
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pup�ls,	the	fieldwork	team	observed	d�fferent	challenges	accord�ng	to	the	Academy	context.	In	
part�cular,	phased	�ntake	Academ�es	(wh�ch	started	off	w�th	only	Year	7	pup�ls)	have	had	a	less	
complex	challenge	because	staff	have	had	more	t�me	to	establ�sh	systems,	and	the	smaller	
number	of	pup�ls	(and	year	levels)	means	that	they	have	had	more	flex�b�l�ty	and	less	pressure	
(e.g.	from	exams)	compared	to	other	Academ�es.	In	th�s	regard,	the	survey	results	report	more	
pos�t�ve	responses	about	the�r	Academy	from	Year	7	pup�ls	�n	phased	�ntake	Academ�es,	
compared	to	Year	7	pup�ls	�n	all	other	Academ�es	(see	Table	below).

About your Academy – views of Year 7 pupils

Year 7  
2005/06	survey	data		
Non	phased	�ntake	Academ�es	n=561	
Phased	�ntake	Academ�es	n=131

Always/
most of the 
time

Sometimes Never Not sure

I	really	l�ke	th�s	Academy
58%	
66%

36%	
33%

4%	
0%

4%	
2%

I	feel	that	I	belong	�n	th�s	Academy
59%	
68%

23%	
20%

7%	
4%

10%	
8%

Some	pup�ls	get	bull�ed	by	others
31%	
17%

49%	
37%

4%	
18%

17%	
29%

I	feel	safe	dur�ng	break	and	lunch	t�mes
72%	
86%

18%	
9%

4%	
2%

6%	
3%

Note:	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	Academ�es	last	year

6.8	 In	th�s	context	�t	�s	worth	not�ng	that	one	OfSTED	Inspect�on	of	an	Academy	pa�d	part�cular	
attent�on	to	the	�mportance	of	a	well	organ�sed	trans�t�on	programme	�n	ensur�ng	support	for	
�ncom�ng	Year	6	pup�ls.	

“The	well	organ�sed	trans�t�on	programmes	establ�sh	expectat�ons	of	what	�ncom�ng	Year	6	pup�ls	
can	ach�eve	when	they	jo�n	the	Academy…	Consequently,	pup�ls	such	as	black	boys	who	are	
otherw�se	l�able	to	underach�eve	make	except�onally	good	progress…	The	school	a�ms	to	create	
an	env�ronment	�n	wh�ch	pup�ls,	adults	and	other	learners	feel	safe,	secure	and	are	supported	by	
clear	d�sc�pl�ne	pol�c�es.”	
(OfSTED, 2006)
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Raising pupils’ aspirations and participation

6.9	 Wh�lst	Year	7	�s	an	�mportant	trans�t�on	po�nt,	a	s�gn�ficant	proport�on	of	Academ�es	also	face	the	
challenge	of	re-engag�ng	older	pup�ls	�n	an	effort	to	promote	h�gh	expectat�ons	and	
ach�evement.	Indeed,	our	earl�er	fieldwork	demonstrated	that	one	of	the	b�ggest	challenges	�n	
trans�t�on�ng	from	a	predecessor	school	to	Academy	was	the	re-engagement	of	young	people	
and	the�r	fam�l�es,	part�cularly	those	groups	of	pup�ls	who	were	d�saffected	to	the	po�nt	where	
they	were	d�srupt�ve.	Many	Academy	pup�ls	have	had	a	very	negat�ve	exper�ence	of	secondary	
educat�on,	or	been	�n	a	predecessor	school	that	had	poor	ach�evement	and	resources.	

6.10	 Th�s	year	we	noted	that	many	Academ�es	have	pr�or�t�sed	the	focus	on	ra�s�ng	pup�ls’	asp�rat�ons	
and	part�c�pat�on,	through	a	broader	range	of	programmes	and	extra	curr�cular	opportun�t�es.	A	
number	of	pr�nc�pals	suggested	that	�mprovements	�n	asp�rat�ons	and	�ncreased	part�c�pat�on	of	
pup�ls	are	beg�nn�ng	to	show	l�nks	to	�mproved	behav�our	and	attendance	and	outcomes.	

“I	th�nk	�t’s	to	do	w�th	the	fact	that	you’re	g�v�ng	them	someth�ng	that	they	value	and	they	know	has	
a	purpose	–	educat�on	has	a	purpose	so	they	buy	�nto	�t.	In	the	past	I’m	not	sure	that	they	d�d	–	they	
couldn’t	see	the	po�nt	really.”

“We	need	to	promote	a	love	of	learn�ng;	there	�s	too	much	pressure	on	results	–	we	need	the	pup�ls	
to	feel	they	are	gett�ng	someth�ng	from	�t	rather	than	just	a	grade	B	or	�f	th�s	�s	go�ng	to	get	me	to	
Un�vers�ty.	The	targets	and	results	mean	there	�s	less	of	an	enjoyment	of	learn�ng.	They	make	�t	(to	
Un�vers�ty)	but	are	they	go�ng	to	last	�f	we	haven’t	taught	them	to	be	�ndependent	learners?”	

“Now	the	next	m�lestone	�s	go�ng	to	be	gett�ng	people	�nto	Un�vers�ty	and	that	�s	a	b�g	th�ng	I	th�nk.	
But	there	weren’t	any	asp�rat�ons	at	all	even	three	years	ago...	the	boys	were	fight�ng	and	the	g�rls	
would	be	push�ng	a	pram	about	and	that	was	about	�t	really.”	
(Academy principals)

6.11	 The	Table	below	summar�ses	some	of	the	spec�fic	�n�t�at�ve	currently	be�ng	del�vered	�n	
Academ�es	wh�ch	have	been	found	to	be	effect�ve	�n	ra�s�ng	the	asp�rat�ons	and	part�c�pat�on	
of	pup�ls.

	
Raising pupil aspirations and participation in Academies – examples of specific initiatives

Initiative Description

Pup�l	leadersh�p	
schemes	

Engag�ng	pup�ls	�n	leadersh�p	through	a	range	of	�nternal	and	external	act�v�t�es,	
some	of	wh�ch	have	l�nks	w�th	bus�ness	partners	and	Sponsors.	For	example,	one	
Academy	has	tra�ned	30	s�xth	formers	to	be	form	tutor	prefects	�n	order	to	solve	
the	problem	of	pup�ls	arr�v�ng	late	for	tutor	t�me.	The	pr�nc�pal	reported	that	th�s	
had	“totally	changed	the	att�tude	and	behav�our	of	pup�ls	who	now	arr�ve	at	
the�r	tutor	group	on	t�me”.	Sports	Leadersh�p	Programmes	are	also	be�ng	used	�n	
a	number	of	Academ�es	and	th�s	affords	pup�ls	the	opportun�ty	to	‘work’	as	
sports	coaches	�n	pr�mary	schools.
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Pup�l	vo�ce	
programmes	

Des�gned	to	prov�de	pup�ls	w�th	act�ve	part�c�pat�on	�n	dec�s�on	mak�ng.	For	
example,	�n	one	Academy	two	pup�l	representat�ves	(d�fferent	each	week)	from	
every	form	group	meet	a	sen�or	member	of	staff	every	week.	They	br�ng	w�th	
them	key	�ssues	assoc�ated	w�th	all	aspects	of	the	school.	Pup�ls	were	assured	of	
confident�al�ty	and	over	t�me	engaged	�n	act�v�t�es	wh�ch	genu�nely	�nformed	
changes	�n	school	pol�cy,	�nclud�ng	how	teachers	could	�mprove	the	qual�ty	of	
the	lessons,	the	organ�sat�onal	structures	of	the	school	and	how	to	�mprove	
pup�l-teacher	relat�onsh�ps.

Pup�l	house	
systems

The	�ntroduct�on	of	qu�te	formal	‘house’	systems	wh�ch	focus	on	teamwork,	
compet�t�on,	peer	support	and	camarader�e.	For	example,	one	Academy	has	
profiled	the	house	system	and	used	�t	to	l�nk	new	pup�ls	�nto	a	whole	range	of	
opportun�t�es,	�nclud�ng	publ�c	speak�ng,	and	�nter-house	compet�t�ons,	such	as	
sports	and	commun�ty	act�v�t�es.

Formal	sk�lls	
tra�n�ng	�n	
c�t�zensh�p	and	
leadersh�p

Expl�c�t	leadersh�p	tra�n�ng	coupled	w�th	new	opportun�t�es	and	exper�ences,	
such	as	�nter-school	debat�ng.	For	example,	pup�ls	lead�ng	assembl�es,	host�ng	
school	tours	and	part�c�pat�ng	�n	commun�ty	act�v�t�es	w�th�n	and	outs�de	the	
Academy.	Aga�n,	�n	th�s	year’s	fieldwork	there	seemed	to	be	a	v�s�ble	change	�n	
the	way	�n	wh�ch	pup�ls	conducted	themselves	and	the	confidence	they	
d�splayed	around	many	of	the	Academ�es	we	v�s�ted.

L�nk�ng	
commun�ty	
serv�ce	to	the	
curr�culum

Use	of	the	bus�ness	and	enterpr�se	spec�al�sm	to	encourage	pup�ls	to	engage	
w�th	local	bus�ness	and	commun�ty.	For	example,	pup�ls	part�c�pat�ng	�n	fund	
ra�s�ng,	work�ng	w�th	the	commun�ty,	leadersh�p	opportun�t�es,	Duke	of	
Ed�nburgh	Award,	Outward	Bound	and	outdoor	educat�on.	These	act�v�t�es	were	
purposely	des�gned	to	enr�ch	the	curr�culum,	bu�ld	self-esteem,	belong�ng	and	
�mportantly,	to	�mprove	atta�nment.	

6.12	 Some	of	these	examples	resonate	w�th	other	educat�onal	research	wh�ch	suggests	that	
engagement	of	pup�ls	�n	dec�s�on	mak�ng	can	have	a	real	�mpact	on	the�r	learn�ng.	As	Rudduck	
et	al.,20	note.

"Consultat�on	[w�th	pup�ls]	�s	a	way	of	respond�ng	to	that	s�tuat�on;	�t	�s	about	understand�ng	what	
learn�ng	�s	l�ke	from	the	pup�l	perspect�ve	and	try�ng	to	get	b�ts	of	�t	better	for	d�fferent	pup�ls	and	
d�fferent	groups	of	pup�ls.	It	offers	teachers	gu�dance	about	what	aspects	of	teach�ng	and	learn�ng	
need	work�ng	on.	It’s	not	just	about	enhanc�ng	performance	�n	tests	and	exam�nat�ons;	�t	�s,	qu�te	
l�terally,	about	chang�ng	aspects	of	organ�sat�onal	structures,	of	pedagog�c	pract�ce	and	teacher-
pup�l	or	pup�l-pup�l	relat�onsh�ps	�n	ways	that	make	sense	to	young	people	and	help	them	to	learn."	
(2004:1)

20			Rudduck,	J,	Day,	J.	and	Wallace,	G.	‘The Significance for School Improvement of Pupils' Experiences of Within-School Transitions’	Homerton	College,	
Cambr�dge	Un�vers�ty	of	Derby.
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6.13	 The	survey	data	also	show	that	many	Academ�es	are	proact�vely	work�ng	to	encourage	and	
support	pup�ls	to	g�ve	the�r	v�ews	about	the�r	Academy.	In	part�cular,	there	seems	to	have	been	
a	gradual	�ncrease	�n	pup�l	awareness	of	staff/pup�l	counc�ls.	There	also	seems	to	be	some	
�ncrease,	albe�t	a	small	one	at	th�s	stage	�n	pup�ls’	confidence	about	g�v�ng	the�r	op�n�on.	
However,	as	the	data	suggest,	there	�s	st�ll	further	work	to	do	�n	order	to	ra�se	some	pup�ls’	
confidence	�n	g�v�ng	the�r	op�n�ons:	26	per	cent	�nd�cated	that	they	are	st�ll	not	confident	�n	
g�v�ng	the�r	op�n�on	about	the�r	Academy	(see	Table	below).

Pupil participation in Academies – changes in the views of pupils

Pupil questionnaire  
2005/06	survey	data	n=3,048		
2004/05	survey	data	n=1,736		
(2003/04	survey	data	n=1539)

Agree Disagree Don’t know

We	have	staff/pup�l	counc�ls	where	pup�ls	can	
g�ve	the�r	�deas	on	how	the	Academy	�s	run

67%		
62%		

(59%)

17%		
17%		

(19%)

17%		
20%		

(22%)

I’m	not	confident	�n	g�v�ng	my	op�n�on	
about	the	Academy

26%		
25%		

(28%)

61%		
59%		

(56%)

13%		
15%		

(16%)

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	
�ncludes	“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	
Academ�es	last	year.

6.14	 The	Box	below	prov�des	an	example	of	one	part�cular	�n�t�at�ve	be�ng	�mplemented	�n	order	to	
enhance	pup�l	engagement.	In	th�s	example,	a	member	of	the	Sen�or	Leadersh�p	Team	(SLT)	
reported	that	pr�or	to	the	trans�t�on	to	Academy	status,	pup�ls	were	s�gn�ficantly	less	w�ll�ng	to	
engage.	Furthermore,	luncht�me	d�sc�pl�ne	was	a	part�cular	problem	and	the	t�me	dur�ng	wh�ch	
many	of	the	exclus�ons	or	ser�ous	behav�our	�nc�dences	occurred.	In	contrast,	pup�ls	were	now	
product�vely	engaged	�n	act�v�t�es	wh�ch	gave	them	confidence,	pract�ce	at	leadersh�p,	and	
wh�ch	enabled	pos�t�ve	role	models	for	younger	pup�ls.

Growing leaders: the value of a pupil leadership scheme
Dur�ng	the	summer	term	of	2006,	over	200	pup�ls	�n	one	Academy	appl�ed	to	be	‘pup�l	leaders’.	The	
appl�cat�on	and	select�on	process	�nvolved	complet�on	of	an	appl�cat�on	form,	prov�s�on	of	referees,	
along	w�th	a	ser�es	of	formal	�nterv�ews	and	tasks.	50	pup�ls	were	successful	and	undertook	two	days’	
tra�n�ng	on	a	range	of	�ssues	�nclud�ng	peer	confl�ct	resolut�on,	assert�veness	and	leadersh�p.	The�r	
new	respons�b�l�t�es	now	�nclude	da�ly	dut�es	at	break	and	luncht�me,	superv�s�on	and	ass�stance	
to	younger	pup�ls	and	be�ng	an	ambassador	for	the	Academy.	(Academ�es	News	Sheet,	
September,	2006)
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The recent OfSTED inspection has highlighted the value of the scheme:

“The	Inspectors	were	qu�ck	to	pra�se	the	‘�mpress�ve	pup�l	leader’	scheme	where	pup�ls	of	all	ages	
help	to	model	and	ma�nta�n	the	pr�nc�ples	wh�ch	underp�n	the	general	l�fe	of	the	Academy	and	
wh�ch	has	fostered	a	sense	of	respons�b�l�ty	w�th�n	the	school	and	pos�t�ve	relat�onsh�ps	between	
staff	and	pup�ls.”
(OfSTED Press Statement, October, 2006)

6.15	 Bu�ld�ng	on	th�s,	many	Academ�es	have	had	qu�te	proact�ve	structures	�n	place	wh�ch	served	
mult�ple	purposes,	such	as	staff	s�tt�ng	together	w�th	pup�ls	to	have	lunch,	staff	part�c�pat�ng	�n	
jo�nt	leadersh�p	groups	(see	Box	overleaf)	and	staff	and	pup�ls	part�c�pat�ng	�n	jo�nt	extra-
curr�cular	act�v�t�es.	

Bridging the gap – Sixth formers take the lead
In	one	Academy,	the	pup�ls	are	contr�but�ng	to	the	leadersh�p	of	the�r	school	v�a	sen�or	pup�l	counc�ls.	
The	head	g�rl	and	boy	br�dge	the	gap	between	pup�ls	and	the	SLT	by	freely	vo�c�ng	the�r	op�n�ons	and	
�deas	regard�ng	the	management	of	the	Academy.

“We	have	our	own	s�xth	form	counc�l	wh�ch	meets	on	a	regular	bas�s;	the	head	boy	and	the	head	g�rl	
of	the	6th	form	meet	frequently	w�th	the	pr�nc�pal.	They	have	d�scuss�ons	w�th	the	pr�nc�pal	qu�te	
regularly,	and	they	also	qu�te	often	lead	the	school	counc�l.	So	6th	formers	have	been	�nstrumental	
�n	lead�ng	the	school	counc�l	and	runn�ng	var�ous	sub-comm�ttees,	and	so	they	are	qu�te	�nvolved	
�n	the	commun�ty	of	the	school	from	that	po�nt	of	v�ew.”
(Head of sixth form)

Innovat�on	�s	qu�te	del�berately	focused	on	�mprov�ng	behav�our	and	mot�vat�on	through	qual�ty	
relat�onsh�ps	wh�ch	�s	ev�dent	�n	the	above	example.	Pup�ls	throughout	the	school	are	encouraged	to	
a�r	the�r	v�ews	and	�deas	through	a	structured	pup�l	counc�l.

“We	have	a	pup�l	counc�l,	wh�ch	�s	new.	So	we	have	a	pup�l	vo�ce.	They’re	gett�ng	more	�nvolved	�n	
the	l�fe	of	the	bu�ld�ng	now	that	we’re	all	�n	the	one	bu�ld�ng.	That’s	one	major	�nnovat�on.”
(Member of SLT)

6.16	 Some	Academ�es	have	also	acknowledged	the	need	for	more	formal	leadersh�p	tra�n�ng	
programmes.	These	programmes	prov�de	pup�ls	w�th	the	necessary	sk�lls	to	compete	more	
effect�vely	w�th	the�r	more	‘el�te’	peers	�n	the	w�der	commun�ty	of	schools.

Speaking out – pupils learn to articulate their views
A	number	of	Academ�es	have	recogn�sed	the	�mportance	of	nurtur�ng	h�gher	ab�l�ty	pup�ls	
through	programmes	wh�ch	m�ght	typ�cally	be	assoc�ated	w�th	h�gh	ach�ev�ng	schools,	such	as		
�nter-school	debat�ng.	
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“Leadersh�p	and	management	are	core	sk�lls	that	we	�ntroduce	�n	the	h�gher	ab�l�ty	groups	�n	Key	
Stage	4	&	Key	Stage	5	…	these	pup�ls	get	enough	GCSEs	and	A	levels	but	they	need	confidence	�n	
publ�c	speak�ng,	they	need	team	work,	they	need	debat�ng	sk�lls.”
(Academy principal)

6.17	 Wh�lst	all	of	these	�nd�v�dual	act�v�t�es	d�scussed	are	not	�n	themselves	part�cularly	�nnovat�ve,	
and	m�ght	be	common	pract�ce	�n	other	successful	schools,	the	ev�dence	suggests	that	
Academ�es	are	�ncreas�ngly	focused	on	engag�ng	pup�ls	�n	such	act�v�t�es,	some	of	wh�ch	are	
totally	novel	to	these	young	people.	Therefore,	although	many	of	these	act�v�t�es	�nd�v�dually	
look	qu�te	�ns�gn�ficant,	when	placed	w�th�n	a	culture	of	respect	and	engagement,	and	a	pos�t�ve	
learn�ng	env�ronment,	they	are	now	affect�ng	observable	changes.	Th�s	�s	cons�stent	w�th	the	
survey	data	wh�ch	suggest	that	staff	and	pup�ls	across	all	Academ�es	were	unan�mous	�n	the�r	
v�ew	that	pup�ls	�n	Academ�es	are	mot�vated	to	do	well,	and	have	h�gh	asp�rat�ons	to	succeed.	In	
add�t�on,	a	major�ty	of	staff	and	pup�ls	d�rectly	attr�buted	the	�mprovements	�n	the�r	school	work	
to	attendance	at	the�r	Academy,	and	a	major�ty	of	parents	�nd�cated	that	most	pup�ls	l�ke	go�ng	
to	the�r	Academy	(see	Table	below).

Pupils’ attitudes towards their schoolwork in Academies – views of pupils, staff and parents

Pupil questionnaire 2005/06	survey	data	n=3,048 Agree Disagree Don’t know

Most	pup�ls	at	th�s	Academy	want	to	do	well	�n	tests	
and	exams

86% 6% 8%

I	am	pleased	w�th	my	schoolwork	and	have	h�gh	
expectat�ons	for	myself

75% 13% 11%

S�nce	com�ng	to	th�s	Academy	my	school	work	has	
�mproved

72% 16% 13%

Staff questionnaire 2005/06	survey	data	n=588

The	Academy	encourages	and	supports	pup�ls	to	
define	and	ach�eve	the�r	asp�rat�ons

87% 6% 8%

The	Academy	g�ves	h�gh	pr�or�ty	to	ra�s�ng	pup�ls'	
standards	of	ach�evement

89% 5% 6%

Most	pup�ls	at	th�s	Academy	want	to	do	well	�n	tests	
and	exams

75% 16% 9%

Parental questionnaire 2005/06 survey	data	n=767

Most	pup�ls	l�ke	go�ng	to	th�s	Academy 69% 11% 21%

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	
�ncludes	“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	
Academ�es	last	year.
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Improving behaviour and attendance

6.18	 Most	�nterv�ewees	�n	th�s	round	of	fieldwork	�nd�cated	that	�mprov�ng	behav�our	and	
attendance	was	cr�t�cal	to	�mprov�ng	asp�rat�ons	and	ach�evement.	Some	Academ�es	have	had	
to	address	a	long	h�story	of	poor	behav�our	by	a	small	group	of	pup�ls.	As	these	Academ�es’	
predecessor	schools	had	surplus	places,	they	found	themselves	hav�ng	to	take	a	
d�sproport�onate	number	of	pup�ls	who	were	excluded	from	other	schools.	Th�s	meant	that,	as	
predecessor	schools,	a	few	Academ�es	were	l�kely	to	have	h�gher	numbers	of	pup�ls	w�th	very	
challeng�ng	behav�our.	One	of	the	b�ggest	challenges	has	been	to	�mprove	behav�our,	and	as	a	
result	some	Academ�es	have	adopted	a	r�gorous	approach	to	behav�our	management	w�th	the	
outcome,	�n	a	small	number	of	Academ�es,	result�ng	�n	h�gher	than	average	exclus�ons.	Th�s	has	
been	�mplemented	�n	order	to	commun�cate	to	pup�ls	and	the�r	parents	that	d�srupt�ve,	ant�-
soc�al	and,	�n	a	few	cases,	v�olent	behav�our	w�ll	not	be	tolerated.	

6.19	 The	most	recent	exclus�ons	data,	wh�ch	are	for	2004/2005,21	reveal	a	w�dely	d�vergent	p�cture	of	
the	numbers	of	permanent	exclus�ons	across	the	open	Academ�es	(see	F�gure	below).	

	
Number of exclusions as a percentage of the school population: 2004-05
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Note: OIS refers to Overlapping Intake Schools as defined in Chaper 2. Comparison Groups 1 and 2 are 
also defined in Chapter 2.

21			S�nce	the	number	of	permanent	exclus�ons	by	schools	across	England	�s	bel�eved	to	be	under-reported	�n	the	Annual	School	Census,	the	ava�lable	
data	on	permanent	exclus�ons	must	be	treated	w�th	caut�on.	
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6.20	 These	var�at�ons	�n	the	number	and	proport�on	of	permanent	exclus�ons	reflect	the	d�fferent	
contexts	of	Academ�es.	The	Box	overleaf	prov�des	one	example	of	the	tens�ons	that	Academ�es	
face	as	they	trans�t�on	from	predecessor	schools	wh�ch	had	h�stor�es	of	poor	behav�our	and	
attendance.	

	
Re-defining the boundaries of acceptable behaviour – working to re-integrate excluded pupils
Wh�lst	�mprov�ng	behav�our	was	a	key	focus	�n	the	pr�nc�pal’s	v�s�on	for	the	Academy,	the	v�ew	was	
expressed	that	h�s/her	job	was	be�ng	somewhat	h�ndered	by	the	fact	that	there	was	no	Behav�our	
Team	�n	the	Local	Author�ty;	there	was	currently	only	an	Exclus�ons	Team.	Th�s	had	�mpacted	upon	the	
amount	of	t�me	the	Sponsor	had	to	spend	cha�r�ng	and	attend�ng	exclus�ons	panels.	Establ�sh�ng	an	
ethos	of	respect	and	self-d�sc�pl�ne	requ�red	a	r�gorous	approach,	and	as	a	result	the	number	of	fixed	
term	exclus�ons	and	permanent	exclus�ons	were	very	h�gh.	The	pr�nc�pal	expressed	frustrat�on	at	the	
pol�cy	of	the	LA,	wh�ch	meant	that,	w�thout	the	support	of	a	Behav�our	Support	Team,	they	had	to	
adm�t	ch�ldren	to	the	Academy	who	had	been	prev�ously	excluded	by	two	pr�mary	schools.	
Furthermore,	the	pr�nc�pal’s	v�ew	was	that	unt�l	good	behav�our	was	firmly	establ�shed,	and	students	
and	the�r	parents	had	a	clear	message	about	what	was	acceptable	�n	the	Academy,	h�gh	�nc�dence	of	
exclus�ons	was	unavo�dable:

“…we	have	no	behav�our	team	�n	the	Local	Author�ty,	just	an	exclus�ons	team.	We	can’t	do	
anyth�ng	unt�l	we	exclude	them.	I	try	to	do	managed	moves	�nformally	but	�f	the	LA	had	a	
Behav�our	Team	we	could	maybe	do	someth�ng.	Our	exclus�ons	�ncluded	br�ng�ng	�n	and	sell�ng	
drugs	�n	school,	kn�fe	possess�on,	theft	of	money	and	cred�t	cards	–	and	some	of	those	excluded	
were	br�ght	ch�ldren.”	
(Academy principal)

The	Academy	was	also	work�ng	to	prov�de	an	alternat�ve	curr�culum	and	one-to-one	behav�our	support,	
�nclud�ng	Learn�ng	Mentors	and	an	Inclus�ons	Centre	as	both	preventat�ve	and	re-�ntegrat�on	strateg�es:
	

“We	have	re-�ntegrat�on	for	fixed	term	excluded	students	wh�ch	we	have	�n	the	old	nursery	and	we	
are	look�ng	at	how	th�s	can	be	made	to	work.	We	mon�tor	and	track	our	exclus�ons	�n	terms	of	
ethn�c�ty,	ab�l�ty	–	everyth�ng.”		
(Academy principal)

6.21	 F�nd�ng	the	balance	between	clearly	defin�ng	the	boundar�es	of	acceptable	behav�our	w�th	clear	
consequences,	and	�nclus�on,	has	been	shown	�n	th�s	round	of	fieldwork	to	be	one	of	the	s�ngle	
b�ggest	challenges	fac�ng	some	Academ�es.	Academ�es	are	also	recogn�s�ng	that	they	cannot	
address	th�s	�n	�solat�on	from	the	Local	Author�ty	and	the�r	local	fam�ly	of	schools.	For	example,	
Academ�es	are	now	work�ng	more	closely	w�th	local	schools	and	part�c�pat�ng	�n	strateg�es	to	
support	pup�ls	w�th	very	challeng�ng	behav�our,	such	as	managed	moves.

6.22	 Most	Academ�es	reported	that,	wh�lst	behav�our	�s	st�ll	a	challenge,	they	are	beg�nn�ng	to	
exper�ence	a	steady	�mprovement,	and	th�s	�s	reflected	�n	the	average	number	of	exclus�ons.



61		Academ�es	Evaluat�on	4th	Annual	Report

“The	general	behav�our	of	the	pup�ls	has	stead�ly	�mproved,	month	by	month,	term	by	term	s�nce	
we	opened	–	we	are	com�ng	to	our	e�ghth	term	now.	Pup�ls’	behav�our	now	compared	to	when	
they	arr�ved	–	the�r	behav�our	�s	�ncred�bly	better,	so	large	scale	d�sc�pl�nary	matters	l�ke	fights	on	
the	field	and	verbal	and	phys�cal	abuse	are	down	to	what	you	call	small	scale	chatt�ng	�n	class,	
runn�ng	around	the	class,	a	measurable	�mprovement.	We	have	also	seen	a	mass�ve	�mprovement	
�n	how	pup�ls	treat	one	another	and	the	respect	that	they	show	to	others.	Also	�n	how	they	treat	
the	bu�ld�ng	and	our	fac�l�t�es,	we	had	an	awful	lot	of	vandal�sm	and	graffit�	�n	our	first	year,	some	�n	
our	second	year.”
(Academy principal)

6.23	 Such	�mprovements	have	been	ach�eved	through	the	comb�nat�on	of	h�gh-level	pastoral	
support	and	robust	and	cons�stent	strateg�es	for	deal�ng	w�th	challeng�ng	behav�our.	
Academ�es	have	often	comb�ned	these	strateg�es	w�th:

	 •			Hav�ng	clearly	publ�shed,	whole	school	behav�our	pol�c�es;
	 •			Engag�ng	young	people	�n	act�v�t�es	wh�ch	bu�ld	self-esteem	and	mot�vat�on;
	 •			Offer�ng	�ncent�ves	and	rewards	for	good	behav�our	and	attendance;
	 •			Work�ng	w�th	Safer	School	Partnersh�ps	and	school-based	pol�ce	officers	and	Ne�ghbourhood	

Nu�sance	Teams;
	 •			Prov�d�ng	alternat�ve	curr�culum	and/or	support	programmes	for	pup�ls	who	may	otherw�se	

be	excluded;	and
	 •			Comb�n�ng	these	w�th	‘Acceptable	Behav�our	Contracts’.	

6.24	 There	has	also	been	a	clear	focus	on	attendance,	and	Academ�es	were	us�ng	a	var�ety	of	
strateg�es	to	�mprove	attendance	�nclud�ng:

	 •			Same	day	call�ng	and/or	text�ng;
	 •			Reward�ng	h�gh	attendance;
	 •			Use	of	pastoral	support	teams,	�nclud�ng	school	based	Educat�onal	Welfare	Officers;	and
	 •			Close	da�ly	and	weekly	mon�tor�ng	w�th	h�gh	�ntervent�on	strateg�es	(e.g.	home	calls	from	

sen�or	staff)	as	soon	as	a	pattern	of	poor	attendance	beg�ns	to	emerge.

6.25	 Although	74	per	cent	of	pup�ls	and	84	per	cent	of	the�r	parents	�nd�cated	that	they	wanted	to	
come	to	the�r	Academy,	pup�l	data	show	a	m�xed	response	to	attendance	(see	Table	overleaf).	
For	example,	s�x	per	cent	of	pup�ls	�n	Academ�es	�nd�cated	that	they	had	truanted:	‘I sometimes 
stay away from school and get away with it’.	Th�s	�s	cons�stent	w�th	the	quant�tat�ve	data	relat�ng	
to	Academ�es’	absences,	presented	and	d�scussed	later.	Th�s	suggests	that	there	�s	further	work	
to	be	done	to	engage	pup�ls	and	the�r	fam�l�es	to	value	school	�n	order	to	�mprove	overall	
attendance,	as	there	�s	strong	ev�dence	regard�ng	the	correlat�on	between	attendance	
and	atta�nment.
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“Inspect�on	ev�dence	confirms	that	act�on	to	�mprove	attendance	�s	most	effect�ve	when	l�nked	to	
efforts	to	�mprove	behav�our	and	atta�nment.	Schools	tak�ng	effect�ve	act�on	had	clear	procedures	
for	reg�strat�on,	mon�tor�ng	attendance	and	follow�ng	up	absence	wh�ch	were	cons�stently	
�mplemented	by	staff.	They	d�d	not	accept	weak	excuses	for	absence	or	lateness	and	they	stressed	
to	parents	and	pup�ls	the	consequence	of	m�ss�ng	lessons.”22	

Behaviour in Academies – views of pupils and staff

Pupil questionnaire 2005/06	survey	data	n=3,048 Agree Disagree Don’t Know

The	pr�nc�pal	makes	sure	pup�ls	behave	well 81% 12% 7%

Most	teachers	make	sure	that	�t	�s	qu�et,	and	keep	order	
dur�ng	lessons

71% 20% 8%

Pup�ls	who	m�sbehave	get	more	attent�on	than	good	pup�ls 61% 26% 12%

The	teachers	all	have	the	same	rules	about	behav�our 55% 37% 7%

My	behav�our	�s	worse	now	than	before	I	came	to	th�s	
Academy

21% 68% 11%

I	often	get	away	w�th	not	do�ng	my	class	work 17% 77% 6%

I	somet�mes	stay	away	from	school	and	get	away	w�th	�t 6% 87% 6%

Staff questionnaire 2005/06	survey	data	n=584 Agree Disagree Don’t Know

Most	pup�ls	at	th�s	Academy	want	to	well	�n	tests	and	exams 75% 16% 9%

Most	pup�ls	behave	well	�n	class 66% 27% 7%

The	Academy	does	not	have	a	clearly	documented	
behav�our	management	pol�cy

18% 73% 9%

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	
�ncludes	“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	
Academ�es	last	year.

6.26	 As	w�th	exclus�ons,	data	relat�ng	to	author�sed	and	unauthor�sed	absences	are	var�able.	For	
example,	some	Academ�es	have	percentages	wh�ch	are	well	above	the	nat�onal	average,	and	
the	percentage	of	half	days	m�ssed	due	to	author�sed	and	unauthor�sed	absences	�s	very	
h�gh.	The	F�gure	overleaf	shows	that	�n	2005/2006	one	Academy	had	author�sed	absences	
of	9.8	per	cent.

22			The	Annual	Report	of	Her	Majesty’s	Ch�ef	Inspectors	of	Schools,	(February	2001),	http://www.arch�ve.offic�al-documents.co.uk/document/ofsted/
hc102/102.htm	
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Percentage of half days missed in Academies due to authorised absence: 2006
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Note: OIS refers to Overlapping Intake Schools as defined in Chaper 2. Comparison Groups 1 and 2 are 
also defined in Chapter 2.

6.27	 Wh�lst	there	are	w�de	var�at�ons	�n	the	�nc�dence	of	author�sed	absences,	the	overall	average	
across	the	open	Academ�es	�s	close	to	the	nat�onal	average	for	England	as	a	whole.	Some	
Academ�es	have	h�gher	than	average	numbers	of	author�sed	absences.

6.28	 The	Table	below	shows	var�at�on	�n	terms	of	the	change	�n	half	days	m�xed	due	to	author�sed	
absences	for	Phase	1	Academ�es	for	2002-06.	One	Academy	(Academy	A)	showed	an	�ncrease	of	
5pp	for	per�od,	wh�lst	another	(Academy	C)	exper�enced	a	fall	of	2pp	for	the	same	per�od.
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Change in half days missed in Phase 1 Academies due to authorised absence: 2002-06

Academy Change after 1 
year (2002-03)

Change after 2 
years (2002-04)

Change after 3 
years (2002-05)

Change after 4 
years (2002-06)

Phase 1 Academies

A 4pp 6pp 5pp 5pp

B -2pp -1pp 0pp 0pp

C -2pp -2pp -2pp -2pp

Academy	average -1pp -1pp -2pp -2pp

Compar�son	Group	1 -1pp -1pp -2pp -2pp

Compar�son	Group	2 -1pp -1pp -2pp -2pp

OIS	average -1pp -1pp -1pp -2pp

England average -1pp -1pp -1pp -1pp

Note:	Phase	1	Academ�es	opened	�n	2002.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	Groups	1	and	2	are	also	
defined	�n	Chapter	2.

6.29	 In	Phase	2	Academ�es	(as	shown	�n	the	table	overleaf	for	2003-06)	s�x	out	of	n�ne	exper�enced	a	
reduct�on	�n	author�sed	absences,	wh�lst	two	had	an	�ncrease	for	th�s	per�od.
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Change in half-days missed in Phase 2 Academies due to authorised absence: 2003-06

Academy Change after 1 
year (2003-04)

Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

Phase 2 Academies

D -2pp -4pp -2pp

E -4pp -6pp -5pp

F 0pp -3pp -5pp

G 0pp -1pp 0pp

H -5pp -7pp -6pp

I -4pp -5pp -2pp

J -1pp 1pp 1pp

K -2pp -4pp -5pp

W – – 2pp

Academy	average -1pp -1pp -2pp

Compar�son	Group	1 -1pp -1pp -1pp

Compar�son	Group	2 -1pp -1pp -2pp

OIS	average 0pp -1pp -1pp

England average 0pp 0pp 0pp

Note:	Phase	2	Academ�es	opened	�n	2003.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	Compar�son	Groups	1	and	2	are	also	
defined	�n	Chapter	2.

6.30	 Attendance	�s	clearly	a	pr�or�ty	for	Academ�es	and	they	recogn�se	the	relat�onsh�p	between	
attendance	and	ach�evement.	The	overleaf	F�gure,	and	the	correspond�ng	Tables	for	Phase	1	
and	2	Academ�es,	suggests	that	unauthor�sed	absences	are,	�n	fact,	�ncreas�ng	�n	some	
Academ�es	faster	than	the	nat�onal	trend.	Closer	scrut�ny	of	the	data,	�nclud�ng	the	�nterv�ew	
data,	suggests	that	one	explanat�on	could	be	that	some	Academ�es	are	r�gorously	follow�ng	the	
gu�del�nes	on	what	const�tutes	an	unauthor�sed	absence,	e.g.	�ncluded	as	an	unauthor�sed	
absence	�s	be�ng	late	after	reg�sters	are	closed.	Some	of	these	factors	are	d�rectly	l�nked	to	
Academ�es’	dr�ve	to	focus	students	and	the�r	fam�l�es	on	the	�mportance	of	attend�ng	school	
cons�stently	and	on	t�me.
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Percentage of half days missed in Academies due to unauthorised absence: 2006
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Note: OIS refers to Overlapping Intake Schools as defined in Chaper 2. Comparison Groups 1 and 2 are 
also defined in Chapter 2.

Change in half days missed in Phase 1 Academies due to authorised absence: 2002-06

Academy Change after 1 
year (2002-03)

Change after 2 
years (2002-04)

Change after 3 
years (2002-05)

Change after 4 
years (2002-06)

Phase 2 Academies

A 0pp -3pp -4pp -5pp

B 0pp 1pp 4pp 4pp

C -5pp -6pp -6pp -6pp

Academy	average 0pp 0pp 0pp -1pp

Compar�son	Group	1 0pp 0pp 0pp 0pp

Compar�son	Group	2 0pp 0pp 0pp 0pp

OIS	average 0pp 0pp 0pp 0pp

England average 0pp 0pp 0pp 0pp

Note:	Phase	1	Academ�es	refers	to	those	Academ�es	wh�ch	opened	�n	2002.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	
Compar�son	Groups	1	and	2	are	also	defined	�n	Chapter	2.
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Change in half-days missed in Phase 2 Academies due to authorised absence: 2003-06

Academy Change after 1 
year (2003-04)

Change after 2 
years (2003-05)

Change after 3 
years (2003-06)

Phase 2 Academies

D 0pp -1pp -2pp

E -1pp 0pp 0pp

F -1pp -1pp 0pp

G 1pp 1pp 1pp

H 7pp 6pp 5pp

I 2pp 3pp -3pp

J 0pp -1pp -2pp

K 1pp 0pp -1pp

W – – 0pp

Academy	average 1pp 1pp 0pp

Compar�son	Group	1 0pp 0pp 0pp

Compar�son	Group	2 0pp 0pp 0pp

OIS	average 0pp 0pp 1pp

England average 0pp 0pp 0pp

Note:	Phase	2	Academ�es	refers	to	those	Academ�es	wh�ch	opened	�n	2003.	OIS	refers	to	Overlapp�ng	Intake	Schools	as	defined	�n	Chapter	2.	
Compar�son	Groups	1	and	2	are	also	defined	�n	Chapter	2.

Conclusion

6.31	 Th�s	Chapter	has	prov�ded	a	range	of	ev�dence	related	to	how	Academ�es	are	re-engag�ng	
pup�ls.	Th�s	year’s	fieldwork	suggests	that	�t	�s	essent�al	to	engage	pup�ls,	parents	and	the�r	local	
commun�t�es	�n	the	change	process	�f	the	�ntended	outcomes	are	to	be	ach�eved.	Th�s	year	we	
noted	that	many	Academ�es	have	pr�or�t�sed	the	focus	on	ra�s�ng	pup�ls’	asp�rat�ons	and	
part�c�pat�on,	through	a	broader	range	of	programmes	and	extra	curr�cular	opportun�t�es.	A	
number	of	pr�nc�pals	suggested	that	�mprovements	�n	asp�rat�ons	and	�ncreased	part�c�pat�on	of	
pup�ls	are	beg�nn�ng	to	show	l�nks	to	�mproved	behav�our	and	attendance	outcomes.	

6.32	 Support�ng	Year	7s	as	they	make	the	trans�t�on	�nto	the	secondary	school	�s	cr�t�cal	to	both	
establ�sh�ng	h�gh	expectat�ons	and	ensur�ng	that	younger	students	are	supported	�n	the�r	
new	env�ronment.	In	add�t�on,	ra�s�ng	pup�ls’	asp�rat�ons	through	part�c�pat�on	�n	a	var�ety	
of	act�v�t�es,	�nclud�ng	pup�l	counc�ls,	house	systems,	rewards	and	sanct�ons	are	all	strateg�es	
that	are	reportedly	hav�ng	an	�mpact	on	pup�l	performance.	
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6.33	 The	ev�dence	suggests	that	there	�s	a	grow�ng	tendency	for	some	Academ�es	to	move	towards	
behav�our	management	pol�c�es	wh�ch	clearly	lay	down	the	boundar�es	of	acceptable	
behav�our,	and	the	consequences.	In	add�t�on,	most	Academ�es	are	work�ng	w�th	the	local	
commun�ty	of	schools	and	part�c�pat�ng	�n	managed	moves,	alongs�de	other	proact�ve	
strateg�es	to	support	behav�our	�mprovement	�n	the�r	own	schools.

6.34	 As	w�th	exclus�ons,	data	relat�ng	to	author�sed	and	unauthor�sed	absences	are	var�able,	w�th	
some	Academ�es	show�ng	s�gn�ficant	�mprovements	wh�ch	are	well	above	the	nat�onal	average.	
However,	a	small	number	of	Academ�es	st�ll	have	h�gh	levels	of	absences	wh�ch	confirms	that	
the	focus	on	�mprov�ng	attendance,	as	observed	�n	the	fieldwork,	needs	to	cont�nue.	
Establ�sh�ng	systems	and	processes	to	track,	mon�tor	and	reward	good	behav�our	and	
attendance	�s	an	�mportant	aspect	of	ra�s�ng	asp�rat�ons	and	ach�evement,	as	are	a	w�de	range	
of	structures	and	support	for	pup�ls	w�th	very	challeng�ng	behav�our.	Academ�es	generally	
recogn�se	that	th�s	w�ll	only	be	ach�eved	through	partnersh�p	w�th	the�r	Local	Author�ty	and	
the	local	fam�ly	of	schools.
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Chapter 7: 
Other enablers 
to success

Introduction

7.1	 Th�s	Chapter	�dent�fies	factors	un�que	to	Academ�es	wh�ch	�nd�v�dually	and	collect�vely	serve	as	
‘enablers’	�n	support�ng	school	�mprovement.	These	�nclude:	Academ�es’	�ndependent	status,	
governance,	sponsorsh�p,	leadersh�p	models,	bu�ld�ngs,	and	the	spec�al�sm	(see	F�gure	below).	
Wh�lst	other	schools	have	access	to	some	of	these	enablers,	the	un�que	feature	for	Academ�es	�s,	
�n	a	sense,	that	they	have	the	capac�ty	to	ut�l�se	them	all.

Factors which enable change in Academies 

Independence Governance Sponsorship

Leadership
model

Buildings Specialisms

Academy Enablers
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7.2	 The	F�gure	�llustrates	the	range	of	enablers	that	can	be	comb�ned	by	Academ�es	as	levers	for	
change.	Th�s	�s	cr�t�cal	to	understand�ng	the	d�fference	between	Academ�es	and	other	school	
�mprovement	programmes,	such	as	Fresh	Start.23	

7.3	 Th�s	Chapter	�s	structured	�n	the	follow�ng	sect�ons:
	 •		Independence;
	 •		Governance;
	 •		Sponsorsh�p;
	 •		Leadersh�p;
	 •		Bu�ld�ngs;	
	 •		Spec�al�sms;	and
	 •		Conclus�ons.

Independence

7.4	 Independent	status	prov�des	Academ�es,	�n	pr�nc�ple,	w�th	the	freedom	and	flex�b�l�ty	to	work	
outs�de	trad�t�onal	boundar�es	by	us�ng	d�fferent	approaches	to	curr�culum,	adm�ss�ons,	
t�metabl�ng,	recru�tment,	staffing	and	governance.	Key	observat�ons	from	th�s	year’s	fieldwork	
relat�ng	to	�ndependence	�nclude:	

	 •			More	Academ�es	are	�ncreas�ng	the	number	of	teach�ng	hours	by	extend�ng	the	school	day;
	 •			Teachers’	pay	and	cond�t�ons	are	be�ng	adjusted	to	accommodate	the	longer	school	day;
	 •			There	�s	some	ev�dence	of	a	more	flex�ble	use	of	support	staff	to	strengthen	learn�ng	teams	

and	prov�de	add�t�onal	support	to	teachers	�n	order	for	them	to	focus	on	the�r	core	dut�es;
	 •			Curr�culum	opt�ons	and	pathways	are	be�ng	s�gn�ficantly	changed	�n	some	Academ�es.	For	

example,	some	are	exerc�s�ng	the�r	�ndependence	by	select�ng	d�fferent	qual�ficat�ons	(e.g.	
GNVQs)	to	prov�de	more	flex�ble	opt�ons	for	pup�ls	across	the	range	of	ab�l�t�es;	

	 •			Some	Academ�es	are	the�r	own	adm�ss�ons	author�ty	and	are	select�ng	up	to	10	per	cent	of	
pup�ls	accord�ng	to	the�r	spec�al�sm;24	and	

	 •			Some	pr�nc�pals	are	work�ng	�n	partnersh�p	w�th	the�r	Sponsors	to	access	resources	wh�ch	they	
report	would	not	have	been	prev�ously	ava�lable.	Independence	appears	to	have	g�ven	
pr�nc�pals,	staff,	and	governors	far	greater	confidence	to	explore	new	avenues	of	fund�ng	and	
new	partnersh�ps	w�th�n	the	w�der	commun�ty.

23			Respond�ng	to	school	fa�lure	�s	an	�mportant	aspect	of	Local	Author�ty	respons�b�l�ty.	At	t�mes,	fa�lure	�s	so	entrenched	that	only	a	major	reorgan�sat�on	
of	educat�on	at	the	school	w�ll	lead	to	�mprovements	�n	the	short	term.	The	Government	has	a	number	of	programmes	a�med	at	support�ng	Local	
Author�t�es	such	as	Fresh	Start,	Academ�es,	Trusts	and	Federat�ons,	�n	order	to	br�ng	about	change	�n	schools	w�th	major	problems.	Fresh	Start	and	
Collaborat�ve	Restart	are	seen	as	useful	first	steps	http://www.standards.dfes.gov.uk/s�e/s�/SCC/s�freshstart/.

24		http://www.standards.dfes.gov.uk/academ�es/faq/?vers�on=1#582261
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“Yes	–	[�ndependence]	has	been	a	great	advantage…If	you’re	�n	the	ra�s�ng	standards	agenda	and	
you’re	work�ng	�n	one	of	the	lowest	ach�ev�ng	schools	�n	the	LEA	–	you’re	not	�n	that	pos�t�on	for	no	
reason.	If	I	say	r�ght	I’m	go�ng	to	support	you	to	do	your	job	–	you’re	go�ng	to	go	a	l�ttle	b�t	further	
than	the	average	school	�n	terms	of	t�me,	but	we’re	st�ll	w�th�n	the	1,265	hours,	but	there’s	a	trade	
off.	Better	behav�our,	better	equ�pment,	better	cond�t�ons	and	pr�de	as	the	school	becomes	very	
popular.”	
(Academy principal)

Governance 

7.5	 L�ke	all	other	schools,	Academ�es	have	the	freedom	to	co-opt	Governors	from	a	var�ety	of	
backgrounds	�n	order	to	ensure	that	the	Govern�ng	Body	has	a	broad	range	of	the	necessary	
sk�lls	and	exper�ence.	However,	Academ�es	can	also	be	creat�ve	�n	the�r	governance	structures	
and	ut�l�se	d�fferent	models	such	as	meta-governance	or	umbrella	Govern�ng	Boards,	wh�ch	are	
supplemented	by	local	governance	arrangements.

7.6	 Wh�lst	�n	prev�ous	years	some	Academ�es	had	relat�vely	�mmature	governance	arrangements,	
th�s	year	we	noted	that	many	Academ�es	are	�ncreas�ngly	sharpen�ng	the	focus	on	the	sk�lls	set	
and	structures	of	the	Govern�ng	Body.	Th�s	has	had	a	number	of	key	�mpacts.	

	 •			Governors’	respons�b�l�t�es	have	been	more	closely	al�gned	w�th	�n-school	processes,	such	as	
d�sc�pl�ne	comm�ttees,	curr�culum,	SEN	and	exclus�on	panels;

	 •			The	flex�b�l�ty	wh�ch	Academ�es	have	�n	order	to	co-opt	governors	w�th	expert�se	�s	be�ng	
ut�l�sed	more	effect�vely.	As	a	result,	h�gh	level	expert�se	�n	the	areas	of	finance,	human	
resources,	legal	and	bus�ness	management	�s	be�ng	prov�ded	through	co-opted	Governors.	A	
number	of	pr�nc�pals	have	suggested	that	th�s	flex�b�l�ty	to	co-opt	Governors	�s	work�ng	as	a	
s�gn�ficant	enabler;	and

	 •			Academ�es	that	are	collect�vely	governed	are	der�v�ng	add�t�onal	benefits	assoc�ated	w�th	
curr�culum	development,	profess�onal	development	and	colleg�al	networks.

"What	we	bel�eve	�s	that	there	�s	a	real	benefit	�n	‘groupness’,	that	the	glue	that	holds	our	group	
together	�s	a	common	set	of	values	and	certa�n	core	consensus	on	the	nature	of	qual�ty	teach�ng	
and	what	that	looks	l�ke.	Ours	�s	a	t�ny	organ�sat�on,	extremely	lean	and	fit,	but	�t	does	prov�de	the	
support	to	more	than	one."
(Sponsor representative, Multiple Academy Sponsor)

7.7	 Th�s	quotat�on	�llustrates	a	w�der	po�nt,	namely	that	a	sub-group	of	Academ�es	�s	der�v�ng	
benefits	from	hav�ng	both	collect�ve	and	local	governance	arrangements.	However,	�n	a	small	
number	of	these	Academ�es,	wh�lst	pr�nc�pals	and	parents	do	s�t	on	the	local	govern�ng	body,	
they	do	not	s�t	on	the	central	Govern�ng	Board.	
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7.8	 As	outl�ned	�n	Chapter	5,	a	number	of	Academ�es	are	also	explor�ng	ways	of	�nclud�ng	pup�ls	as	
assoc�ate	members	of	Govern�ng	Bod�es.	Th�s	w�ll	be	someth�ng	that	w�ll	be	followed	up	further	
�n	next	year’s	fieldwork.	In	add�t�on,	next	year	we	w�ll	also	explore	more	fully	the	�mpact	upon	
governance	where	Local	Author�t�es	are	co-sponsor�ng	Academ�es.25	Under	these	new	
arrangements	Academ�es	w�ll	cont�nue	to	ma�nta�n	the�r	�ndependence,	wh�ch	has	been	one	of	
the�r	defin�ng	features.	The	Local	Author�ty	w�ll	act	as	financ�al	guarantor	for	the	Academy,	and	
w�ll	be	represented	on	the	Govern�ng	Body,	but	unl�ke	‘trad�t�onal’	Sponsorsh�p	arrangements,	
the	Local	Author�ty	co-sponsors	w�ll	not	have	major�ty	control	over	the	trusts	that	run	them.	
Furthermore,	these	Academ�es	w�ll	cont�nue	to	be	establ�shed	as	char�table	compan�es	to	g�ve	
governors	the	freedom	to	set	the	ethos	and	v�s�on	for	the	school,	as	well	as	sett�ng	the	strateg�c	
v�s�on,	adm�n�strat�on	of	finances,	and	appo�ntments	of	staff,	�nclud�ng	the	pr�nc�pal.	

Sponsorship

7.9	 Sponsorsh�p	br�ngs	w�th	�t	new	opportun�t�es	for	engag�ng	w�th	the	commun�ty	and	bus�ness	
partners.	A	number	of	Sponsors	are	proact�ve	partners	�n	the	leadersh�p	of	Academ�es,	v�s�t�ng	
on	a	weekly	bas�s	and	work�ng	w�th	the	School	Leadersh�p	Team.	In	add�t�on	to	support�ng	
school	leaders,	some	Sponsors	are	�ncreas�ngly	br�ng�ng	to	Academ�es	new	opportun�t�es	for	
d�sadvantaged	pup�ls.	These	�nclude:	mentor�ng,	work	exper�ence,	cultural	and	sport�ng	
act�v�t�es	to	wh�ch	pup�ls	would	not	otherw�se	have	access.	

	

“The	Sponsor	�s	completely	support�ve,	always	ava�lable,	�nsp�rat�onal	–	he’ll	g�ve	you	t�me	and	
effort	and	adv�ce	and	counsel	at	any	t�me	by	ema�l	or	by	phone.”	
(Academy principal)

7.10	 Most	pr�nc�pals	were	extremely	pos�t�ve	about	the�r	Sponsor(s).	There	�s	ev�dence	that	Sponsors	
are	add�ng	value	�n	a	var�ety	of	d�fferent	ways:	

	 •			The	major�ty	of	pr�nc�pals	suggested	that	the	work�ng	relat�onsh�ps	w�th	the�r	Sponsor(s)	were	
h�ghly	effect�ve;	the	relat�onsh�ps	were	character�sed	as	‘hands-off,	appropr�ate	and	where	
necessary,	challeng�ng’;	and

	 •			The	Sponsor	as	a	‘partner’	�n	leadersh�p	�s	emerg�ng	as	a	s�gn�ficant	model	�n	some	Academ�es.

25			‘The	�n�t�at�ve,	from	Manchester	C�ty	Counc�l,	�s	the	first	to	have	been	under-wr�tten	by	a	Local	Author�ty	rather	than	a	partnersh�p	between	wealthy	
benefactors	and	Central	Government.	Under	the	proposals,	Manchester	has	approached	the	BBC	and	ITV	Granada	to	jo�n	them	�n	creat�ng	an	
Academy	wh�ch	would	spec�al�se	�n	creat�ve	and	med�a	�ndustr�es.	The	scheme	w�ll	see	the	creat�on	of	s�x	new	Academ�es	�n	a	£450m	bu�ld�ng	and	
refurb�shment	package	�nvolv�ng	more	than	20	schools	across	the	Labour-led	c�ty.	(James	Me�kle,	Educat�on	correspondent,	The Guardian,	Tuesday	
January	9,	2007)
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“He	w�ll	po�nt	us	�n	part�cular	d�rect�ons	for	extra	fund�ng:	he	has	brought	people	�n	to	work	w�th	the	
youngsters.	In	fact	he	phoned	on	Fr�day	to	tell	me	that	he’s	got	a	contact	at	the	[Named	Theatre	�n	
Central	London]	and	the	guy	at	the	Theatre	�s	prepared	to	do	a	master	class	for	free	w�th	our	s�xth	
Form	drama	pup�ls.	[Sponsor’s	name]	just	does	that	–	he	drops	that	�nto	conversat�ons	as	we	go	
along.	He	�s	st�ll	an	absolute	model	sponsor.”	
(Academy principal)

“In	fact,	I	wouldn’t	bel�eve	that	there	�s	a	better	sponsor	around.	Yes,	he	was	prepared	to	g�ve	the	
money	�n�t�ally	–	he	�s	prepared	to	cont�nue	to	g�ve	tranches	of	cash	�f	and	when	we	need	�t.	When	
he	comes	round	he	w�ll	say,	“Are	you	�n	need	of	some	l�brary	books?”	And	we	get	them.	From	that	
po�nt	of	v�ew,	he’s	good.	But	he	doesn’t	�nterfere	�n	the	runn�ng.”
(Chair of Board of Governors)

“It’s	not	any	d�fferent	to	what	�t	was	day	one	�f	I’m	be�ng	perfectly	blunt.	The	relat�onsh�p	�s	such	that	
the	sponsors	are	the	Governors,	so	there	are	four	Governor	Sponsors,	and	therefore	they’re	there	
all	the	t�me.	They	come	three	t�mes	a	year,	they	come	�n	between	t�mes	when	they	want	to	and	
that	relat�onsh�p	�s	that	they	are	my	Govern�ng	Board	and	I	th�nk	that’s	qu�te	spec�al.	So,	�t’s	not	
d�fferent	�t’s	a	cont�nued	relat�onsh�p	of	work�ng	w�th	them	�n	a	governance	way.”
(Academy principal)

7.11	 	Notw�thstand�ng	the	generally	pos�t�ve	responses	to	the	role	and	the	�nput	of	Sponsors,	and	
the	benefits	be�ng	der�ved	from	the	support	of	the	Spec�al�st	Schools	and	Academ�es	Trust	
(SSAT),	there	are	a	number	of	�ssues	wh�ch	emerged	from	the	fieldwork	wh�ch	need	to	be	
further	explored	�n	the	final	year	of	the	evaluat�on,	�nclud�ng:

	 •			Success�on	plann�ng	–	how	are	Academ�es	plann�ng	to	accommodate	the	ret�rement	of	
Sponsors?

	 •			Induct�on	and	support	of	Sponsors	–	how	effect�ve	are	the	pol�cy	gu�del�nes,	support	and	
�nduct�on	for	Sponsors	and	what	�mprovements	can	be	suggested?

	 •			Sponsors’	role	and	�nput	–	how	does	th�s	change	over	t�me	and	what	�s	the	process	when	the	
Academy	does	not	feel	well	supported	by	�ts	Sponsor?

Leadership 

7.12	 Independent	research	shows	clearly	that	effect�ve	school	leadersh�p	�s	a	key	enabler	for	
all	schools.26	A	number	of	Academ�es	have	ut�l�sed	the�r	�ndependence	to	explore	new	
leadersh�p	models	and	these	are	reportedly	�mpact�ng	pos�t�vely	on	�mprovement	�n	
Academ�es.	For	example,	the	emergence	of	new	leadersh�p	models	such	as	confederat�ons	
and	system-w�de	leadersh�p	approaches	�s	g�v�ng	r�se	to	new	roles	such	as	execut�ve	pr�nc�pals/
execut�ve	d�rectors.	

26			Pr�cewaterhouseCoopers	LLP,	(2007),	‘Independent Study into School Leadership,’	http://www.dfes.gov.uk/research/data/uploadfiles/RR818A.pdf.	
Le�thwood	K,	C.	Day,	P	S�mmons,	A	Harr�s,	D	Hopk�ns,	(2006)‘Seven strong claims about successful school leadership’	NCSL.
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7.13	 These	changes	have	freed	up	some	pr�nc�pals	from	the	m�nut�ae	of	the	day-to-day	operat�on	of	
the	school	and	have	enabled	them	to	‘maintain a consistent ethos across the whole organisation’	
(Academy	pr�nc�pal).	In	a	small	number	of	cases,	Academy	pr�nc�pals	are	prov�d�ng	support	to	
new	Academ�es	�n	the�r	development	or	early	�mplementat�on	stages,	and	contr�but�ng	
s�gn�ficantly	through	the	SSAT	to	development	programmes	for	asp�r�ng	leaders,	both	w�th�n	
Academ�es	and	other	schools.

7.14	 School	�mprovement	was	a	key	dr�ver	for	many	of	the	pr�nc�pals	and	Sponsors	we	�nterv�ewed	
and	there	�s	no	doubt	that	an	effect�ve	pr�nc�pal	was	seen	as	a	cr�t�cal	element	to	�mprovement	
�n	Academ�es.	Whereas,	�n	earl�er	years	of	th�s	study	we	noted	a	number	of	changes	to	pr�nc�pals	
�n	Academ�es,	th�s	year	we	noted	more	stab�l�ty	and	fewer	changes.	Th�s	was	attr�buted,	�n	part,	
to	the	better	support	offered	by	the	Department.	

7.15	 In	add�t�on,	a	key	focus	for	many	of	the	pr�nc�pals	�s	the	recru�tment	and	development	of	both	
teach�ng	and	non-teach�ng	staff	and	‘d�str�but�ng’	leadersh�p	across	the	whole	organ�sat�on.	
Staff	tra�n�ng	(a	number	of	Academ�es	have	allocated	generous	resources	–	up	to	£1,500	per	
staff	member	for	profess�onal	development),	shared	leadersh�p	opportun�t�es	and	jo�nt	
development	opportun�t�es	have	all	helped	to	create	the	v�s�on	that	�t	�s	genu�nely	owned	and	
shared	by	all.

7.16	 Some	of	the	key	observat�ons	noted	dur�ng	the	v�s�ts,	and	reported	by	Sponsors	and	staff	�n	
respect	of	effect�ve	leadersh�p	behav�ours,	�ncluded:

 •   High visibility around the school	–	pr�nc�pals	�n	�mprov�ng	Academ�es	reported	that	they	
cons�stently	pr�or�t�se	t�me	to	engage	w�th	pup�ls	and	staff.	As	an	example,	one	pr�nc�pal	
ded�cates	three	hours	per	day	to	walk�ng	around	the	school	and	speak�ng	w�th	pup�ls,	parents	
and	staff;

 •   Focus on achievement	–	pr�nc�pals	�n	�mprov�ng	Academ�es	all	had	a	clear	focus	on	teach�ng	
and	learn�ng	and,	�n	part�cular,	on	�mprov�ng	outcomes	for	all	pup�ls	across	the	school;

 •   Focus on behaviour for learning	–	all	Academ�es	we	v�s�ted	th�s	year	had	strengthened	the�r	
focus	on	behav�our.	However,	the	management	systems	var�ed	qu�te	s�gn�ficantly	between	
Academ�es.	For	example	a	number	of	schools	had	qu�te	str�ct	d�sc�pl�ne	pol�c�es	and	more	than	
one	used	CCTV	to	mon�tor	behav�our.	At	the	other	end	of	the	spectrum,	a	number	of	
Academ�es	were	adopt�ng	behav�our	management	pol�c�es	that	focussed	more	on	grow�ng	
pup�ls’	self-d�sc�pl�ne	w�thout	the	use	of	CCTV;

 •   A strategic approach to building leadership across the school	wh�ch	�ncluded	d�str�buted	
leadersh�p	models	(Bennett	et	al.,	2003).27	Sponsors,	commun�ty	members	and	Govern�ng	
Bod�es	are	�ncreas�ngly	work�ng	w�th	school	staff	and	pup�ls	towards	the	common	goal	of	
�mprov�ng	pup�ls’	ach�evement	and	asp�rat�ons;	

27			Bennett	et	al.,	(2003)	suggest	that	d�str�buted	leadersh�p	‘h�ghl�ghts	leadersh�p	an	emergent	property	of	a	group	or	network	of	�nteract�ng	�nd�v�duals’	
�n	concert�ve	act�on.	They	also	h�ghl�ght	the	�mportance	of	‘openness	of	the	boundar�es	of	leadersh�p’	wh�ch	�s	‘d�str�buted	across	the	many,	not	the	
few’	(p7).	Full	reference:	Bennett,	N.,	W�se,	C.,	Woods,	P.	and	Harvey,	J.A.	(2003)	‘Distributed Leadership’ National College of School Leadership.
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“The	local	Govern�ng	Body	�s	made	up	of	men	and	women	rooted	�n	commun�ty	through	bus�ness	
and	through	commun�ty	�nvolvement	who	feel	that	they	want	to	make	a	d�fference	and	g�ve	the�r	
t�me	and	energy.”	
(Academy principal)

 •   A strategic approach to performance management	wh�ch	�s	l�nked	to	profess�onal	
development,	and	career	development	pathways;

 •   Strategic recruitment	–	many	Academ�es	reported	that	the	more	the	school	�mproved,	the	
eas�er	�t	was	to	attract	qual�ty	staff;	and

“Unl�ke	before,	�t’s	now	easy	to	attract	good	staff.	I	have	been	�nundated	w�th	appl�cat�ons	for	all	the	
jobs	here.	I	have	taken	them	on	tours	and	they	are	absolutely	over	the	moon	because	they	are	
look�ng	at	someth�ng	that’s	totally	d�fferent	on	a	da�ly	bas�s.	So	what	we’re	find�ng	�s	that	people	
come	here	for	the	tour	and	the	ch�ldren	are	mov�ng	around	them	and	there’s	a	sort	of	glazed	look	
that	comes	over	them,	because	they’ve	not	seen	the	un�form,	they’ve	not	seen	the	bu�ld�ng,	
they’ve	not	seen	behav�our	l�ke	th�s.	Because	most	schools	st�ll	have	to	deal	w�th	mob�le	phones	
and	s�m�lar	th�ngs	and	that	means	that	they’re	desperate	to	work	here	�n	the	end,	because	they	see	
the	lovely	cond�t�ons	and	the	dr�ve	and	the	v�s�on	that’s	about	th�s	place.”	
(Academy principal)

 •   Re-branding the school	–	pr�nc�pals	also	confirmed	that	there	�s	a	huge	challenge	assoc�ated	
w�th	re-brand�ng	a	school	w�th	poor	results	and	very	low	esteem	w�th�n	the	local	commun�ty.	
The	part�c�pat�on	and	engagement	of	parents	and	pup�ls	from	the	outset	�s,	therefore,	a	cr�t�cal	
part	of	ra�s�ng	the	profile	and	ach�evement	of	Academ�es.

	

“	…We	d�d	a	re-brand�ng	exerc�se…Look�ng	back	I	came	�nto	th�s	host�le	env�ronment	-	I	had	to	get	
r�d	of	teachers	–	the	school	was	fa�l�ng	and	�t	was	shamefully	out	of	control,	and	I	had	to	establ�sh	
my	power	base…I	focused	on	work�ng	w�th	what	was	my	commun�ty	really.	In�t�ally	there	were	
battles	w�th	the	commun�ty,	but	then	gradually	I	was	able	to	marshal	that	force	�n	a	pos�t�ve	way…
and	results	are	stead�ly	�mprov�ng…What	I	was	good	at	was	establ�sh�ng	a	culture	of	moral	
respons�b�l�ty	–	a	sense	of	self	respect	and	a	focus	on	learn�ng…I	put	a	lot	of	value	on	what	parents	
th�nk	about	the	Academy".
(Academy principal)

“Some	Academ�es	are	so	overwhelmed	w�th	the	bu�ld�ng	they	fa�l	to	really	na�l	att�tudes,	values,	
behav�our	for	learn�ng	and	you’ve	got	to.	All	the	wh�teboards	�n	the	world,	all	that	k�t	�s	a	waste	of	
t�me	�f	you	don’t	have	ch�ldren	engaged	�n	learn�ng.”	
(Academy Sponsor Representative)
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7.17	 Survey	data	(see	Table	below)	also	prov�de	a	range	of	�nformat�on	related	to	school	leadersh�p	
wh�ch	�s	broadly	support�ve	of	some	of	the	key	pos�t�ve	developments,	outl�ned	above.	For	
example,	most	pup�ls	(81	per	cent)	�nd�cated	that	the	pr�nc�pal	makes	sure	pup�ls	behave	well,	
and	92	per	cent	of	staff	�nd�cated	that	the	pr�nc�pal	bel�eves	that	the	Academy	can	make	a	
d�fference	to	pup�ls’	learn�ng.

Leadership in Academies – views of pupils, staff and parents

Pupil questionnaire 2005/06	survey	data	n=3091 Agree Disagree Don’t Know

The	pr�nc�pal	makes	sure	pup�ls	behave	well 81% 12% 7%

I	often	see	the	pr�nc�pal	around	the	school 73% 23% 4%

The	pr�nc�pal	�s	really	�nterested	�n	the	pup�ls	 68% 18% 13%

I	th�nk	the	pr�nc�pal	�s	really	good 61% 20% 17%

The	pr�nc�pal	never	l�stens	to	what	pup�ls	have	to	say 20% 65% 15%

I	don’t	know	who	the	pr�nc�pal	�s 10% 86% 4%
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Staff questionnaire  
2005/06	survey	data	n=586

Agree Disagree Don’t Know

The	pr�nc�pal	bel�eves	that	th�s	Academ�es	can	make	
a	d�fference	to	pup�ls’	learn�ng	whatever	the�r	fam�ly	
background

92% 2% 5%

The	pr�nc�pal	encourages	staff	more	than	she/he	
cr�t�c�ses	them

74% 14% 12%

The	pr�nc�pal	�s	good	at	br�ng�ng	resources	�nto	the	
Academy

73% 8% 19%

The	pr�nc�pal	�s	good	at	promot�ng	the	Academy	
w�th�n	the	commun�ty

73% 8% 19%

The	pr�nc�pal	relates	well	to	parents	and	fosters	
good	home-school	relat�ons

69% 8% 3%

The	pr�nc�pal	ensures	that	�f	they	need,	teachers	are	
g�ven	support	to	�mprove	the�r	teach�ng

65% 11% 23%

The	pr�nc�pal	does	not	encourage	teachers	to	
develop	themselves	profess�onally

12% 72% 15%

Parent questionnaire  
2005/06	survey	data	n=757

Agree Disagree Don’t Know

The	pr�nc�pal	�s	really	�nterested	�n	how	much	our	
ch�ldren	learn	at	the	Academy

78% 10% 12%

The	pr�nc�pal	�s	really	�nterested	�n	the	v�ews	of	
parents	and	guard�ans

71% 14% 14%

We	do	not	really	know	who	the	pr�nc�pal	�s 23% 72% 4%

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	
�ncludes	“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	
Academ�es	last	year

Buildings

7.18	 The	freedom	to	des�gn	bu�ld�ngs	to	reflect	the	v�s�on	and	ethos,	as	well	as	new	approaches	to	
pedagogy	and	curr�culum,	offers	the	potent�al	for	bu�ld�ngs	to	be	a	s�gn�ficant	enabler.	
Furthermore,	h�gh	profile	bu�ld�ngs	often	re-pos�t�on	the	school	w�th�n	�ts	commun�ty,	and	th�s	
may	work	as	an	enabler	�n	�tself.	Mov�ng	�nto	new	bu�ld�ngs	�s	seen	as	a	key	m�lestone	or	
threshold	and	a	number	of	�nterv�ewees	reported	that	bu�ld�ngs	can	have	a	s�gn�ficant	�mpact	
on	ra�s�ng	asp�rat�ons:
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“It	[the	new	bu�ld�ng]	does	not	make	the	school,	but	�t	has	changed	behav�our	and	I	th�nk	�t	has	
changed	asp�rat�ons	�n	a	way	and	so	all	of	the	hopes	that	went	�nto	�t	of	someth�ng	that	was	
probably	the	first	new	th�ng	that	th�s	commun�ty	has	ever	had	really;	and	�t	�s	a	real	symbol.	It	�s	not	
just	br�cks	and	mortar	and	a	really	�mpress�ve	bu�ld�ng	but	a	really	�mpress�ve	bu�ld�ng	that	�s	
�mm�nently	fit	for	purpose.”	
(Academy principal)

“The	fac�l�t�es	are	much	better	than	my	last	school.	I	have	ga�ned	more	confidence	�n	my	work.”
(Pupil survey response)

7.19	 The	survey	data	�nd�cate	that	bu�ld�ngs	have	played	a	key	role	�n	support�ng	change	�n	
Academ�es	(see	Table	below).

Buildings and facilities – views of pupils, staff and parents

Pupil questionnaire 2005/06	survey	data	n=3064 Agree Disagree Don’t Know

The	Academy	has	modern,	clean	bu�ld�ngs 77% 19% 12%

We	have	good	equ�pment	to	use	�n	class 74% 21% 5%

Staff questionnaire 2005/06	survey	data	n=583 Agree Disagree Don’t Know

The	phys�cal	env�ronment	of	the	Academy	�s	
pleasant	to	work	�n

81% 17% 1%

The	new/refurb�shed	bu�ld�ngs	contr�bute	
s�gn�ficantly	to	the	pos�t�ve	exper�ence	of	the	pup�ls

81% 9% 10%

There	�s	good	prov�s�on	for	pup�ls	w�th	spec�al	
educat�onal	needs	

75% 15% 10%

Parent questionnaire 2005/06	survey	data	n=767 Agree Disagree Don’t Know

The	Academy	has	attract�ve	bu�ld�ngs 87% 9% 4%

The	bu�ld�ngs	help	the	pup�ls	to	learn 64% 21% 15%

The	sports	fac�l�t�es	are	no	better	than	�n	other	
schools

22% 55% 23%

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	
�ncludes	“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	Excludes	data	from	CTCs	wh�ch	converted	to	
Academ�es	last	year
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Specialism

7.20	 Research	ev�dence	(e.g.	Inst�tute	of	Educat�on,	Un�vers�ty	of	Warw�ck,	2004)28	suggests	that	
schools	benefit	from	spec�al�st	status	and	the	benefits	extend	beyond	the	spec�al�st	subject	�tself	
�nto	other	areas	of	the	curr�culum	and	to	school	�mprovement.	G�ven	the	�mportance	of	the	
spec�al�sm	to	Academ�es,	th�s	year’s	field	research	�ncluded	�nterv�ews	w�th	the	D�rector	or	Head	
of	Spec�al�sm	�n	order	to	exam�ne	how	the	spec�al�sm	works	as	an	enabler	�n	Academ�es.

7.21	 Some	of	the	data	suggest	(see	Table	below)	that	the	spec�al�sm	�s	hav�ng	a	l�m�ted	�mpact,	
although	on	closer	exam�nat�on	of	the	data	�t	�s	clear	that	th�s	�s	var�able	accord�ng	to	the	school	
context	and	the	part�cular	spec�al�sm.	

The specialism in the Academy – views of staff

Staff questionnaire 2005/06	survey	data	n=736 Agree Disagree Don’t know

The	Academy’s	spec�al�sm	has	a	s�gn�ficant	�mpact	
on	the	overall	des�gn	of	the	curr�culum

45% 28% 31%

Parent	and	pup�ls	are	attracted	to	the	Academy	
because	of	the	spec�al�sm

35% 24% 42%

The	Academy’s	spec�al�sm	draws	resources	away	
from	other	subject	areas

18% 48% 33%

Note:	There	may	be	some	var�at�on	�n	the	number	of	responses	to	�nd�v�dual	quest�ons.	Agree	�ncludes	“Agree”	and	“Agree	strongly”.	D�sagree	�ncludes	
“D�sagree”	and	“D�sagree	strongly”.	F�gures	may	not	add	exactly	to	100%	due	to	round�ng.	(Excludes	data	from	CTCs	wh�ch	converted	to	Academ�es	last	year)

7.22	 In	a	small	number	of	Academ�es	the	spec�al�sm	was	act�ng	as	an	enabler	for	school	�mprovement,	
and	was	woven	�nto	the	fabr�c	of	the	school.	In	others,	the	spec�al�sm	was	less	v�s�ble	and	played	
less	of	a	part	�n	the	school’s	ethos	and	v�s�on,	curr�culum	and	t�metable.	In	order	to	exempl�fy	these	
d�fferences	we	have	chosen	to	prov�de	three	examples	from	the	research:

Academy with a business and enterprise specialism
The	spec�al�sm	�n	th�s	Academy	has	taken	a	very	low	profile,	desp�te	s�gn�ficant	attempts	to	
�ncorporate	the	spec�al�sm	�n	the	des�gn	features	of	the	bu�ld�ng.	The	Academy	focused	�n	the	first	
�nstance	on	establ�sh�ng	systems	of	behav�our	and	qual�ty	teach�ng	and	learn�ng.	In�t�ally,	the	
spec�al�sm	was	formally	t�metabled.	However,	w�thout	d�rect	l�nks	to	the	curr�culum,	bus�ness	and	
enterpr�se	was	not	eas�ly	�ncorporated.	Even	w�th	‘bus�ness	and	enterpr�se	weeks’	dur�ng	wh�ch	t�me	
the	whole	school	focused	on	the	spec�al�sm	through	a	range	of	off-t�metable	act�v�t�es,	and	a	h�gh	
profile	Sponsor,	over	t�me	the	focus	on	the	spec�al�sm	decl�ned.	W�thout	a	d�rector	or	sen�or	manager	
w�th	des�gnated	respons�b�l�ty	for	the	spec�al�sm,	�ts	low	profile	would	have	cont�nued.	The	comb�ned	
spec�al�sm	of	‘bus�ness	and	enterpr�se’	has	proven	to	be	a	challenge.	The	bus�ness	s�de	of	th�s	
partnersh�p	has	been	eas�er	to	establ�sh,	because	of	the	obv�ous	l�nks	to	the	curr�culum,	although	�t	
too	prov�ded	some	challenges	�n	the	early	days:

28			Inst�tut�on	of	Educat�on,	(2004),	‘A Study of the Specialist Schools Programme,’	Un�vers�ty	of	Warw�ck		
http://www.dfes.gov.uk/research/data/uploadfiles/RR587.pdf
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“The	whole	�dea	of	enterpr�se	educat�on	�s	not	really	to	do	w�th	enterpr�se….my	understand�ng	�s	
that	�t	was	the	Sponsor’s	w�sh	to	have	bus�ness	as	a	spec�al�sm…he	drove	�t…we	just	gave	b�rth	to	
�t	as	a	spec�al�sm.”
(Head of Business)

Enterpr�se,	�n	general,	seems	to	be	a	far	more	challeng�ng	spec�al�sm	to	�ncorporate:

“We	have	worked	hard	to	p�ck	up	a	department	that	�s	non-ex�stent	and	now	we	can	say	we	are	a	
strong	department	�n	the	school	and	the	pup�ls	respond	to	us	�n	that	way.	When	I	arr�ved,	the	
pup�ls	d�dn’t	understand	why	they	were	do�ng	bus�ness	but	they	do	now.”
(Head of Business)

In	th�s	part�cular	case,	some	respondents	suggested	that	the	spec�al�sm	was	someth�ng	that	came	
w�th	the	package,	rather	than	someth�ng	that	was	owned	by	the	pup�ls,	commun�ty	and	staff.

Academy with an environmental specialism
In	th�s	Academy	the	spec�al�sm	�s	the	env�ronment.	The	Academy	bu�ld�ngs	have	been	des�gned	
around	the	spec�al�sm	w�th	susta�nable	energy	as	a	core	des�gn	feature.	Pup�ls	are	act�vely	engaged	�n	
a	broad	range	of	programmes	l�nked	to	the	env�ronment	and	th�s	has	been	kn�tted	to	the	sp�r�tual	
ethos	and	v�s�on.	Pup�ls	are	seen	as	ambassadors	for	the	env�ronment	and	for	the�r	Academy.	The	
school	assembl�es	l�nk	to	the	spec�al�sm	and	the	three	assembl�es	prev�ous	to	our	v�s�t	�ncluded	
d�scuss�ons	of	conservat�on	of	water,	energy	and	resources.	The	school	has	engaged	young	people	�n	
a	range	of	act�v�t�es	�nclud�ng	Eco	Counc�ls	�n	each	year	group.	

Academy with a sports specialism
In	th�s	Academy	the	sen�or	staff	member	w�th	respons�b�l�ty	for	the	spec�al�sm	has	had	a	key	role	�n	
embedd�ng	the	spec�al�sm	of	sport	across	the	whole	school.	The	focus	of	the	spec�al�sm	has	been	to	
comb�ne	the	opportun�ty	for	el�te	sports	development,	alongs�de	broaden�ng	part�c�pat�on	�n	a	range	
of	sports	and	phys�cal	act�v�t�es.	Team	sports	are	sponsored	and	coached	by	el�te	teams	w�th�n	the	
commun�ty,	and	�nd�v�duals	who	have	been	selected	by	apt�tude	are	prov�ded	every	opportun�ty	to	
access	spec�al�sed	coach�ng,	mentor�ng	and	support	�n	order	to	ach�eve	the�r	goals.	A	number	of	
youngsters	are	represent�ng	jun�or	nat�onal	teams	and	a	number	of	teams	are	represented	�n	local	
and	nat�onal	�nter-school	and	�nter-club	compet�t�ons.	The	fac�l�t�es	�n	th�s	Academy	are	the	
cornerstone	of	a	jo�nt	commun�ty	partnersh�p	wh�ch	works	to	prov�de	a	broader	range	of	h�gh	qual�ty	
fac�l�t�es,	�nclud�ng	an	astro-turf	p�tch	and	�nternat�onal	level	basketball	courts.	The	D�rector	of	Sports	
works	closely	w�th	other	Academ�es,	local	schools,	and	the	Youth	Sports	Trust.	Pup�ls	w�th�n	the	
Academy	are	tra�ned	to	support	and	coach	jun�or	teams	�n	ne�ghbour�ng	Pr�mary	Schools.
The	school	has	bu�lt	on	the	strengths	of	the�r	knowledge,	the	value	of	a	spec�al�sm	and	the	�nterests	
and	strengths	of	the	pup�ls,	and	have	�ncorporated	a	new	spec�al�sm	of	Arts.	Th�s	was	to	meet	the	
needs	of	pup�ls	who	had	a	strong	�nterest	and	apt�tude	�n	the	Arts,	and	to	balance	the	�ntake.	
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“To	be	honest	we	were	attract�ng	too	many	boys…We	dec�ded	to	offer	the	arts	as	a	spec�al�sm,	
the	pup�ls	were	so	talented	�n	th�s	area,	�t	made	good	sense	to	do	so.	The	Art	Department’s	work	
�s	except�onal;	the�r	grades	are	good.	Drama	�s	except�onal.	Exam�ners	are	not	allowed	to	tell	you	
how	good	the	plays	are,	but	our	A	level	group	have	been	asked	to	perform	to	demonstrate	
‘except�onal’	performance.”	
(Academy vice principal)

Conclusion

7.23	 Th�s	Chapter	has	explored	those	factors	that	have	worked	�nd�v�dually	and	collect�vely	to	
support	�mprovement	�n	Academ�es.	The	extent	to	wh�ch	these	�mpacts	are	ut�l�sed	var�es	
accord�ng	to	the	context	of	the	Academy,	as	was	ev�dent	�n	the	examples	presented	above	
relat�ng	to	the	spec�al�sm.	The	key	find�ngs	are	as	follows:

	 •			Independence:	the	�ndependent	status	of	Academ�es	�s	be�ng	ut�l�sed	to	var�ous	degrees.	
Changes	to	the	school	day,	teachers’	pay	and	cond�t�ons,	and	flex�ble	use	of	support	staff	have	
been	noted	as	pos�t�ve	benefits	l�nked	to	the	Academ�es’	�ndependence.	Furthermore,	
�ndependence	has	been	seen	as	a	key	dr�ver	to	ra�s�ng	the	confidence	of	the	Academy	to	
explore	new	partnersh�ps	and	relat�onsh�ps	w�th	bus�ness	and	the	local	commun�ty;

	 •			Governance:	th�s	year	we	observed	a	stronger	focus	on	ensur�ng	the	part�c�pat�on	and	
engagement	of	parents	and	the	local	commun�ty	on	Govern�ng	Bod�es;

	 •			Sponsorship:	Sponsors’	engagement	and	part�c�pat�on	�s	generally	seen	as	a	pos�t�ve	element	
of	the	Academ�es’	programme,	br�ng�ng	benefits	such	as	expert�se,	resources	and	l�nks	to	the	
w�der	bus�ness	commun�ty.	The	nature	of	the	relat�onsh�p	between	Sponsors	and	the�r	
Academy	pr�nc�pals	var�es,	rang�ng	from	Sponsors	act�ng	as	mentors,	to	a	completely	hands-
off	approach.	Th�s	year’s	fieldwork	v�s�ts	further	h�ghl�ghted	the	�mportance	of	success�on	
plann�ng,	�nduct�on	and	support	for	Sponsors	and,	as	the	pol�cy	evolves,	the	value	of	the	SSAT.	
New	Sponsorsh�p	arrangements	are	emerg�ng,	�nclud�ng	co-Sponsorsh�p	by	Local	Author�t�es,	
wh�ch	have	g�ven	r�se	to	�ssues	that	need	to	be	further	explored	�n	next	year’s	fieldwork.	These	
�nclude	the	�mpl�cat�ons	for	the	�ndependent	status	of	Academ�es,	alongs�de	the	strengths	
wh�ch	m�ght	flow	from	Academ�es	be�ng	more	closely	al�gned	to	the�r	Local	Author�ty	and	
the�r	local	fam�ly	of	schools;

	 •			Leadership:	new	leadersh�p	models	are	beg�nn�ng	to	emerge	�n	Academ�es	and	these	can	be	
attr�buted,	�n	part,	to	new	and	emerg�ng	Sponsorsh�p	and	governance	arrangements.	For	
example,	some	Academ�es	have	developed	execut�ve	pr�nc�pals	who	prov�de	support	and	
adv�ce	across	the	group.	Academy	pr�nc�pals	are	generally	h�ghly	regarded	by	pup�ls,	parents,	
staff,	and	Sponsors.	Strong	leadersh�p	cont�nues	to	be	a	key	factor	�n	ensur�ng	the	
transformat�on	of	prev�ously	fa�l�ng	schools.	Select�ng	the	r�ght	pr�nc�pal,	w�th	the	appropr�ate	
sk�lls	and	exper�ence	for	the	un�que	context	of	the	Academy	�s	cr�t�cal	for	success;

	 •			Buildings:	bu�ld�ngs	serve	as	a	s�gn�ficant	enabler	for	Academ�es,	and	the	survey	data	suggest	
that	the	move	�nto	new	bu�ld�ngs	�s	a	major	threshold	�n	the	pathway	to	�mprovement;	and

	 •			Specialism:	the	degree	to	wh�ch	the	spec�al�sm	has	acted	as	an	enabler	var�ed,	depend�ng	
upon	the	Academ�es’	context,	the�r	bu�ld�ng	programme	and	the�r	h�story	w�th	the�r	
respect�ve	spec�al�sms.	
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Chapter 8: 
Conclusions

Introduction

8.1	 Th�s	Report	has	prov�ded	an	overv�ew	of	the	key	find�ngs	to	emerge	from	the	evaluat�on	to	date,	
focus�ng	�n	part�cular	on	the	analys�s	of	the	last	round	of	fieldwork	conducted	�n	2006.	In	th�s	
final	Chapter	we	present	a	h�gh	level	summary	of	the	key	find�ngs;	outl�ne	some	suggest�ons	for	
the	future	del�very	of	the	�n�t�at�ve	to	be	cons�dered	by	Government	and	stakeholders	as	the	
�n�t�at�ve	develops	further;	and	prov�de	a	summary	of	next	steps	as	the	evaluat�on	enters	�ts	fifth	
and	final	year.	

8.2	 Th�s	Chapter	�s	structured	�n	the	follow�ng	sect�ons:		
•		Summary	of	key	find�ngs;	
•		Challenges	as	the	programme	moves	forward;	
•		Suggest�ons	for	the	future;	and		
•		Way	forward.

Summary of key findings

8.3	 Pup�l	performance	�n	Academ�es	s�nce	2002	generally	compares	favourably	to	other	schools	�n	
s�m�lar	c�rcumstances.	In	part�cular,	across	key	�nd�cators	relat�ng	to	Key	Stage	3	and	Key	Stage	4,	
the	ev�dence	shows	that	the	rate	of	�mprovement	�n	Academ�es	�s	generally	greater,	and	often	
s�gn�ficantly	greater,	than	the	correspond�ng	�mprovements	�n	other	s�m�lar	schools.	Th�s	�s	
cons�stent	w�th	the	survey	data	wh�ch	show	h�gh	sat�sfact�on	rates	amongst	parents	and	pup�ls	
towards	the�r	Academ�es	and	the	pr�nc�pals.
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8.4	 Some	of	the	�mprovement	�n	pup�l	performance	can	be	expla�ned	�n	terms	of	the	fact	that	the	
soc�al	and	educat�onal	profile	of	pup�ls	enter�ng	Academ�es	�s	�mprov�ng,	and	at	a	rate	that	�s	
faster	than	other	s�m�lar	schools.	However,	there	�s	also	clear	ev�dence	from	the	evaluat�on,	�n	
part�cular	the	deta�led	fieldwork	conducted	w�th	inter alia	Sponsors,	pr�nc�pals,	staff	and	pup�ls,	
that	much	of	th�s	�mprovement	�n	performance	can	be	attr�buted	to	�nd�v�dual	Academ�es	do�ng	
th�ngs	d�fferently,	and	well,	on	the	ground.	Part�cular	features	of	Academ�es	that	seem	to	be	
mak�ng	a	pos�t�ve	d�fference	�nclude:

	 •			Pastoral	and	organ�sat�onal	strateg�es	to	support	pup�ls	�n	the	trans�t�on	from	pr�mary	to	
secondary	school�ng;	

	 •			A	range	of	�n�t�at�ves,	for	example,	pup�l	leadersh�p	and	pup�l	‘vo�ce’	schemes,	wh�ch	have	
worked	effect�vely	to	ra�se	pup�l	asp�rat�ons	and	engagement	w�th	the�r	educat�on;

	 •		Pastoral	support	alongs�de	robust	strateg�es	for	tackl�ng	poor	attendance	and	behav�our;	
and
	 •			A	number	of	cr�t�cal	success	factors,	or	‘enablers’,	wh�ch	are	key	features	of	the	Academ�es	

�n�t�at�ve	and	wh�ch,	�n	a	sense,	d�st�ngu�sh	Academ�es	from	other	schools.	Such	enablers	
�nclude	Academ�es’	�ndependent	status,	governance	and	leadersh�p,	all	of	wh�ch	are	be�ng	
used	to	var�ous	degrees	by	Academ�es	to	�mprove	pup�l	performance.

8.5	 W�th�n	th�s	context,	�t	�s	�mportant	to	note	that,	although	the	evaluat�on	has	focused	on	
�dent�fy�ng	trends	and	patterns	across	the	group	of	Academ�es	as	a	whole,	a	key	theme	to	
emerge	from	the	research	relates	to	the	d�vers�ty	of	approaches,	and	the	assoc�ated	educat�onal	
outcomes	between	the	�nd�v�dual	Academ�es.	In	part�cular,	wh�lst	at	an	aggregate	level	the	
patterns	of	pup�l	performance	are	favourable,	some	�nd�v�dual	Academ�es	have	genu�nely	
struggled,	and	have	exper�enced	a	s�gn�ficant	deter�orat�on	�n	performance.	The	fl�p-s�de	of	th�s	
�s	that	other	Academ�es	have	managed	to	�mprove	performance	at	a	much	greater	rate,	even	
than	the	relat�vely	h�gh	average	�mprovement	across	all	Academ�es.	Th�s	�s	an	�mportant	po�nt	
because	�t	means	that	the	process	of	averag�ng	across	all	Academ�es	has	l�m�tat�ons	both	from	a	
pol�cy	and	a	methodolog�cal	po�nt	of	v�ew,	and	thus	any	averages	across	all	Academ�es	need	to	
be	�nterpreted	w�th�n	the	context	of	s�gn�ficant	d�vers�ty	that	ex�sts	between	�nd�v�dual	
Academ�es.

Challenges as the programme moves forward

8.6	 The	research	has	shown	that	many	Academies clearly face huge challenges	as	they	adapt	
from	prev�ously	fa�l�ng	schools	and	at	the	same	t�me	nav�gate	a	pathway	towards	success.	
The	spec�fic	challenges	should	not	be	underest�mated,	part�cularly	for	those	Academ�es	that	
entered	the	programme	from	a	very	low	base.	These	challenges	are	as	follows:

	 •			Academ�es	st�ll	reported	that	they	need time, resources and completed buildings to 
meet the challenge	assoc�ated	w�th	broaden�ng	the�r	�nfluence	on	local	or	s�m�lar	schools.	
Notw�thstand�ng	these	challenges,	Academ�es	are	strongly	comm�tted	to	shar�ng	the�r	
expert�se	and	resources;

	 •			New	bu�ld�ngs,	add�t�onal	fund�ng	and	�ncreased	resources	w�ll	not	�n	themselves	�mprove	
pup�l	outcomes.	Rather,	as	th�s	year’s	fieldwork	suggests,	�t	�s	also	essential to engage 
pupils, parents and their local communities in the change process	�f	the	�ntended	
outcomes	are	to	be	ach�eved;
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•			Although	the	spec�al�sm	has	had	a	pos�t�ve	�mpact	on	some	Academ�es,	others	have	suggested	that	
the	specialism has presented some challenges	�n	meet�ng	the	needs	of	pup�ls	and	the	local	
commun�ty.	Furthermore,	new	challenges	assoc�ated	w�th	structur�ng	a	coherent	14-19	programme	
across	the	local	commun�ty	of	schools,	wh�ch	�nclude	both	academ�c	and	vocat�onal	pathways,	
h�ghl�ght	the	need	for	the	select�on	of	the	spec�al�sm	to	be	made	w�th	due	cons�derat�on	to	the	
overall	ex�st�ng	prov�s�on	and	the	needs	of	the	local	commun�ty.	Th�s	also	has	s�gn�ficant	
�mpl�cat�ons	for	future	bu�ld�ng	programmes;

	 •			Some	�nterv�ewees	reported	that,	�n	the�r	v�ew,	the	links between Academies and the 
Specialist Schools and Academy Trust (SSAT) might be strengthened,	perhaps	through	
further	measures	to	ra�se	the	profile	of	the	SSAT	amongst	Academ�es,	�n	order	to	max�m�se	
the	opportun�t�es	to	bu�ld	on	best	pract�ce.	Th�s	was	part�cularly	notable	for	some	governors	
who	suggested	that	wh�lst	tra�n�ng	and	support	was	strong	for	pr�nc�pals	and	Sponsors,	�t	
was	less	so	for	others	�nvolved	�n	governance;

	 •			Related	to	th�s,	th�s	year’s	fieldwork	v�s�ts	further	h�ghl�ghted	the	importance of Sponsors’ 
succession planning, induction and support for Sponsors;

	 •			New	Sponsorsh�p	arrangements	are	emerg�ng,	�nclud�ng	co-Sponsorsh�p	by	Local	
Author�t�es,	wh�ch	have	g�ven	r�se	to	�ssues	that	need	to	be	further	explored	�n	next	year’s	
fieldwork.	These	�nclude	the	implications for the independent status of Academies, 
alongside the strengths which might flow from Academies being more closely aligned 
to their Local Authority and their local family of schools;	and

	 •			Changes	to	the	pol�cy	landscape,	�nclud�ng	the	�mpacts	of	Bu�ld�ng	Schools	for	the	Future,	
Extended	Schools,	14-19	Curr�culum,	and	Every	Ch�ld	Matters	have	all	been	s�gn�ficant	for	
Academ�es,	and	have	resulted	�n	closer	l�nks	be�ng	forged	between	Academ�es	and	the�r	
local	commun�ty	of	schools.	There are challenges for Academies in negotiating this 
evolving policy landscape.

Suggestions for the future

8.7	 Based	on	these	challenges,	we	have	�dent�fied	a	number	of	areas	for	cons�derat�on	by	the	
Department	and	other	key	stakeholders:

	 •			Examine ways in which to strengthen relationships between successful Academies and 
predecessor schools that are on the point of entering the programme;	th�s	would	help	to	
bu�ld	on	the	collect�ve	pos�t�ve	exper�ences	of	Academ�es,	and	to	m�n�m�se	the	workload	
assoc�ated	w�th	establ�sh�ng	a	new	Academy.	For	example,	there	m�ght	be	benefits	to	be	
ga�ned	from	requ�r�ng	h�gh-ach�ev�ng	schools	(such	as	CTCs)	on	entry	to	the	programme	to	
comm�t	some	resources	and	t�me	to	lower	ach�ev�ng	Academ�es	�n	the	areas	of	leadersh�p,	
teach�ng	and	learn�ng	and	financ�al	management,	all	of	wh�ch	have	been	shown	to	have	a	
major	�mpact	on	the	performance	of	Academ�es;

	 •			Sponsors should be encouraged to plan for succession and be supported in doing this	�n	
order	to	ensure	cont�nu�ty	of	prov�s�on	and	that	the	benefits	ga�ned	from	the	�n�t�al	�nject�ons	
of	�ntellectual	and	financ�al	cap�tal	are	not	lost;
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	 •			In choosing the specialism, Academies and their Sponsors should give due consideration	
to	the	local	context,	the	profile	of	the	pup�ls	and	the	commun�ty,	and	the	curr�culum	prov�s�on	
planned	w�th�n	the	local	14-19	strategy,	�n	order	to	max�m�se	the	�mpact	of	the	spec�al�sm;

	 •			Behaviour and attendance in Academies require an ongoing focus,	as	these	have	been	
shown	to	be	cr�t�cal	to	ra�s�ng	ach�evement.	Good	pract�ce	�n	behav�our	and	attendance	
management,	some	of	wh�ch	has	been	�dent�fied	�n	th�s	Report,	should	be	d�ssem�nated	
w�dely	throughout	the	network;

	 •			W�th�n	the	context	of	a	chang�ng	pup�l	profile	�n	Academ�es,	the Department should 
undertake a closer review of admissions and the impact of NFER	test�ng	�n	those	
Academ�es	that	are	us�ng	fa�r	band�ng.	Th�s	�s	necessary	�n	order	to	ensure	that	there	are	no	
overt	or	covert	barr�ers	prevent�ng	the	most	d�sadvantaged	pup�ls	from	access�ng	Academ�es.	
As	part	of	such	a	rev�ew,	�t	may	be	necessary	to	cons�der	offer�ng	the	tests	dur�ng	school	t�me	
�n	ne�ghbour�ng	feeder	pr�mary	schools	�n	order	to	ensure	equal�ty	of	opportun�ty;	and

	 •			Academies and Local Authorities should continue to work in even stronger partnerships	
espec�ally	�n	l�ght	of	the	chang�ng	educat�onal	landscape	and	the	al�gnment	of	Academ�es	to	
BSF,	14-19	Curr�culum,	Extended	Schools	and	Every	Ch�ld	Matters.	

Way forward

8.8	 The	fourth	and	final	round	of	fieldwork	for	the	evaluat�on	took	place	between	Apr�l	and	June	
2007.	Th�s	�nvolved	v�s�t�ng	the	part�c�pat�ng	Academ�es	as	w�th	prev�ous	years,	and	undertak�ng	
the	full	su�te	of	stakeholder	�nterv�ews	and	surveys.	Dur�ng	the	Autumn	of	2007,	these	data	w�ll	
be	analysed.	In	add�t�on,	between	Autumn	2007	and	Spr�ng	2008	add�t�onal	adm�n�strat�ve	data	
relat�ng	to	pup�l	performance	w�ll	be	analysed	�n	order	to	prov�de	a	complete	p�cture	of	the	
development	of	Academ�es	between	2002	and	2007	(the	analys�s	�n	the	current	report	was	up	
to	2006).	All	of	these	data	w�ll	be	presented	�n	the	fifth	Annual	Report	for	the	evaluat�on	wh�ch,	�t	
�s	ant�c�pated,	w�ll	be	publ�shed	�n	July	2008.
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Annex A: 
Pupil profile – 
additional statistical 
information
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Number of pupils with English as an Additional Language in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 486 465 393 369 361

B 2002 5 1 4 4 6

C 2002 68 98 100 173 177

D Phase	2 2003 167 238 310 331 409

E 2003 24 18 0 0 0

F 2003 277 310 276 310 323

G 2003 98 25 44 75 159

H 2003 50 40 0 10 18

I 2003 386 414 497 542 521

J 2003 643 602 733 502 521

K 2003 189 206 233 281 355

W 2003 – – 5 140 110

L Phase	3 2004 67 95 92 107 103

M 2004 79 78 105 120 131

N 2004 483 419 504 461 423

V 2004 – – – 21 52

X 2004 – – – 93 142

O Phase	4 2005 15 28 27 32 38

P 2005 204 271 277 191 151

Q 2005 10 10 10 19 19

R 2005 39 50 41 50 41

S 2005 1 1 1 1 3

T 2005 48 57 59 51 112

U 2005 46 58 33 29 45

Academy/predecessor	school	average 161.2 165.9 170.2 163.0 182.0

Overlapp�ng	Intake	School	average 206.2 216.2 220.0 222.1 234.3

England total 283,512 293,048 296,988 303,920 320,361

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils with English as an Additional Language in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 56.6 55 53.3 51.8 47.9

B 2002 0.4 0.1 0.4 0.4 0.6

C 2002 11.1 13.8 12 13 13

D Phase	2 2003 30.3 41.4 45.3 45.6 51.5

E 2003 6.1 6.1 0 0 0

F 2003 27.6 29.6 25.4 28.3 27.4

G 2003 30 1.8 3 4.7 9.8

H 2003 4.2 3.4 0 1 1.6

I 2003 62.1 60.1 59.1 59.5 53.8

J 2003 67 63.4 74.3 46.5 46.3

K 2003 24.9 28.5 29.9 27.1 32.2

W 2003 – – 2.8 38.8 19.2

L Phase	3 2004 11.9 13.4 19.4 20.5 19.6

M 2004 43.5 37.0 43.9 38.4 33.8

N 2004 3.4 5.6 5.4 6.7 6.7

V 2004 – – – 11.4 14.5

X 2004 – – – 42.7 33.6

O Phase	4 2005 3.4 5.6 5.4 6.7 6.7

P 2005 20.5 28.4 31.8 25.6 21.3

Q 2005 1.7 1.8 1.7 3.4 3.4

R 2005 7.4 8.4 6.8 8.9 7.6

S 2005 0.1 0.1 0.1 0.1 0.2

T 2005 8.8 10.2 10.5 9.1 17.7

U 2005 7 9 6 6.2 8.1

Academy/predecessor	school	average 21.4 20.2 21.3 19.9 19.9

Overlapp�ng	Intake	School	average 19.5 20.2 20.3 20 21

England total 8.6 8.8 8.9 9.1 9.6

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.	
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Prior attainment of Year 7 pupils in Academies: change 2002-06

Academy Phase Date of 
opening

Number 
of Pupils

Average 
KS2 APS

CV of 
KS2 APS

KS2 APS 
Percentile

%  
Males

A Phase	1 2002 30 1.2 -0.03 -6.3 4.9

B 2002 -13 0.9 0.01 -4.0 0.5

C 2002 104 1.4 0.00 -5.2 -0.4

D Phase	2 2003 81 2.3 -0.01 -7.2 11.9

E 2003 96 4.2 -0.02 -65.8 6.9

F 2003 15 0.9 -0.02 -1.1 12.5

G 2003 30 0.4 0.01 8.3 -2.2

H 2003 2 1.4 -0.01 -18.9 3.9

I 2003 153 4.7 -0.05 -25.9 13.3

J 2003 31 -0.4 0.02 2.5 -10.9

K 2003 77 1.5 0.01 -10.6 -2.6

W 2003 – – – – –

L Phase	3 2004 – – – – –

M 2004 80 1.7 0.00 -9.1 11.0

N 2004 33 1.2 0.00 -12.2 -0.2

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 55 1.8 0.00 -16.2 -0.8

P 2005 19 2.5 -0.01 -21.2 7.1

Q 2005 6 2.0 0.02 -26.9 -6.4

R 2005 -19 0.2 0.00 6.1 11.9

S 2005 -18 1.9 -0.02 -30.8 0.0

T 2005 60 -1.0 0.05 31.7 7.7

U 2005 – – – – –

Academy/predecessor	school	average 43.5 1.2 0.00 -9.1 2.0

Overlapp�ng	Intake	School	average -18.6 0.2 0.01 4.4 0.5

England average -5.7 0.4 0.00 – 0.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	
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Total number of pupils with SEN without a statement in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 212 208 186 181 201

B 2002 320 393 333 359 374

C 2002 250 181 420 585 648

D Phase	2 2003 74 52 87 97 207

E 2003 143 106 23 30 37

F 2003 424 426 299 266 345

G 2003 68 256 345 416 427

H 2003 317 317 222 244 213

I 2003 262 181 241 225 211

J 2003 161 162 407 446 459

K 2003 351 221 234 324 550

W 2003 – – 0 46 89

L Phase	3 2004 168 189 202 328 279

M 2004 26 106 126 174 179

N 2004 402 344 332 406 416

V 2004 – – – 15 12

X 2004 – – – 42 83

O Phase	4 2005 100 212 198 136 181

P 2005 225 215 292 268 263

Q 2005 190 137 150 145 148

R 2005 113 70 41 92 79

S 2005 164 120 131 116 110

T 2005 74 37 56 53 114

U 2005 214 254 251 263 288

Academy/predecessor	school	average 203 199 208 219 246

Overlapp�ng	Intake	School	average 210 178 186 203 218

England total 519,116 432,421 454,243 479,219 513,984

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils with SEN without a statement in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 24.7 24.6 25.2 25.4 26.7

B 2002 28.7 33.9 29.6 32.0 34.8

C 2002 40.7 25.5 50.2 42.4 45.8

D Phase	2 2003 13.4 9.0 12.7 13.4 26.1

E 2003 36.2 36.1 5.1 4.8 4.9

F 2003 42.2 40.6 27.5 24.3 29.2

G 2003 20.8 18.8 23.3 26.3 26.2

H 2003 26.8 27.0 21.4 23.4 19.4

I 2003 42.1 26.3 28.7 24.7 21.8

J 2003 16.8 17.1 41.2 41.3 40.8

K 2003 46.3 30.5 30.0 28.7 45.2

W 2003 – – 0.0 12.7 15.5

L Phase	3 2004 26.5 27.1 27.1 26.4 21.8

M 2004 3.9 18.2 23.3 29.8 26.8

N 2004 36.2 30.4 28.9 33.9 33.2

V 2004 – – – 8.2 3.4

X 2004 – – – 19.3 19.6

O Phase	4 2005 22.6 42.2 39.5 28.3 32.0

P 2005 22.6 22.6 33.5 36.0 37.0

Q 2005 32.6 25.0 26.2 25.6 26.4

R 2005 21.6 11.8 6.8 16.5 14.7

S 2005 12.9 9.4 10.1 9.1 8.9

T 2005 13.6 6.6 9.9 9.4 18.0

U 2005 32.8 39.2 45.5 56.1 51.5

Academy/predecessor	school	average 26.9 24.6 26.0 26.5 27.7

Overlapp�ng	Intake	School	average 19.8 16.7 17.1 18.3 19.6

England total 15.9 13.0 13.6 14.3 15.4

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Total number of pupils with SEN in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 223 215 191 186 210

B 2002 351 426 366 391 401

C 2002 274 206 459 661 719

D Phase	2 2003 86 62 96 104 225

E 2003 160 119 38 47 61

F 2003 491 487 345 307 387

G 2003 72 256 347 418 428

H 2003 384 419 312 339 307

I 2003 273 191 262 245 237

J 2003 202 201 451 485 507

K 2003 371 239 248 350 578

W 2003 – – 16 68 117

L Phase	3 2004 194 217 226 361 320

M 2004 37 127 145 193 189

N 2004 439 389 377 459 469

V 2004 – – – 27 24

X 2004 – – – 51 104

O Phase	4 2005 110 223 210 146 188

P 2005 245 237 314 291 287

Q 2005 209 159 167 153 154

R 2005 142 102 66 110 93

S 2005 240 179 177 153 138

T 2005 86 54 81 82 156

U 2005 249 286 275 277 304

Academy/predecessor	school	average 230 228 235 246 275

Overlapp�ng	Intake	School	average 236 206 214 231 246

England total 597,722 511,954 533,227 556,473 588,686

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.

.
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Per cent of pupils with SEN with a statement in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 1.3 0.8 0.7 0.7 1.2

B 2002 2.8 2.8 2.9 2.8 2.5

C 2002 3.9 3.5 4.7 5.5 5.0

D Phase	2 2003 2.2 1.7 1.3 1.0 2.3

E 2003 4.3 4.4 3.3 2.7 3.2

F 2003 6.7 5.8 4.2 3.7 3.6

G 2003 1.2 0.0 0.1 0.1 0.1

H 2003 5.7 8.7 8.7 9.1 8.6

I 2003 1.8 1.5 2.5 2.2 2.7

J 2003 4.3 4.1 4.5 3.6 4.3

K 2003 2.6 2.5 1.8 2.3 2.3

W 2003 – – 9.0 6.1 4.9

L Phase	3 2004 4.1 4.0 3.2 2.7 3.2

M 2004 1.7 3.6 3.5 3.3 1.5

N 2004 3.3 4.0 3.9 4.4 4.2

V 2004 – – – 6.5 3.4

X 2004 – – – 4.1 5.0

O Phase	4 2005 2.3 2.2 2.4 2.1 1.2

P 2005 2.0 2.3 2.5 3.1 3.4

Q 2005 3.3 4.0 3.0 1.4 1.1

R 2005 5.5 5.4 4.2 3.2 2.6

S 2005 6.0 4.6 3.5 2.9 2.3

T 2005 2.2 3.0 4.4 5.2 6.6

U 2005 5.4 4.9 4.3 3.0 2.9

Academy/predecessor	school	average 3.7 3.6 3.4 3.3 3.2

Overlapp�ng	Intake	School	average 2.5 2.6 2.6 2.5 2.5

England total 2.4 2.4 2.4 2.3 2.2

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils in Academies achieving Key Stage 3 Level 5 or above in English: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 34 47 55 60 65

B 2002 24 19 27 32 39

C 2002 23 27 44 55 65

D Phase	2 2003 18 25 40 39 38

E 2003 34 26 40 – 86

F 2003 47 28 42 55 52

G 2003 46 40 57 50 53

H 2003 54 42 48 61 74

I 2003 42 11 28 45 53

J 2003 32 32 35 45 37

K 2003 17 28 40 35 50

W 2003 – – – – 79

L Phase	3 2004 50 56 56 62 63

M 2004 34 36 43 51 51

N 2004 41 40 48 71 59

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 28 35 48 53 59

P 2005 27 25 33 35 53

Q 2005 30 53 50 63 65

R 2005 42 61 61 66 63

S 2005 32 41 36 64 61

T 2005 68 70 83 80 81

U 2005 14 19 28 37 45

Academy/predecessor	school	average 35.7 35.7 44.9 53.2 58.4

Compar�son	Group	1	average 43.6 47.0 50.8 56.0 53.7

Compar�son	Group	2	average 41.0 44.5 48.4 53.4 51.9

Overlapp�ng	Intake	School	average 58.5 57.1 63.7 69.9 67.2

England average 67.0 69.0 71.0 74.0 73.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils in Academies achieving Key Stage 3 Level 5 or above in Maths: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 36 34 39 48 51

B 2002 34 35 45 48 58

C 2002 38 47 47 59 69

D Phase	2 2003 28 35 46 43 48

E 2003 36 36 46 – 90

F 2003 35 38 41 43 48

G 2003 69 60 60 61 65

H 2003 45 49 57 61 75

I 2003 38 13 35 41 60

J 2003 36 46 49 46 52

K 2003 27 30 36 44 59

W 2003 – – – – 72

L Phase	3 2004 44 54 63 63 67

M 2004 31 44 50 54 66

N 2004 46 59 62 65 68

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 38 33 42 42 52

P 2005 28 34 35 40 44

Q 2005 47 58 51 67 66

R 2005 50 60 61 59 65

S 2005 45 62 60 74 70

T 2005 67 75 75 83 83

U 2005 30 37 37 49 42

Academy/predecessor	school	average 40.3 44.9 50.5 55.8 63.2

Compar�son	Group	1	average 44.2 50.0 54.2 56.0 61.0

Compar�son	Group	2	average 41.5 47.8 52.0 54.1 59.1

Overlapp�ng	Intake	School	average 56.3 61.5 64.0 67.0 71.6

England average 67.0 71.0 73.0 74.0 77.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2

.
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Per cent of pupils in Academies achieving Key Stage 3 Level 5 or above in Science: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 33 36 32 43 54

B 2002 34 30 26 28 33

C 2002 28 30 31 52 58

D Phase	2 2003 16 23 23 32 41

E 2003 23 33 39 – 88

F 2003 32 39 32 32 45

G 2003 72 62 56 56 53

H 2003 50 45 57 54 69

I 2003 32 10 23 23 49

J 2003 28 31 30 31 38

K 2003 21 20 24 35 47

W 2003 – – – – 74

L Phase	3 2004 42 63 58 57 67

M 2004 30 28 29 41 47

N 2004 39 50 46 57 54

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 27 32 29 29 42

P 2005 30 33 23 34 43

Q 2005 42 60 44 57 59

R 2005 47 49 54 48 52

S 2005 42 56 45 63 60

T 2005 66 70 70 78 85

U 2005 27 32 17 35 33

Academy/predecessor	school	average 37.2 40.5 39.1 45.8 54.6

Compar�son	Group	1	average 41.6 45.1 43.9 48.6 52.2

Compar�son	Group	2	average 38.8 42.8 41.4 46.4 50.0

Overlapp�ng	Intake	School	average 54.1 57.3 55.2 60.2 65.1

England average 67.0 68.0 66.0 70.0 72.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Key Stage 3 Average Points Score of pupils in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 26.6 28.5 28.7 30.2 30.9

B 2002 27.5 26.5 28.1 28.1 30.2

C 2002 27.7 27.9 28.8 31.1 32.1

D Phase	2 2003 26.2 26.6 28.2 26.8 29.8

E 2003 25.7 26.5 29.3 – 37.1

F 2003 27.7 28.4 27.6 28.9 30.4

G 2003 32.3 31.4 32.3 31.9 31.8

H 2003 30.3 29.8 31.5 32.5 34.1

I 2003 27.1 11.7 26.8 27.5 31.1

J 2003 27.4 27.6 28.3 28.6 29.2

K 2003 25.7 26.7 27.5 28.8 30.5

W 2003 – – – – 34.2

L Phase	3 2004 29.9 31.9 31.9 32.0 33.0

M 2004 28.1 28.4 29.5 30.5 31.7

N 2004 28.5 30.1 30.9 32.6 32.2

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 26.6 27.2 28.9 28.3 30.2

P 2005 26.4 26.7 27.1 27.8 30.0

Q 2005 29.1 31.1 30.9 33.4 32.1

R 2005 29.9 31.8 31.9 31.8 32.2

S 2005 28.7 31.2 29.9 33.0 33.1

T 2005 32.6 34.1 33.8 34.6 36.1

U 2005 27.5 27.3 26.7 29.0 28.9

Academy/predecessor	school	average 28.3 28.0 29.6 30.6 31.9

Compar�son	Group	1	average 29.3 30.0 30.3 30.8 31.3

Compar�son	Group	2	average 28.8 29.6 29.9 30.4 30.9

Overlapp�ng	Intake	School	average 31.7 32.2 32.3 33.1 33.8

England average 33.7 34.3 34.1 34.5 35.0

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils in Academies achieving Key Stage 4 Level 2 5 A*-C: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 26 35 26 54 59

B 2002 17 16 17 16 34

C 2002 6 21 34 29 32

D Phase	2 2003 12 12 8 25 28

E 2003 22 49 50 67 57

F 2003 25 26 33 52 50

G 2003 55 60 51 57 56

H 2003 25 22 34 43 35

I 2003 14 7 29 17 29

J 2003 22 16 12 22 30

K 2003 13 37 35 28 47

W 2003 – – – – –

L Phase	3 2004 29 19 30 34 40

M 2004 8 14 17 19 31

N 2004 30 40 32 48 48

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 24 24 22 26 40

P 2005 18 11 15 8 29

Q 2005 24 39 44 58 50

R 2005 17 13 22 32 31

S 2005 22 26 21 35 34

T 2005 46 52 54 62 59

U 2005 4 4 15 15 27

Academy/predecessor	school	average 22.4 25.1 27.9 35.0 40.4

Compar�son	Group	1	average 26.9 29.6 31.8 36.9 41.2

Compar�son	Group	2	average 25.0 27.9 30.5 36.1 40.5

Overlapp�ng	Intake	School	average 40.4 47.5 47.2 50.7 53.6

England average 51.6 52.9 53.7 56.3 58.5

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2

.
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Per cent of pupils in Academies achieving Key Stage 4 Level 1: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 89 88 84 81 86

B 2002 73 71 72 66 64

C 2002 79 84 94 88 77

D Phase	2 2003 79 84 94 88 77

E 2003 67 52 51 77 56

F 2003 78 66 71 76 81

G 2003 69 61 81 86 89

H 2003 80 84 75 83 79

I 2003 79 75 84 81 88

J 2003 53 48 76 70 83

K 2003 92 75 87 90 87

W 2003 – – – – –

L Phase	3 2004 88 86 83 86 86

M 2004 65 67 66 75 81

N 2004 96 86 80 92 88

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 85 80 83 78 80

P 2005 70 82 69 74 78

Q 2005 89 92 81 85 78

R 2005 79 83 78 89 79

S 2005 83 84 85 84 82

T 2005 95 92 91 99 95

U 2005 53 51 74 82 54

Academy/predecessor	school	average 78.1 75.8 78.4 81.8 80.3

Compar�son	Group	1	average 82.4 82.1 82.8 84.4 85.5

Compar�son	Group	2	average 81.3 80.8 81.6 83.6 84.7

Overlapp�ng	Intake	School	average 86.9 87.0 86.4 89.1 89.4

England average 88.9 88.8 88.8 90.2 90.5

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2

.

	



101		Academ�es	Evaluat�on	4th	Annual	Report

Per cent of pupils in Academies achieving any Key Stage 4 qualification: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 100 95 95 100 97

B 2002 88 87 88 92 86

C 2002 90 95 97 98 94

D Phase	2 2003 79 79 89 100 96

E 2003 90 95 91 89 98

F 2003 83 82 94 97 99

G 2003 95 96 94 93 93

H 2003 89 89 96 90 96

I 2003 79 87 94 97 96

J 2003 100 95 95 98 98

K 2003 98 98 94 95 99

W 2003 – – – – –

L Phase	3 2004 94 93 95 95 96

M 2004 77 76 75 92 86

N 2004 100 96 95 99 98

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 100 94 95 93 98

P 2005 93 93 87 93 96

Q 2005 96 94 96 93 90

R 2005 82 90 93 96 98

S 2005 95 95 93 94 92

T 2005 98 97 94 99 97

U 2005 83 88 89 95 93

Academy/predecessor	school	average 91.1 90.9 92.4 95.1 94.9

Compar�son	Group	1	average 92.5 92.8 93.7 94.9 96.2

Compar�son	Group	2	average 92.1 92.4 93.3 94.7 96.0

Overlapp�ng	Intake	School	average 94.6 94.5 94.8 96.5 97.0

England average 94.6 94.8 95.9 97.4 97.8

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Key Stage 4 Average Points Score in Academies: 2002-06

Academy Phase Date of 
opening

2002 2003 2004 2005 2006

A Phase	1 2002 28.0 27.4 271.4 308.1 330

B 2002 20.4 20.2 195.4 179.6 234.8

C 2002 19.7 22.5 351 306.7 315.4

D Phase	2 2003 16.5 15.3 125.2 188.6 223.9

E 2003 20.0 26.5 345.5 406.3 347.1

F 2003 22.2 22.7 260.6 385.8 360.4

G 2003 31.1 32.9 321.7 355.1 353.4

H 2003 24.3 22.7 268.4 295.6 317.8

I 2003 15.5 14.0 231.8 186.9 262.8

J 2003 28.0 21.6 224.4 231.7 260

K 2003 22.0 27.4 268.4 227.7 326.7

W 2003 – – – – –

L Phase	3 2004 28.2 24.6 290.5 326.2 339.9

M 2004 17.5 17.7 191.0 206.5 261.6

N 2004 28.8 28.4 265.9 344.8 337.9

V 2004 – – – – –

X 2004 – – – – –

O Phase	4 2005 24.4 21.8 237.1 241.9 291.3

P 2005 21.0 22.0 226.9 209.0 253.8

Q 2005 26.1 28.4 316.1 372.3 324.6

R 2005 21.5 22.7 233.3 291.2 259.6

S 2005 25.7 25.9 264.3 303.4 277.1

T 2005 36.4 36.1 337.2 374.1 355.2

U 2005 12.7 12.2 179.4 218.5 179.6

Academy/predecessor	school	average 23.6 23.4 255.1 284.0 298.9

Compar�son	Group	1	average 25.8 26.0 267.5 286.8 306.0

Compar�son	Group	2	average 25.0 25.2 261.6 283.5 303.0

Overlapp�ng	Intake	School	average 30.9 31.8 320.2 336.1 347.4

England average 34.7 34.8 340.4 355.2 365

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2.
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Per cent of pupils in Academies achieving Key Stage 4 Level 2 including English and Maths: 
2003-06

Academy Phase Date of 
opening

2003 2004 2005 2006

A Phase	1 2002 19 10 10 15

B 2002 7 7 6 14

C 2002 15 13 15 27

D Phase	2 2003 6 12 22

E 2003 5 21 24

F 2003 16 19 18

G 2003 19 18 25

H 2003 26 23 22

I 2003 17 11 17

J 2003 10 18 23

K 2003 8 11 25

W 2003 – – –

L Phase	3 2004 18 24

M 2004 9 16

N 2004 24 31

V 2004

X 2004 – –

O Phase	4 2005 16

P 2005 14

Q 2005 27

R 2005 31

S 2005 19

T 2005 39

U 2005 5

Academy/predecessor	school	average 12.3 13.4 15.7 21.6

Compar�son	Group	1	average 17.9 18.9 21.2 23.1

Compar�son	Group	2	average 16.4 17.4 20.0 21.9

Overlapp�ng	Intake	School	average 33.0 34.3 35.9 38.5

England average 41.9 42.6 44.3 45.3

Note:	Phase	1	Academ�es	opened	�n	2002,	Phase	2	Academ�es	opened	�n	2003,	Phase	3	Academ�es	opened	�n	2004	and	Phase	4.	Academ�es	V,	W	and	
X	opened	as	new	schools	w�th	no	predecessor	schools.	The	first	shaded	cell	for	each	Academy	prov�des	data	for	the	first	year	of	be�ng	an	Academy.	
The	unshaded	cells	preced�ng	th�s	prov�de	data	for	the	predecessor	school.	Overlapp�ng	Intake	Schools	are	defined	�n	Chapter	2

.



You can download this publication or order copies online at 
www.teachernet.gov.uk/publications

Search using the ref: 00570-2007BKT-EN

Copies of this publication can also be obtained from: 
DCSF Publications 
PO Box 5050 
Sherwood Park 
Annesley 
Nottingham NG15 0DJ 
Tel: 0845 60 222 60 
Fax: 0845 60 333 60 
Textphone: 0845 60 555 60

Please quote ref: 00570-2007BKT-EN

ISBN: 978-1-84478-976-4

PPFMP/IRIS/1105/54

Crown Copyright 2007

Extracts from this document may be reproduced for non-
commercial research, education or training purposes on the 
condition that the source is acknowledged. For any other use 
please contact HMSOlicensing@cabinet-office.x.gsi.gov.uk

4th Annual Report
July 2007

Academies 
Evaluation




